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TURKISH TEACHERS' DIGITAL FLUENCY SKILLS AND
THEIR ATTITUDES TOWARDS DISTANCE EDUCATION

Hatice CETINKAYA -
Unziile ULUS AVCL:

Abstract

The aim of this study is to examine Turkish teachers' digital fluency skills and
their attitudes towards distance education in terms of various variables. The
population of the study, which was designed in the relational model, consists
of secondary schools in Sahinbey, Sehitkamil and Nizip districts of Gaziantep
province in 2022-2023, and the sample consists of 361 Turkish teachers selected
by simple random sampling method among these secondary schools. In the
analysis of the data, descriptive statistics of the variables were calculated and
teachers' digital fluency skills and attitudes towards distance education were
analysed according to gender, age, professional seniority and daily digital tool
usage time variables. The results of the analyses showed that teachers'
perceptions of digital fluency and attitudes towards distance education were
partially at a high level. Teachers' digital fluency skills differ according to
gender and age variables, while their attitudes towards distance education
differ according to gender, age, professional seniority and daily digital tool
usage time. There is a moderate positive relationship between digital fluency
and attitude towards distance education. In addition, digital fluency skills are
a significant predictor of teachers' attitudes towards distance education.
Keywords: Digital fluency, distance education, attitude, secondary school,
Turkish teacher

! Turkish Teacher, Ministry of National Education, Nuray-Tuncay Kara Science and Art
Centre. haticecetinkaya27@hotmail.com. ORCID:0000-0002-6564-9068
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TURKCE OGRETMENLERININ DiJiTAL
AKICILIK BECERILERI VE UZAKTAN EGITIME
YONELIK TUTUMLARI

Hatice CETINKAYA3
Unziile ULUS AVCI4

Ozet

Bu arastirmanin amaci, Tiirkge 6gretmenlerinin dijital akicilik becerilerini ve
uzaktan egitime yonelik tutumlarin gesitli degiskenler a¢isindan incelemektir.
fligkisel modelde tasarlanan arastirmanin evrenini 2022-2023 yilinda Gaziantep
ili Sahinbey, Sehitkamil ve Nizip ilgelerindeki ortaokullar, 6rneklemini ise bu
ortaokullar arasindan basit secgkisiz 6rnekleme yontemiyle segilen 361 Tiirkge
Ogretmeni olusturmaktadir. Verilerin analizinde degiskenlere ait betimsel
istatistikler hesaplanmis, dgretmenlerin dijital akicilik becerileri ve uzaktan
egitime tutumlari, cinsiyet, yas mesleki kidem ve giinliik dijital ara¢ kullanim
stiresi degiskenlerine gore analiz edilmistir. Analiz sonuglar1 6gretmenlerin
dijital akicilik ve uzaktan egitime yonelik tutuma yonelik algilarinin kismen
yiiksek diizeyde oldugunu gostermistir. Ogretmenlerin dijital akicilik
becerileri, cinsiyet ve yas degiskenlerine gore; uzaktan egitime yonelik
tutumlar: ise cinsiyet, yas, mesleki kidem ve giinliik dijital ara¢ kullanim
siiresine gore farklilik gostermektedir. Dijital akicilik ve uzaktan egitime
yonelik tutum arasinda pozitif yonde orta diizeyde bir iliski bulunmaktadir.
Ayrica dijital akicilik becerileri, &gretmenlerin uzaktan egitime yonelik
tutumlarinin anlamli bir yordayicisidir.

Anahtar Kelimeler: Dijital akicilik, uzaktan egitim, tutum, ortaokul, Tiirkge
O0gretmeni

3 Tiirkge Ogretmeni, Milli Egitim Bakanligi, Nuray-Tuncay Kara Bilim ve Sanat Merkezi.
haticecetinkaya27@hotmail.com. ORCID:0000-0002-6564-9068
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GIRIS

Gunumuzde yasanan teknolojik gelismeler, dijital araglar1 hayatimizin
vazgecilmez bir unsuru haline getirmistir. Iletisim bicimimizi 6nemli
olctide degistiren dijital araglar, dontiserek bizleri makinelerin birbirleriyle
iletisim kurdugu bir gelecege dogru tasimaktadir (OECD, 2018). Buna baglh
olarak iginde bulundugumuz ¢agda bireylerin okuma, yazma ve temel
matematik becerilerine sahip olmalar1 yeterli goriilmemektedir. Harel
(2016) 21. ylizyill becerilerine sahip diinya vatandasi olma yolunda
bilgisayar bilimleri konusundaki bilgilerin belirleyici bir faktér oldugunu
vurgulayarak konunun onemine dikkat ¢ekmektedir. Bu baglamda son
yillarda uluslararasi alanyazinda onem kazanan ve iilkemizde de yeni
calisilan kavramlar arasinda yer alan dijital akicihik kavrami giindeme
gelmistir (Chou ve Chiu, 2020; Demir, 2018; Demir ve Odabasi, 2016; Miller
ve Bartlett, 2012). Dijital akicilik, teknolojinin ne zaman ve nerede
kullanacagmi bilme becerisi ve bilgi teknolojilerinin kisisel ve mesleki
yasamda iiretken bir bicimde kullanilabilmesi olarak tanimlanmaktadir
(Tath ve Karoglu, 2020). Dolayisiyla giintimiizde teknoloji ile i¢ ice olan
Tirkce Ogretmenlerinin dijital akiciik becerileri kazanmalar1 O6nem
tasimaktadir.

Dijitallesme bireyleri, sehirleri, {ilkeleri ve kitalar1 bir araya getirerek
bireysel ve toplumsal potansiyelin artmasini saglayarak, daha karmasik ve
daha ¢ok belirsizliklerin oldugu bir diinyada yasamamiza neden
olmaktadir (OECD, 2018). Her yeni teknoloji ile birlikte bireylerin sahip
olmalari gereken becerilerin yani sira bilgiler de farklilasmaktadir. Ornegin;
sanal gerceklik ve arttirlmis gergeklik teknolojileri ile ¢alisilmasi
gerektiginde mobil cihazlar ve uygulamalar temel diizeyde bilinmeli ve
kullanilmalidir (Demir, 2018). Harel’in (2016) de ifade ettigi gibi, bireylerin
okuma, yazma, matematik gibi becerilere sahip olmalar1 gelisen
ekonomilerde yeterli goriilmemekte, 21. yilizyilda diinya vatandasi olmanin
anlamin bilgisayar bilimleri belirlemektedir. Milli Egitim Bakanlig1 2023
vizyonunda da “Ogrenme Siireclerinde Dijital Igerik ve Beceri Destekli
Déniisiim” isimli tema cercevesinde (MEB, 2020) egitimde dijital araclarin
kullanimina yonelik calismalara yer verilmistir. Dolayisiyla bu durumda
onem kazanan bir yeterlik alani1 olarak dijital akicilik kavrami 6n plana
cgikmaktadir. Dijital akicilik, teknolojinin ne zaman ve nerede
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kullanilacagini bilme becerisini gerektirmektedir. Bilgi teknolojilerinin
okullara entegre edilmesiyle birlikte, Tiirkce Ogretmenlerinin
ogrenmelerini desteklemek icin yeni firsatlar olusmus (Soffer ve Yaron,
2017) ve Tiirkge 6gretmenlerinin dijital akicilik becerilerine sahip olmalar:
onem kazanmistir (Chou ve Chiu, 2020; Miller ve Bartlett, 2012). Nitekim
bu durum Diinyada biiyiik ve yikic1 sonuglari olan deprem sinifina giren
hatta “asrin felaketi” olarak adlandirilan Kahramanmaras Depremi
(Utkucu, Durmus, Uzunca, & Nalbant, 2023), yasanan bu felaket siirecinde
uzaktan egitim konusu yeniden giindeme gelmistir.

Ote yandan, dijital teknolojilerin gelismesiyle birlikte grencilerle hem es
zamanli hem de es zamansiz iletisim miimkiin hale gelmis ve uzaktan
egitim faaliyetleri bu siirecte 6nemli rol oynamistir (Tuncer ve Taspinar,
2008; Yates, Starkey, Egerton ve Flueggen, 2020). Hi¢ kuskusuz, uzaktan
egitim glintimiizde bir secenek olmaktan ziyade bir zorunluluk haline
gelmistir. Pandemi siireci ile birlikte diinya genelinde oldugu gibi
{ilkemizde de egitim giderek dijitallesmistir (Keskin ve Ozer, 2020; Duban
ve Sen, 2020). Bu baglamda Tiirkce ogretmenlerinin dijital araglar:
kullanma becerileri Onem kazanmistir. Ciinkii uzaktan egitim
faaliyetlerinin etkin bir sekilde gerceklestirilmesinde ve uzaktan egitime
yonelik olumlu tutum gelistirilmesinde, Tiirk¢e 6gretmenlerinin teknolojiyi
kullanma becerilerini kazanmalar: belirleyici bir faktor olacaktir.

Glintimiizde teknolojinin dilini anlayan ve konusabilen insanlara olan
ihtiya¢ artarak devam etmektedir. Bu noktada, siirekli gelisen
teknolojilerden yararlanma becerisini kapsayan ve st diizey yeterlilikleri
ifade eden dijital akicilik (digital fluency) kavrami 6n plana ¢ikmistir (Tath
ve Karoglu, 2020). Dijital akicilik alanyazinda, 6grenenlerin dijital araglari
kullanarak dijital medya igerikleri, mesaj ve diger elektronik ifadeleri
toplama, tasarlama, degerlendirme, elestirme, sentezleme ve gelistirme
eylemlerini kazanmasi ve gostermesi (Hsi, 2007) olarak tanimlamaktadir.
Dijital akicilik, daha etkili iletisim kurmamizi saglamakta, 6grenmeyi ve
baglanti kurmay1 zenginlestirmekte, daha giiclii bir kiiltiir ve baghhk
ortami olusturmaktadir (Wang, Wiesemes ve Gibbons, 2012). Bu gercevede
oniimiizdeki yillarda dijital akiciligin ise girmede, toplumda basarili bir
birey olarak kendine yer bulmada ve yasam boyu 6grenmede onkosul
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niteliginde olacag ileri siiriilebilir. Bu bilgiler 1s18inda dijital akicilik ile
ilgili calismalarin yapilmasi 6nemli goriilmektedir.

Calisma kapsaminda incelenen diger bir degisken uzaktan egitime yonelik
tutumdur. Uzaktan egitim, aym smif ortaminda olmayan Ogrencilere,
zamandan ve mekandan bagimsiz olarak bilisim teknolojilerini kullanarak
Ogretim igerigini ulastirmak (Gokge, 2008) olarak ifade edilmektedir.
Geleneksel yontemlerle ¢oziilemeyen egitim sorunlarinin  ¢oziim
arayislarindan biri olarak kabul edilmesinin yani sira, sagladig1 olanaklar
ve esneklikler nedeniyle yayginlasmaya devam eden uzaktan egitim
faaliyetleri, kriz zamanlarinda egitimde yasanacak problemlerin ¢éztimiinii
de kolaylastiracak bicimde gelismektedir (Yurtbakan ve Akyildiz, 2020).
Bilindigi tizere Covid-19 pandemisi nedeniyle yasanan kriz durumu,
okullarn hizli bir sekilde uzaktan egitime adapte olmalarimi gerekli
kilmistir (Keskin ve Ozer, 2020; Duban ve Sen, 2020; Cetinkaya, 2020).

Yapilan calismalarda gerek uzaktan egitim yonteminin etkinliginin
artirllmas1 ve yayginlastirilmasi, gerekse gelisen teknolojiye entegre
edilebilmesi igin yapilmasi gerekenler tartisilmistir. Bunlarn yaninda
Barig'in (2015) da ifade ettigi gibi, uzaktan egitimin gelismesi ve
yayginlagsmasi i¢in uzaktan egitim yontemini kullanan, 6gretmen ve Tiirkge
ogretmenlerinin bu konudaki tutumlarinin belirlenmesi O6nemlidir.
Teknolojinin hizla ilerlemesi, Tiirkge 6gretmenlerinin gelisen teknolojiye
ayak uydurmalarini ve dijital akicilik becerisine sahip olmalarini gerekli
kilmistir. S6z konusu becerinin kazanilmasinin ve gelistirilmesinin uzaktan
egitimin etkili bir gsekilde uygulanabilmesi igin Oonemli oldugu ileri
suiriilebilir.

Alanyazin incelendiginde uzaktan egitim ve dijitallesmeyle ilgili bir¢ok
arastirma yapilmstir (Avci ve Coskun, 2021; Avc ve Okan, 2021; Elkiran ve
Beler, 2021; Geggel ve Erdemir, 2021; Geggel ve Kana, 2020; Geggel, Kana,
Durak ve Merig, 2020; Geggel ve Taskin, 2021; Giiven, Kana ve Kirat, 2021;
Kana ve Kiler, 2021; Kana ve Mete, 2021; Kana ve Oskay, 2021; Kana ve
Senol, 2021; C)rge Yasar, 2017; Oztiirk, 2021; Ustabulut, 2021; Ustabulut ve
Kana, 2021).

dijital akicilik ve uzaktan egitim ile ilgili kisith sayida caligmalar olmasina
ragmen bu iki degiskenin bir arada incelendigi herhangi bir ¢alismaya
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rastlanamamistir. Buradan hareketle arastirma sonuglarmin, konuyla ilgili
bu eksikligi giderebilmesi ve alan yazina katki saglamasi bakimindan
onemli olacag diistiniilmektedir. Arastirmanin temel amaci, Tiirkge
ogretmenlerinin dijital akicilik becerilerinin ve uzaktan egitime yonelik
tutumlarinin cesitli degiskenler acisindan incelenmesi olarak belirlenmistir.
Bu amag dogrultusunda asagidaki sorulara yanit aranmistir.

1. Tiirkce 6gretmenlerinin dijital akicilik becerileri ve uzaktan egitime
yonelik tutumlar1 ne diizeydedir?

2. Tiirkge 6gretmenlerinin dijital akicilik becerileri ve uzaktan egitime
yonelik tutumlar: cinsiyet, okul tiirii, sinif diizeyi ve giinliik dijital
ara¢ kullanim stiresine gore farklilik gostermekte midir?

3. Tiirkge 6gretmenlerinin dijital akicilik becerileri ve uzaktan egitime
yonelik tutumlar1 arasinda istatistiksel olarak anlamli bir iliski var
midir?

4. Turkge ogretmenlerinin dijital akicilik becerileri, uzaktan egitime
yonelik tutumlarinin anlaml bir yordayicist midir?

YONTEM

Bu boliimde; arastirmanin modeli, evren ve Orneklem, veri toplama
araglari, verilerin toplanmasi, verilerin analizi ve is-zaman ¢izelgesi yer
almaktadir.

Arastirmanin Modeli

Tiirkce 6gretmenlerinin dijital akicilik becerileri ile uzaktan egitime yonelik
tutumlarinin incelendigi arastirma, iki veya daha ¢ok degisken arasindaki
iliskinin varliginin ve yoniiniin belirlemesinin amaclandig1 (Karasar, 2015)
iliskisel modelde tasarlanmistir. Bu modelde tasarlanan arastirmalarda
oncelikle degiskenler arasindaki iligkiler belirlenmektedir. Daha sonra,
degiskenler arasinda neden-sonug¢ iliskisine yOnelik tahminlerde
bulunulmaktadir.

Evren ve Orneklem

Arastirmanin evrenini; 2022-2023 yilinda Gaziantep ili Sahinbey,
Sehitkamil ve Nizip ilgelerindeki ortaokullar, oOrneklemini ise bu

International Journal of Language and Education Research
Volume 5/Issue 1, April 2023



Turkish Teachers' Digital Fluency Skills and Their Attitudes Towards

Distance Education

ortaokullar arasindan basit seckisiz Ornekleme yontemiyle secilen 361
Tirkce 6gretmeni olusturmaktadir. Olceklerin yer aldig1 form daha fazla
ogretmene ulasabilmek amaciyla Google Form’da hazirlanarak, arastirma
kapsamindaki okul idareleri ile paylasilmis ve 6gretmenlerin doldurmalar:
saglanmistir. Arastirmaya katilan 6gretmenlerin kisisel ozelliklerine dair
bilgiler Tablo 1’de sunulmustur.

Tablo 1. Ogretmenlere Ait Kisisel Ozellikler

Kisisel Ozellikler f Yo
Erkek 210 58.2

Cinsiyet Kadin 151 41.8
21-30 118 32.7

31-40 94 26.0

Yas 41-50 72 19.9

51 ve tlizeri 77 214

1-5yil 81 22.4

6-10 y1l 55 15.2

. 11-15 y1l 82 227
Mesleki Kidem 16 y1l ve iizeri 143 39.6
1 saatten az 14 3.9

Giinliik Dijital Arag 1-2 saat 34 9.4
Kullanim Siiresi 3-4 saat 153 42.4
(Bilgisayar, akilli 5-6 saat 99 27.4
telefon vb.) 6 saatten fazla 61 16.9
Genel Toplam 361 100

Tablo 1'de gorildiigu tizere, arastirmaya katilan 6gretmenlerin (n=210)
%58.2’si erkek, (n=151) %41.8'i kadindir. Ogretmenlerin (n=118) %32.9'u 21-
30; (n=94) %26.0"s1 31-40; (n=72) %19.9'u 41-50; (n=77) %21.4’1 51 ve tizeri
yastadir. Mesleki kideme gore 6gretmenlerin, (n=81) %22.4'ti 1-5 y1l; (n=55)
%15.2’si 6-10 y1l; (n=82) %22.7’si 11-15 y1l; (n=143) %39.6"s1 16 yil ve tizeri
kideme sahiptir. Giinliik djjital ara¢ kullanim siiresine gore, (n=14) %3.9u
1 saatten az, (n=34) %9.4'1i 1-2 saat, (n=153) %42.4’1i 3-4 saat, (n=99) %27.4’1
5-6 saat, (n=61) %16.9u ise 6 saatten fazla silirede dijital arag
kullanmaktadirlar.
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Veri Toplama Araglar

Aragtirmada veriler, 6gretmenlerin kisisel bilgilerinin yani sira, “Dijital
Akicilik Olgegi” ve “Uzaktan Egitime Yonelik Tutum élgegi” araciligi ile
toplanmustir.

Dijital Akicilik Olgegi: Demir (2018) tarafindan gelistirilen Slgek, toplam
29 madden ve tig alt boyuttan olusmaktadir. Tamamen katilmiyorum (1),
Tamamen katiliyorum (5) seklinde 5’li Likert tipinde cevaplanmaktadir.
Olgegin geneline ait Cronbach’s Alpha i¢ tutarlik katsayisi .92 olarak
hesaplanmigtir. Yapilan faktor analizi sonucunda oOlgegin gecerli ve
glvenilir oldugu belirlenmistir. Mevcut arastirmada Olgegin gecerlik ve
guvenirlik calismalar1 tekrar yapilmistir. Cronbach’s Alpha i¢ tutarhik
katsayisi, Olgegin geneli igin .91 olarak tespit edilmistir. Olgegin yap1
gegcerligi dogrulayic faktor analizi (DFA) ile test edilmistir. Model uyum
degerlerini iyilestirmek amaciyla yapilan diizenlemelerde teorik olarak
iligkili olan, DA1 ve DA2 ile DA6 ve DA8 maddelerinin hata terimleri
arasina kovaryans eklenerek analiz gergeklestirilmistir. DFA sonucunda,
model uyum degerleri; x?>=605.632, x2/sd=1.761, GFI=0.889, IFI=0.942,
TLI=0.936, CFI=0.941, RMSEA=0.046 ve RMR=0.020 olarak belirlenmistir.
Elde edilen degerler, Olcegin arastirma Ornekleminde dogrulandig:
(Meydan ve Sesen, 2015) ve yap1 gegerliginin saglandigini gostermektedir.

Uzaktan Egitime Yonelik Tutum Olcegi: Kisla (2016) tarafindan
gelistirilen Olgek, toplam 35 maddeden ve tek boyuttan olusmaktadir.
Tamamen katilmiyorum (1), Tamamen katiliyorum (5) olarak 51i Likert
tipinde cevaplanmaktadir. Olgegin Cronbach’s Alpha i¢ tutarlik katsayis
.89 olarak belirlenmistir. Faktor analizi sonucunda oOlcegin gecerli ve
gtvenilir oldugu tespit edilmistir. Mevcut arastirma kapsaminda 6lgegin
gecerlik ve gilivenirlik ¢calismalar1 yeniden yapilmistir. Olgegin geneline ait
Cronbach’s Alpha i¢ tutarlik katsayis1 .90 olarak belirlenmistir. DFA’da,
teorik olarak iliskili olan, UE4 ve UE5 ile UE19 ve UE21 maddelerinin hata
terimleri arasina kovaryans eklenmistir. Analiz sonucunda model uyum
degerleri; x>=957.870, x?/sd=1.979, GFI=0.864, IFI=0.944, TLI=0.939,
CFI=0.944, RMSEA=0.052 ve RMR=0.023 olarak belirlenmis ve bu degerlerin
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kabul edilebilir diizeyde oldugu goriilmiistiir (Meydan ve Sesen, 2015). Bu
sonug, olgegin arastirma ornekleminde dogrulandigina ve yapisal olarak
uygun olduguna kanit saglar niteliktedir.

3.4. Verilerin Toplanmasi

Arastirmanin verileri 2022-2023 egitim Ogretim yilinda; Gaziantep’in
Sahinbey, Sehitkamil ve Nizip ilgelerindeki ortaokullarda gorev yapan
361Tiirkce 6gretmeninden toplanmaistir. Olcekleri gelistiren kisilerden ve
uygulama icin 11 Milli Egitim Miidiirliigii'nden gerekli izinler alinmugtir.
Olgekler Google Form ile hazirlanarak daha fazla dgretmene ulagilmasi
amaglanmugtir. Veriler okul idarelerinin yardimiyla goniilliililk esasma
dayal1 olarak toplanmuistur.

Verilerin Analizi

Analiz asamasinda ilk olarak, Dijital Akicilik ve Uzaktan Egitime Yonelik
Tutum Olceklerine iliskin betimsel istatistikler hesaplanmistir. Daha sonra
ogretmenlerin dijital akicilik becerileri ve uzaktan egitime tutumlari,
cinsiyet, yas, mesleki kidem, egitim durumu ve giinliik dijital ara¢ kullanim
siiresi degiskenlerine gore analiz edilmistir. Degiskenler arasindaki iligkiye
dair korelasyon katsayis1 hesaplanmis ve basit dogrusal regresyon analizi
ile ogretmenlerin dijital akicilik becerilerinin uzaktan egitime yonelik
tutumlarini yordama giicti ve diizeyi tespit edilmistir.

Verilerin analizi 6ncesinde sirasiyla, hatali doldurulan 6lgek formlar:
¢ikarilmis, her bir 6lcek maddesi icin “z” degerleri hesaplanarak -3’ten
kiiglik, +3’ten biliyiik ug¢ degerler temizlenmistir. Degiskenlere iliskin
carpiklik-basiklik degerlerinin -2 ve +2 aralifinda oldugu belirlenerek
verilerin normal dagilima sahip oldugu sonucuna varilmistir (Cokluk,
Sekercioglu, Biiytikoztiirk, 2012). Analiz asamasinda degiskenlere (dijjital
akicillik ve uzaktan egitime yonelik tutum) ait betimleyici istatistiklerin
hesaplanmasi, bagimsiz orneklemler t testi, One-Way ANOVA, Pearson
Momentler Carpim Korelasyon Katsayisinin belirlenmesi ve basit dogrusal
regresyon analizinde SPSS 22.0; yapr gegerliligini test etmek amaciyla
gergeklestirilen DFA’da ise AMOS 23.0 programi kullanilmistir. Glivenirlik
calismalar1 kapsaminda, Cronbach’s Alpha (a) i¢ tutarlilik katsayilar
hesaplanmustir.
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BULGULAR
Degiskenlere Ait Betimsel Istatistikler

Degiskenlere ait aritmetik ortalama, standart sapma ve standart hata
degerleri gibi betimleyici istatistikler Tablo 2’de yer almaktadr.

Tablo 2

Dijital Akicalik ve Uzaktan Egitime Yonelik Tutuma Ait Aritmetik
Ortalama, Standart Sapma, Standart Hata Degerleri

Degiskenler X Ss Std. Hata
Dijital Akicilik 3.95 31 .02
Uzaktan Egitime Yonelik Tutum 3.91 35 .02

Tablo 2’de goriildiigii lizere; arastirmaya katilan 6gretmenlerin dijital
akicilik (X=3.95) ve uzaktan egitime yonelik tutum (x=3.91) algilar1 kismen
yiliksek diizeydedir. Diger bir deyisle, 6gretmenlerin hem dijital akicilik
becerilerinin hem de uzaktan egitime yonelik tutumlarmin olumlu yonde
oldugu goriilmektedir.

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Cinsiyet Degiskenine Gore Analiz Sonuglar1

Ogretmenlerin dijital akicilik becerilerinin ve uzaktan egitime ydnelik
tutumlarmin cinsiyet degiskenine gore farklilasip farklilasmadigini
belirlemek amaciyla bagimsiz orneklemler t testi yapilmis ve sonuclar
Tablo 3’te gosterilmistir.

Tablo 3. Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime
Yonelik Tutumlarinin Cinsiyet Degiskenine Gore Incelenmesi

Degiskenler Cinsiyet N X Ss sd t p

Dijital Akicilik Erkek 210 390 .33 359 3.22 .001**
Kadin 151 4.01 .29

Uzaktan Egitime Yonelik Erkek 210 3.88 .34 359 2.07 .039*

Tutum Kadin 151 3.97 .35

p<.05%, p<.01**
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Tablo 3 incelendiginde, 6gretmenlerin dijital akicilik becerileri ve uzaktan
egitime yOnelik tutumlarinda cinsiyete gore istatistiksel olarak anlamli bir
farklilik oldugu goriilmektedir. Erkek 6gretmenlerin dijital akicilik beceri
diizeyleri (x=3.90), kadin 6gretmenlerin dijital akicilik beceri diizeylerinden
(x=4.01) nispeten diisiiktiir. Uzaktan egitime yonelik tutum agisindan da
kadin 6gretmenlerin lehine anlamli bir farklilik oldugu belirlenmistir. Buna
gore, kadin Ogretmenlerin uzaktan egitime yonelik tutum diizeyleri
(x=3.97), erkek Ogretmenlerin uzaktan egitime yonelik tutum
diizeylerinden (x=3.88) daha ytiksektir.

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Yas Degiskenine Gore Analiz Sonuglar1

Ogretmenlerin dijital akicilik becerilerinin ve uzaktan egitime y&nelik
tutumlarmin yas degiskenine gore farklilasip farklilasmadigin tespit etmek
amaciyla One-Way ANOVA testi yapilmigs ve sonuclar Tablo 4'te
sunulmustur.

Tablo 4

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlariin Yag Degiskenine Gore Incelenmesi

Degiskenler Yas N X Ss F p Fark
(1) 21-30 118 3.96 .32 14
Dijital (2) 31-40 94 397 .30 o4
Akicilik (3) 41-50 72 400 .31 3.594 .014* 34
(4) 51 ve tizeri 77 3.84 .32
Uzaktan (1) 21-30 118 399 .31 14
Egitime (2) 31-40 94 395 .32 4
Yonelik (3) 41-50 72 394 36 5.642 .001** 34
Tutum (4) 51 ve tizeri 77 3.78 .38
p<.05%, p<.01**

Tablo 4'teki ANOVA testi sonuglarina gore, 6gretmenlerin dijital akicilik ve
uzaktan egitime yonelik tutumlari, yasa gore anlamli bir farkhilik
gostermektedir. [Fe-357=3.394, p<.05] ve [Fi357=5.642, p<.01]. Cikan farkin
hangi gruplar arasinda oldugunu tespit etmek amaciyla Post-Hoc ¢oklu
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karsilastirma testlerinden LSD testi yapilmistir. LSD testi sonucunda, 21-30
yas (x=3.96), 31-40 yas (x=3.97) ve 41-50 yas (x=4.00) arasindaki 6gretmenler
ile 51 yas ve tizeri (x=3.84) 6gretmenlerin dijital akicilik becerileri arasinda
istatistiksel olarak anlamli bir fark oldugu goriilmektedir. Bagka bir
ifadeyle, 51 yas ve tizeri 6gretmenlerin dijital akicilik becerileri diger yas
gruplarindaki 6gretmenlere gore daha diisiik diizeydedir. Benzer sekilde
uzaktan egitime yonelik tutuma iliskin LSD testi sonucunda da 21-30 yas
(x=3.99), 31-40 yas (x=3.95) ve 41-50 yas (X=3.94) arasindaki ogretmenlerin,
51 yas ve tlizeri (x=3.78) Ogretmenlere gore uzaktan egitime yonelik
tutumlarinin daha olumlu diizeyde oldugu bulgusu elde edilmistir.

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Mesleki Kidem Degiskenine Gore Analiz Sonuclar:

Ogretmenlerin dijital akicilik becerilerinin ve uzaktan egitime yonelik
tutumlariin mesleki kidem degiskenine gore farklilasip farklilasmadigini
belirlemek amaciyla yapilan One-Way ANOVA testi sonuclar1 Tablo 5'te
yer almaktadir.

Tablo 5

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Mesleki Kidem Degiskenine Gore Incelenmesi

Degiskenler = Mesleki Kidem N X S F p  Fark

(1) 1-5y1l 81 393 .36
Dijital ((32))161-1105};21 Zg g'gi §3 1.014 387
Akicilik . ' ' ’ ’
(4) 16 yil ve tizeri 143 3.98 .30
Uzaktan (1) 1-5 yil 81 392 .35 10
Egitime (2) 6-10 y1l 55 3.78 .33 4
Yonelik (3) 11-15 y1l 82 3.88 .37 5727 .001** 3.4
Tutum (4) 16 yil ve tizeri 143 4.00 .31
p<.05%, p<.01**

Tablo 5teki ANOVA testi sonuglaria gore, 6gretmenlerin dijital akicilik
becerileri mesleki kideme gore, 1-5 yil (x=3.93), 6-10 yil (x=3.89), 11-15 y1l
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(x=3.94), 16 y1l ve {lizeri (x=3.98) ortalama puanlar agisindan az da olsa
farklihk gostermekle birlikte F testi sonucunda bu farkliigin anlaml
diizeyde olmadig1 goriilmektedir [F357=1.014, p>.05]. Ancak 6gretmenlerin
uzaktan egitime yonelik tutumlarmimn mesleki kideme gore farklilik
gosterdigi belirlenmistir [Fi357=5.727, p<.01]. Cikan farkin hangi gruplar
arasinda oldugunu tespit etmek amaciyla yapilan LSD testi sonucunda, 1-5
yil (x=3.92) ile 6-10 y1l (x=3.78); 6-10 y1l (x=3.78) ile 16 y1l ve tizeri (x=4.00);
11-15 y1l (x=3.88) ile 16 y1l ve tizeri (x=4.00) arasinda anlaml bir fark oldugu
gorulmistiir.

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Giinliik Dijital Ara¢ Kullanim Siiresi Degiskenine Gore
Analiz Sonuclar

Ogretmenlerin dijital akicilik becerilerinin ve uzaktan egitime ydnelik
tutumlarinin  giinliik dijital ara¢ kullanim siiresi degiskenine gore
tarklilagip farklilasmadigini belirlemek amaciyla One-Way ANOVA testi
yapilmis ve sonuglar Tablo 6’da sunulmustur.

Tablo 6

Ogretmenlerin Dijital Akicilik Becerilerinin ve Uzaktan Egitime Yonelik
Tutumlarinin Glinliik Dijital Ara¢ Kullanim Siiresi Degiskenine Gore

Incelenmesi
Ginliik Dijital
Degiskenler Arag Kullanim N X Ss F p Fark
Stiresi
(1) 1 saatten az 14 390 .37
Dijital (2) 1-2 saat 34 395 36
Akicilik (3) 3-4 saat 153 392 31 583 .675
(4) 5-6 saat 9 3% 31
(5) 6 saatten fazla 61 399 .30
(1) 1 saatten az 14 377 .28
[é;ftl;tj: (2) 1-2 saat 34 398 30 ;Z
Yonelik (3) 3-4 saat 153 387 .35 2697 .031* 35
Tutum (4) 5-6 saat 9 39 .36
(5) 6 saatten fazla 61 4.00 .33
p<.05%, p<.01**
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Tablo 6’daki ANOVA testi sonucunda, ogretmenlerin dijital akicilik
becerileri giinliik dijital ara¢ kullanim siiresine gore; 1 saatten az (x=3.90),
1-2 saat (x=3.95), 3-4 saat (x=3.92), 5-6 saat (x=3.96), 6 saatten fazla (x=3.99)
ortalama puanlar agisindan az da olsa farklilik ortaya ¢ikmasina karsilik F
testi sonucunda bu farkliligin anlamli diizeyde olmadigi sonucuna
varimstir [Fes57=.583, p>.05]. Bununla birlikte, 0gretmenlerin uzaktan
egitime yoOnelik tutumlari, giinliik dijital ara¢ kullanim siiresine gore
farklilik gostermektedir [F357=52.697, p<.05]. S6z konusu farkliligin hangi
gruplar arasinda oldugu LSD testi ile belirlenmistir. Analiz sonucunda,
glnliik dijital ara¢ kullanim siiresi 1 saatten az (x=3.77) ile 6 saatten fazla
(x=4.0); 3-4 saat (x=3.87) ile 5-6 saat (x=3.96); 3-4 saat (x=3.87) ile 6 saatten
fazla (x=4.00) olan Ogretmenler arasinda anlamli bir fark oldugu
belirlenmistir.

Degiskenlere Ait Korelasyon Katsayilar1

Degiskenler arasindaki iliskinin yoniinii ve diizeyini gosteren korelasyon
katsayilar1 asagida yer alan Tablo 7’de sunulmustur.

Tablo 7

Dijital Akicilik ve Uzaktan Egitime YoOnelik Tutuma Ait Korelasyon
Katsayilar1

Degiskenler 1 2
1. Dijital Akicilik 1
2. Uzaktan Egitime Yonelik Tutum 569*** 1

*p<.05, ¥*p<.01, **p<.001

Tablo 7’deki korelasyon katsayisi, 6gretmenlerin dijital akicilik becerileri ile
uzaktan egitime yoOnelik tutumlar1 arasinda pozitif yonde, orta diizeyde
(r=569, p<.001) bir iliski oldugunu gostermektedir. Baska bir ifadeyle,
ogretmenlerin dijital akicilik becerileri arttik¢a, uzaktan egitime yonelik
tutumlar1 da olumlu yonde artmaktadir.
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Dijital Akiciligin Uzaktan Egitime Yonelik Tutumu Yordamasi

Dijital akiciligin, uzaktan egitime yoOnelik tutumu yordamasina iliskin
yapilan basit dogrusal regresyon analizi sonuglar1 Tablo 8de
sunulmaktadir.

Tablo 8

Dijital Akicaligin Uzaktan Egitime Yonelik Tutumu Yordamasina Yonelik
Regresyon Analizi Sonuglari

Yordayic (bagimsiz) Std.
Model degisken B Hata p ! P
(sabit) 1.437 190 7.564 .000
Dijital Akicilik 630 048 569 13.114 .000

Yordanan (bagimli) degisken: Uzaktan Egitime Yonelik Tutum
R=.569, R?=.324, AR*=.322, Fa,359= 171.967, p<.001

Tablo 4’te yer alan regresyon analizi sonucunda gorildiigi iizere,
ogretmenlerin dijital akicilik becerileri, uzaktan egitime yonelik tutumlarini
pozitif yonde ve anlamli bir sekilde yordamaktadir ($=.569, p<.001). Dijital
akialik, uzaktan egitime yonelik tutumun yaklagik %32’sini aciklamaktadir
(AR?=.322; p<.001). Diger bir deyisle, 6gretmenlerin dijital akicilik becerileri,
uzaktan egitime yonelik tutumlarimin anlamh bir yordayicisidir.

TARTISMA VE SONUC

Arastirma sonucunda, ogretmenlerin dijital akicilik becerileri ve uzaktan
egitime yoOnelik tutumlarina ait aritmetik ortalama puanlarinin kismen
yliksek diizeyde oldugu belirlenmistir. Bagka bir ifadeyle, arastirmaya
katilan 6gretmenler, dijital akicilik becerilerinin yeterli diizeyde oldugu ve
uzaktan egitime yonelik olumlu bir tutuma sahip olduklar1 yoniinde goriis
belirtmislerdir. Bu bulgu alan yazindaki gesitli arastirmalarin (Keskin ve
Ozer, 2020; Soffer ve Yaron, 2017) sonuglariyla ortiismektedir.

Arastirma sonucunda elde edilen bir diger bulgu, 6gretmenlerin dijital
akicilik becerilerinin kismen yiiksek diizeyde oldugu seklindedir. Demir
(2018) tarafindan {iniversite Tiirkce Ogretmenlerininin dijital akicilik
becerilerinin incelendigi arastirmada, Tiirkce oOgretmenlerinin dijital
akicilik Olgeginden aldiklar1 ortalama puanlar incelenmis ve dijital
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akiciliklarinin orta diizeyde oldugu sonucuna varilmistir. Costa vd.'nin
(2011) yurittigh arastirma sonucunda da iiniversite Tiirkge
ogretmenlerininin kendilerini orta diizeyde dijital akic1 kabul ettikleri tespit
edilmistir. Mevcut arastirmadan elde edilen bulgular da s6z konusu
sonuglar1  desteklemekle birlikte Tiirkce Ogretmenlerinin  dijital
akiciliklarinin kismen yiiksek diizeyde oldugunu gostermistir. Ote yandan
Spencer’a (2015) gore dijital akiciligin bilesenleri arasinda yer alan, gesitli
kaynaklardan ulagilan ve bilgisayarlar araciligiyla sunulan bilgiyi kullanma
ve anlama becerisi olarak ifade edilen dijital okuryazarlik ile ilgili yapilan
arastirmalarda (Ozerbas ve Kuralbayeva, 2018; Ustiindag, Giines ve
Bahgivan, 2017) da Tiirkge Ogretmenlerinin dijital araglar1 kullanma
becerilerinin yiiksek diizeyde oldugu belirlenmistir. Goriildiigii tizere bu
sonuglar arastirmadan elde edilen bulgularla ortiismektedir.

Arastirma sonucunda o0gretmenler dijital akicilik becerilerinin ve uzaktan
egitime yonelik tutumlarmin cinsiyet degiskenine anlamh diizeyde farklilik
gosterdigi belirlenmistir. Erkek Ogretmenlerin dijital akicilik beceri
diizeyleri, kadin Ogretmenlerin dijital akicilik beceri diizeylerinden
nispeten diistiktiir. Demir (2018) tarafindan yiriitiilen arastirma
sonucunda da benzer sekilde kiz Tiirkce 6gretmenlerinin dijital akicilik
becerilerinin daha yiiksek oldugu sonucuna varilmistir. Ancak Accenture
(2016) tarafindan gergeklestirilen arastirmada ise erkeklerin dijital
akiciliklarinin  daha yiiksek diizeyde oldugu belirlenmistir. Uzaktan
egitime yoOnelik tutum agisindan da kiz Tiirkge 6gretmenlerinin lehine
anlamli bir farklilik bulunmaktadir. Buna gore, kiz Tiirkge 68retmenlerinin
uzaktan egitime yonelik tutum diizeyleri erkek Tiirkg¢e 0gretmenlerinin
uzaktan egitime yoOnelik tutum diizeylerinden daha yiiksektir. Bu sonug
Demir (2018), Morante, Djenidi, Clark ve West (2017) ile Yenilmez, Turgut
ve Balbag (2017) tarafindan ytiriitiilen arastirma sonuglariyla ortiismektedir
ancak Tiirk¢e Ogretmenlerinin uzaktan egitime yonelik tutumlarmin
cinsiyete gore anlaml farklilik gostermedigi sonucuna ulasilan arastirmalar
(Ates ve Altun, 2008; Baris, 2015) da mevcuttur.

Arastirma sonucunda ogretmenlerin dijital akicilik becerileri ile uzaktan
egitime yonelik tutumlar1 arasinda pozitif yonde ve istatistiksel olarak
anlamli bir iligki oldugu tespit edilmisgtir. Yapilan basit dogrusal regresyon
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analizi dijital akicligin uzaktan egitime yonelik tutumun anlamli bir
yordayicist oldugu sonucuna varilmistir. Diger bir deyisle Tiirkge
ogretmenlerinin dijital akicilik becerileri arttikga uzaktan egitime yonelik
olumlu tutum gelistirmektedirler. Bu konuda Bozkurt (2020) uzaktan
egitimin etkin bir sekilde yiiriitiilmesinde dijital becerilerin gelistirilmesi
gerektigini; Celik ve Uzunboylu (2020) bireylerin dijital ara¢ kullanimi
konusunda yeterli beceriye sahip olmalarinin, uzaktan egitime yonelik
tutumlarina pozitif yansimalar1 olabilecegini; Prior vd. (2016) ise
bireylerin, dijital kaynaklar1 belirlemek, bunlara erismek, yonetmek,
entegre etmek, degerlendirmek ve sentezlemek, yeni bilgiler olusturmak,
ve bagkalariyla iletisim kurmak icin dijital araglar1 uygun sekilde kullanma
konusundaki farkindaliklarinin ¢evrimigi uzaktan egitimin ¢iktilar
tizerinde 6nemli bir etkiye sahip olabilecegini ifade ederek dijital akicilik ve
uzaktan egitime yonelik tutum iligkisine atifta bulunmustur.

Oneriler

Arastirma sonucunda elde edilen bulgulara dayali olarak uygulayicilara ve
arastirmacilara yonelik cesitli onerilerde bulunulmustur.

Arastirma kapsamindaki Tiirkce 0gretmenlerinin dijital akicilik becerilerini
artirmay1 ve uzaktan egitime yonelik olumlu bir tutum gelistirmelerini
amaclayan seminerler ve kurslar diizenlenebilir. S6z konusu seminer ve
kurslarin uzaktan egitim ve c¢evrimigi sekilde planlanarak yapilmasi
uzaktan egitime yonelik tutumu olumlu yonde etkileyebilir. Okullar
uzaktan egitim altyapisi olusturma siirecinde olumlu bir tutum gelistirmek
amaciyla, Tiirkge 0gretmenlerinin gortisleri dogrultusunda diizenlemeler
yapabilir. Uzaktan egitime yonelik tutum {izerinde, Tiirkge
ogretmenlerinin dijital akicilik becerileri ve akilli telefon, tablet bilgisayar
gibi mobil teknolojileri kullanimlarinin olumlu yonde etkisi olacag: dikkate
alindiginda, Tiirkge 6gretmenlerinin mobil teknolojilere ve internete kolay
bir sekilde erisimlerini saglayacak calismalar yapilabilir.

Arastirmada iliskisel model kullanilmustir. Ileriki arastirmalarda
ogretmenlerin dijital akiciik becerilerini ve uzaktan egitime yonelik
tutumlarin gelistirmeye doniik deneysel desende ¢alismalar tasarlanabilir.
Ote yandan 6gretmenlerin dijital akicilik becerilerinin gelistirilmesi
kapsaminda, tasarim tabanli arastirmalar yapilarak, dijital igerik ve
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uygulama gelistirmeleri saglanabilir. Dijital akicilik ve uzaktan egitime
yonelik tutumun farkhh degiskenlerle iliskisi iizerine arastirmalar
yapilabilir. Nitel ve karma desende tasarlanacak arastirmalarla
degiskenlere dair ayrintili bilgi elde edilebilir. Arastirma Gaziantep ili ve
Tirkce Ogretmenleri ile smirhidir. Bu nedenle ileriki arastirmalar farkh
sehirlerde, daha biiyiik 6rneklem gruplar: iizerinde gergeklestirilerek ve
mevcut arastirma sonuglariyla karsilastirilarak, biitiinciil bir perspektifte
degerlendirilebilir.
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Abstract

The use of the first language (L1) in an English as a Foreign Language (EFL)
and English as a Second Language (ESL) classroom can serve various purposes
to facilitate language learning. Accordingly, the role of L1 in EFL and ESL
classes has been debated in the history of English Language Teaching (ELT)
and Second Language Acquisition (SLA) for many decades. However,
employing L1 as a teaching tool in language classrooms is often discouraged.
This article aims to explore the role of L1 in EFL and ESL education, drawing
upon an extensive body of empirical evidence. It seeks to illustrate how
teachers can strategically leverage learners’ L1 as a pedagogical resource within
the classroom setting, as well as explore the different functions that L1 can
serve or can potentially serve in language classrooms. Additionally, the study
briefly addresses the concerns raised by researchers regarding the potential
negative impacts of using L1.
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EFL VE ESL SINIFLARINDA L1’IN ROLU: BiR
LITERATUR TARAMASI
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Ozet

Yabanci Dil Olarak Ingilizce (EFL) ve Ikinci Dil Olarak Ingilizce (ESL)
smiflarinda ana dilin (L1) kullanimi, dil 6grenimini kolaylastirmak amaciyla
farkli amaglarla kullanilabilir bir kaynaktir. Bu baglamda, L1'in EFL ve ESL
siniflarindaki islevi, Ingilizce Dil Ogretimi (ELT) ve Ikinci Dil Edinimi (SLA)
disiplinleri igerisinde uzun yillardan beri siiregelen bir tartisma konusu olarak
varligimi siirdiirmektedir. Ancak, dil siniflarinda L1'in 6gretim araci olarak
kullanimi1 genellikle onerilmemektedir. Bu akademik ¢alismanin amaci, genis
bir ampirik kanit yelpazesi temel alinarak, L1in EFL ve ESL egitimindeki
roliinti arastirmaktir. Bu kapsamda, Ogretmenlerin, Ogrencilerin L1’ini
pedagojik bir kaynak olarak smif icinde nasil stratejik bir bicimde
kullanabilecegini gostermek ve aymi zamanda L1’in dil simiflarinda hizmet
edebilecegi veya edebilecegi potansiyel islevleri kesfetmek amaglanmistir.
Bununla birlikte, ¢alismada, L1 kullaniminin olasi olumsuz etkilerine iliskin
aragtirmacilar tarafindan dile getirilen endiselere de kisaca deginilmistir.
Anahtar Kelimeler: L1 kullanimi, EFL siniflari, ESL siniflari, Dil 6grenimi
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INTRODUCTION

The greatest distinctive feature of human beings is their ability to
communicate. Through language, people convey their feelings and
thoughts as human beings. Language is the fundamental medium through
which people connect and interact, enabling them to form relationships,
share knowledge, and engage in social interactions.

What has also been significant to humanity is knowing an additional
language. It is undeniable that when people learn a second language, they
can broaden their perspectives, discover greater job opportunities, have a
broader platform to express their political opinions and religious beliefs
(Cook, 2008). Throughout history, people learned different languages for a
variety of reasons. In today’s world, the emergence of globalization and the
developments in technology and communication have led to an increase in
international relations necessitating the knowledge of at least one foreign
language. Undoubtedly, one of the languages that people seek to learn is
English since it is one of the dominant languages worldwide.

Although learning another language is important, it can sometimes be
challenging for the learners. People have attempted to acquire L2 through
a variety of methods. However, as suggested by many second language
acquisition (SLA) researchers, there is no best teaching method for a second
or a foreign language. (Larsen-Freeman, 2011; Prabhu, 1990; Saville-Troke,
2012). As discussed by Saville- Troke (2012), the issues about what the L2
learner knows, how the learner acquires L2 knowledge, and why some
learners are more successful than others do not have an agreed answer since
there are different linguistic, psychological and social perspectives which
vary within each other as well as between them.

In recent decades, there has been a growing body of literature re-evaluating
the use of the first language (L1) in the context of second and foreign
language teaching and learning (Cook, 2001; de la Campa & Nassaji, 2009;
Edstrom, 2006, Littlewood & Yu, 2011; Macaro, 2001; Storch &
Wigglesworth, 2003; Saruwatashi, 2020; Hanif, 2020; Algazo, 2022; Taner &
Balik¢i, 2022). These researchers have explored the potential benefits of
judicious L1 use, challenging the traditional view that strictly restricts L1 in
the language learning process.
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When the literature is reviewed, it is seen that there are many studies on the
role of L1 in L2 classrooms. Regarding the significance and controversy of
the issue, there is still a need to investigate the topic. Accordingly, the
purpose of this study is to compile different perspectives and present
findings from the studies regarding L1 use in L2 classrooms through a
literature review and to draw a conclusion on the role of the native language
in EFL / ESL classrooms. In the forthcoming discussion, we will delve into
the significance of utilizing the learners’ native language (L1) in the context
of second language education, supported by empirical evidence gathered
from diverse educational settings. It is essential to acknowledge that the
focus of this article centers specifically on English as a Foreign Language
(EFL) classrooms. In this context, EFL classrooms are characterized by
students learning English within their home countries and typically sharing
the same first language. While there are instances where EFL classrooms
may include learners who do not have a common language, the primary
focus of this article will revolve around exploring the advantages and
disadvantages of L1 use in EFL classroomes.

LITERATURE REVIEW
First Language, Second Language and Foreign Language

It is important to define some key terms to be more apparent. Native
language, or mother tongue, is defined as a language that is acquired
naturally in early childhood, usually because it is the primary language of
a child’s family (Saville-Troke, 2012). It is also recognized as the first
language (L1) and throughout this paper the term L1 will be used to refer
to the native language. The terms foreign and second language are
frequently used to refer to two distinct concepts. A second language usually
implies that the learner lives in the environment in which that language is
spoken (Gass & Selinker, 2008) whereas a foreign language is a second
language that is learned so that it might be used for future travel purposes
or other cross-cultural communication situations, or that it might be studied
as a curricular requirement (Saville-Troike, 2012). A target language refers
to the language being learned in a general sense. The distinction between a
second language and a foreign language is beyond the scope of this study,
so L2 will be used as an umbrella term to refer to any language acquired by
a person in addition to his mother tongue (UNESCO as cited by Cook,2008).
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In order to enhance clarity, it is imperative to expound upon certain key
concepts. The term “native language,” also referred to as the” mother
tongue”, denotes a language naturally acquired during early childhood,
primarily due to its prevalence in the child’s family environment (Saville-
Troke, 2012). It is also commonly identified as the individual’s first
language (L1), and throughout the entirety of this document, the
abbreviation L1 will be employed to indicate the native language.

The terms “foreign language” (FL) and “second language” (SL) are often
used to distinguish between two distinct linguistic concepts. SL typically
implies that the learner resides in an environment where the language is
commonly spoken (Gass & Selinker, 2008). On the other hand, FL pertains
to a second language that is acquired for potential future travel or for
effective cross-cultural communication situations. Alternatively, it might be
studied due to curricular requirements (Saville-Troike, 2012). The concept
of a “target language” pertains to the language being actively learned in a
general context. Given that the nuanced difference between SL and FL is
not within the purview of this study, the term L2 will be utilized as an
overarching expression encompassing any language acquired by an
individual in addition to their native tongue (UNESCO, as cited by Cook,
2008).

The Use of L1 in EFL / ESL Context
Historical Background

Before delving into the arguments supporting and opposing the use of L1
in L2 context, it is crucial to take a brief glance at the historical background
of L1 use in the L2 classroom. By examining the historical trajectory, we can
better understand the current perspectives and debates regarding the role
of L1 in L2 learning environments.

The role of L1 in EFL / ESL classes is one of many unresolved topics in
English language education. Until the first half of the 20th century, the
dominant method of teaching languages was the Grammar-Translation
Method (GTM), which made frequent use of L1 and translation from/to L1.
The nineteenth and twentieth centuries witnessed a variety of approaches
and methods in the field of language teaching. Grammar Translation
Method (GTM) had been the dominating method of teaching languages. As
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international affairs, political changes and, consequently, interest in
modern languages on rose, learning and teaching foreign languages
successfully became more and more critical. With the issue of effective
teaching of an L2 at hand, the Reform Movement was born. GTM focused
on accuracy rather than fluency, and thus, L1 was used as the medium of
instruction and for translation of texts. On the contrary the Reform
Movement grew as an opposition to GTM, rejecting the use of L1 in L2
classrooms and advocating the study of the spoken language over written
forms. Teaching new meanings through establishing associations within L2
was favoured (Richards & Rodgers, 2001). Then Gouin’s Direct Method was
introduced, supporting that classroom instruction be conducted exclusively
in L2 and avoiding translation.

Like the Direct Method, The Audio-lingual Method (ALM) was also an oral-
based approach. However, ALM has a strong theoretical base in linguistics
and behavioural psychology. The use of L1 in the classroom was strictly
restricted since the habits in L1 would interfere with the students” attempts
to acquire L2 (Larsen-Freeman, 2011).

As part of the Comprehension Approach, Krashen” and Terrell’s Natural
Approach emphasized students’ developing basic communication skills
through receiving meaningful exposure to the target language
(comprehensible input) (Larsen-Freeman, 2011). Similarly, James Asher’s
Total Physical Response bases its argument on the theory that L2
acquisition is the same as L1 acquisition. Though TPR can be introduced in
L1, it is hardly ever used throughout the teaching process.

There were also more tolerant approaches which mainly targeted use of L2
in classes, but also allowed L1 use for a variety of purposes. Caleb
Gattegno’s Silent Way, for instance, utilizes L1 when giving instructions
and during feedback sessions. Moreover, in Desuggestopedia, L1 is used,
when necessary, specifically to make meaning more apparent. L1 enhances
security to allow students to express their feelings in Community Language
Teaching (CLL). Although the Communicative Language Teaching (CLT)
asserts that L2 should be used at all instances, it also allows for reasonable
use of L1.
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With the emergence of Direct and Audiolingual Methods, L1 use in L2
classrooms were almost banished since the teacher was seen responsible for
providing the students with a good model for imitation (Larsen-Freeman,
2011). Silent Way, Desuggestopedia and Community Language Learning
brought using L1 back mainly for the purposes of giving instructions,
providing feedback and a bridge from the familiar to the unfamiliar.
However, from 1970s on, Communicative Approach has become the most
influential approach in teaching languages restricting the use of L1 in the
classroom so that the learners can be exposed to L2 as much as possible to
develop communicative competence in L2 (Larsen-Freeman, 2011). Even
though the “L2-only” view in L2 classes is still popular today, there have
been influential researchers in SLA research, who have criticized this view
and have supported that code-switching contributes to scaffolding practices
in language classrooms (Tungay, 2014).

The Case for L1 Use in the L2 Classroom

The existing literature on L1 use in second language acquisition (SLA)
suggests that when used appropriately, the L1 can enhance the learning
experience rather than hinder it. There are some reasons that support the
integration of L1 when teaching a second or foreign language. Yavuz (2012)
found that teachers use L1 mainly for methodological issues in their classes.
The need to instruct and control the learners due to the overcrowded
classes, the necessity for the learners to prepare for tests, the urge to
energize students when they lack interest, and teaching abstract vocabulary
caused the teachers to switch to L1. Tas¢t and Aksu Atag (2020) found that
EFL teachers utilized L1 for different purposes as giving instructions,
translating, managing the class, checking comprehension and providing
teedback. Kohi and Lakshmi G. (2020) revealed that teachers showed great
enthusiasm to use L1 with the purposes for utilizing L1 for content
translation and explanation, class management, and achievement of the
affective and social functions of language use. Timugin and Baytar (2015)
found that codeswitching occurred most frequently for the purpose of
translation, checking comprehension, giving directions and instructions,
and explaining grammar respectively.

L1 is most utilized for translating unfamiliar words and clarifying intricate
grammar rules that learners struggle to grasp (Jingxia, 2010). The periodic
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use of L1 to elucidate complex terminology, vocabulary, grammar, and
instructions in classrooms led to a more than twofold increase in learners'
overall exam scores and reduced anxiety levels, compared to environments
where L1 was prohibited (Boustani, 2019; Bruen & Kelly, 2014). Hence,
disallowing L1 fosters insecurity and sluggish progress, whereas allowing
its usage facilitates learning, significantly boosting learning performance
and fostering confidence in a relaxed classroom setting. Furthermore, as an
integral part of learners’ identities, encoding prior learning and life
experiences, L1 serves as a scaffold for L2 learning (Bismilla, 2011), making
it the most important ally a foreign language can have (Buztkamm, 2003).
In a study conducted by Mohammadi Darabad et al. (2021), an examination
was conducted into the application of the L1-based elicitation method for
evaluating L2 performance. The objective was to establish the validity of
using this technique to assess the transfer of language skills. The outcomes
of their research indicated that the L1-based elicitation technique indeed
proved to be a valid means of evaluating L2 performance. In essence, across
diverse levels and contexts, L1 serves multiple functions, from aiding
comprehension and enhancing language skill performance to facilitating
the transfer of previous knowledge to L2 and foreign language acquisition.
Theories simply prescribe what should or should not be done in the
classroom. However, the actual implementations in the L2 classrooms have
urged methodologists to conduct further studies and reconsider the role of
L1 in English Language Teaching.

One of the influential researchers allowing space for L1 inclusion in the
classroom is Vivian Cook. In the realm of language acquisition and
bilingualism, Cook emphasizes a crucial distinction between L2 learning
and L1 acquisition, emphasizing the necessity of maintaining a clear
demarcation between the two. His perspective posits that these two
linguistic processes diverge significantly. Cook further delves into the
concept of code-switching, diverging from the notion that it should be
avoided. Instead, he defines it as the seamless transition between two
languages within a conversation, particularly when both interlocutors
possess command over both languages. Notably, he enumerates a range of
compelling rationales underlying code-switching: Firstly, code-switching
can serve as a means of reporting someone else’s speech, effectively
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reproducing dialogue in its original linguistic form. Secondly, it can serve
the purpose of interjecting into a conversation, allowing for a smooth
transition between languages for specific emphasis or stylistic effect.
Additionally, code-switching is utilized as a tool for highlighting
information, directing attention to crucial details. It can also facilitate a shift
to a topic that aligns more appropriately with the linguistic characteristics
of one language. Furthermore, code-switching enables a change in the
speaker's role within a discourse, facilitating dynamic shifts in
communication dynamics. Cook also notes its role in qualifying the topic,
refining the context through linguistic choice. Another application of code-
switching is the ability to single out an individual and direct speech
exclusively at them, creating a personalized communication experience.
Lastly, Cook acknowledges that code-switching can stem from a lack of
knowledge regarding a specific linguistic form in one language, leading to
a seamless incorporation of elements from another language. This
perspective, as presented by Cook in 2008, underscores the intricate
interplay between languages in bilingual communication and challenges
traditional notions that might advocate for the strict separation of linguistic
codes. Cook's insights pave the way for a more nuanced understanding of
the multifaceted nature of language use and its flexibility in various
communicative contexts. (Cook, 2008; p. 176).

Ernest Macaro (1997, as cited by Cook, 2008) denoted five factors that most
caused L1 use:

1- Giving instructions about activities.
2- Translation and comprehension check.
3- Individual comments to students during group / pair work activities.

4- Providing feedback.
5- Class management and sustaining discipline.

In the classroom, the use of the first language (L1) can take on several roles.
One primary way is when the teacher employs L1 to convey the meanings
of words or sentences to facilitate comprehension. Additionally, L1 can be
utilized by the teacher to explain intricate grammar concepts, aiding
students” understanding. Another facet is the role of L1 in organizing the
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class — teachers might resort to their native language to manage the
classroom effectively or provide clear instructions for various teaching
activities. Furthermore, L1 can even be integrated into testing procedures.
Beyond the teacher's involvement, students themselves also engage with L1
within the classroom setting. They might purposefully use L1 as an integral
part of the main learning activity, leveraging it as a tool for comprehension
and expression. Furthermore, students might incidentally resort to L1
during different classroom activities, further highlighting its versatility and
natural incorporation within the learning process (Cook, 2008: p. 185).
Auerbach (1993) also believes that L1 provides a sense of security for the
learners and allows them to express their opinions and feelings. She further
denotes that only after giving this security, can the learners be ready to be
challenged in L2. Besides these reasons, some of the main reasons for using
L1 are presented below in detail:

Activity / Task Explanations and Classroom Management

The L1 can be utilized to clarify instructions, provide necessary
explanations, and effectively manage classroom activities. By employing
the learners’ familiar language, teachers can ensure better comprehension
and smooth execution of tasks (Saruwatashi, 2020). According to Macaro
(2001), using L1 is often necessary for providing procedural instructions for
activities in the classroom. The terms “activity” and “task” are often used
interchangeably, referring to language-based activities with a focus on
meaning. De la Campa and Nassaji (2009) found that the occasional use of
L1 to set up complex activities can benefit students and provide additional
learning opportunities.

Students themselves have emphasized the importance of incorporating L1
when elucidating intricate tasks (Bruen & Kelly, 2017). A survey-based
investigation conducted among university students unveiled that the
utilization of L1 for imparting activity instructions played a pivotal role in
enhancing comprehension and minimizing perplexity (Rolin-lanziti &
Varshney, 2008). Swain and Lapkin (2000) noted instances where learners
harnessed L1 as a tool to streamline task advancement and proficiently
administer tasks. This emphasizes that learners themselves recognize the
utility of L1 in optimizing task understanding and accomplishment.
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Furthermore, Littlewood & Yu (2011) and Macaro (2001) both found that
using L1 for task management and classroom control aids teachers in
creating a framework for learning, upholding discipline, and ensuring
effective classroom management. Teachers express discipline and highlight
its seriousness to students in their native tongue. The initial explanation of
grading procedures and operating in the target language are both aided by
L1 use in classroom management (Edstrom, 2006). Additionally, the L1 is
used to address technological difficulties in the classroom (De la Campa &
Nassaji, 2009). In order to assure comprehension, efficiency, discipline, and
to accommodate a variety of requirements and situations, the L1 is
frequently employed in classroom management.

Teaching Vocabulary

L1 has a significant role in vocabulary translation and comprehension. It is
considered efficient for introducing new words (Turnbull, 2001) and
focusing on vocabulary (Swain & Lapkin, 2000). Celik (2003) found that
using L1 saved time and eliminated the need for additional materials
required in other vocabulary teaching methods. However, it is worth noting
that despite these advantages, the use of L1 for vocabulary instruction is not
widely practiced. According to Garcia Mayo and Hidalgo (2017), L1 serves
cognitive and social functions by providing essential vocabulary that
promotes communication and language learning in the L2. Rolin-lanziti
and Varshney’s (2008) study found that the L1 helps students understand
and memorize words, with 83% of participants appreciating teachers who
translated vocabulary. Carson and Kashihara (2012) discovered that
students with lower proficiency levels had a stronger preference for L1
definitions of new words. Additionally, Nation (2003) concluded that direct
learning of L2 vocabulary through word cards with L1 translations is highly
effective. In her study Celik (2020) revealed favorable assessments
regarding the advantages of L1 in improving comprehension of input,
enhancing vocabulary and grammar learning, and increasing awareness of
language acquisition. Additionally, participants noted reduced feelings of
anxiety and stress, which boosted their motivation to engage in
communication and active participation. These consistent findings across
the literature reinforce the role of L1 in enhancing vocabulary
comprehension.
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Teaching Grammar

In addition to vocabulary, the L1 is utilized to introduce new grammar and
enhance comprehension (Carson, 2014). Carson (2014) conducted
questionnaires with university students and found that they preferred
having L1 support when it came to understanding grammar. Bateman
(2008) observed that many student teachers in his study considered the
learners” native language as a valuable tool to ensure comprehension.
Turnbull (2001) recognizes the effectiveness of swiftly reverting to the L1 to
explain challenging grammatical ideas or wunfamiliar terminology.
According to Bruen and Kelly (2017), the use of L1 for explaining complex
grammatical forms received good feedback from both teachers and
students, with teachers seeing it as a “positive resource that can effectively assist
the language learning process.” Usadiati (2009) found that when Indonesian
was utilized with English to explain present perfect tense norms and its
impact on writing, there was a greater success rate of 80% as opposed to a
45% success rate. These research results from the literature demonstrate the
value of L1 as a tool for enhancing grammar learning.

Reducing Affective Barriers

It has been discovered that teachers” usage of L1 has been effective in the
classroom. A study on English teachers by Yavuz (2012) revealed that they
tavoured using L1 to calm learners’ tension and remove psychological
barriers prior to instruction. The usage of L1 by Japanese EFL students in
North America to promote a pleasant classroom culture was also observed
by Oga-Baldwin & Nakata (2013). Using L1 in the classroom, according to
Jenkins (2010), can make learning less scary. Additionally, it has been
noticed that learners and teachers often use the learners’ native language to
demonstrate group identity and solidarity (Sampson, 2012). However, it
can be argued that teachers unconsciously use code-switching for affective
purposes. For example, Farzana (2017) discovered that although teachers
had positive views on L1 use and employed it in their classrooms, they were
unaware of the specific reasons behind using L1. This lack of awareness
may hinder the full utilization of this valuable resource. In a study
concerning the influence of L1 on Taiwanese college students, Liao (2006)
reaches the conclusion that employing L1 and incorporating translation
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within a language classroom proved advantageous in diminishing
learning-related anxiety and enhancing learners' motivation.

Using learners’ native language can help decrease anxiety and stress, create
a more enjoyable learning environment, build confidence, and establish a
positive relationship between teachers and students. These social elements
are crucial for motivating students and enhancing their achievements
(Dornyei & Ushioda, 2013). Unlike the previous cognitive and pedagogical
reasons for L1 use, reducing affective barriers adds a humanistic aspect to
the equation. Brown (2014) dedicates an entire chapter to affective factors
in his book Principles of Language Learning and Teaching. He emphasizes
the significance of anxiety in second language acquisition, stating that it is
closely tied to self-esteem, self-efficacy, inhibition, and risk-taking. Students
can overcome these barriers by alleviating foreign language anxiety and
becoming more productive and successful language learners. Auerbach
(1993) discusses the advantage of using L1 to reduce affective barriers.
Similarly, de la Campa and Nassaji (2009) found in their studies that L1 use
“reduces anxiety and enhances the affective environment for learning”. This
concept is also linked to students feeling more comfortable using L1 when
discussing specific topics and functions (Cook, 2001).

Benefits of Using L1 in EFL / ESL Classes

There have been studies supporting the use of the first language (L1) in an
English as a Foreign Language (EFL) classroom, starting with Dodson
(1967) who advocated for a bilingual method around five decades ago. De
La Campa and Nassaji (2009), in their study, found that the use of L1 can
facilitate the learning of a second language (L2). They suggest employing
L1 based on their research on two German teachers teaching German in
Canada, where L1 was found to be a supportive tool for learning. The study
identified 14 different purposes for which teachers used L1. However, it
remains a question as to who utilizes L1 more frequently, the teachers or
the learners. Cummins (2007), on the other hand, argues that L1 is not an
obstacle to learners' progress towards proficiency. Jadallah and Hasan
(2011) propose a cautious approach to L1 use. They suggest that while L1
should not be ignored, precautions must be taken before utilizing it.
According to their view, the use of L1 should be appropriate, purposeful,
and strategic. Not every instance of L1 used in the classroom contributes to
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learning. Without paying attention to the reasons behind using L1, its use
may have no impact. In contrast, Turnbull (2018) concludes that many
teachers who reject the use of L1 lack experience in learning a foreign
language themselves. The study suggests that teachers and learners can
both make use of L1 in the classroom, especially at lower proficiency levels.
However, at advanced levels, the benefits of L1 may not be as significant as
in the lower levels. It is therefore recommended to minimize the use of L1
to the greatest extent possible at advanced levels. Additionally, Gaebler
(2014) asserts in a study that teachers of advanced learners can also employ
translanguaging to ensure smooth interaction and comprehension for the
listeners, to and address a lack of vocabulary. Furthermore, Centeno Cortés
and Jiménez (2004) believe that for higher-level problem-solving scenarios,
advanced learners can utilize L1.

Negative Effects of the Use of L1 in L2 Classrooms

In the realm of EFL classes, the role of using L1 continues to be a subject of
ongoing debate and contention. Researchers” perspectives on L1’s presence
within these environments diverge, with some vehemently opposing its use
and advocating for its complete exclusion from EFL instruction. This stance
is grounded in the belief that incorporating L1 in EFL classrooms yields
detrimental effects on students’ language learning endeavors. Scholars like
Ellis (2008) emphasize the limited significance of L1 in EFL contexts,
cautioning that excessive reliance on L1 might hinder the acquisition of the
target foreign language. Kavaliauskiene (2009) postulates that L1 usage can
mislead students into assuming direct correlations between L2 structures
and their L1 counterparts, potentially leading to misinterpretations. Pan
and Pan (2010) further argue that employing L1 interferes with the
acquisition of the second language, while Kim and Elder (2005) advocate
for an exclusive English approach in EFL instruction, aiming to cultivate
language skills akin to those of native L2 speakers. Bruen and Kelly (2014)
also advise against excessive L1 use, as they posit that overreliance on it
limits exposure to the target language and fosters dependence during the
L2 acquisition process (Rolin Ianziti & Varshney, 2008; Ellis, 2005).

Cook (2001) aligns with this stance by advocating for the omission of L1
from L2 classrooms. Moreover, Deller and Rinvolucri (2002) caution
educators about the implications of integrating L1 into the L2 learning

International Journal of Language and Education Research
Volume 5/Issue 1, April 2023




Burcu Karafil & Ozlem Uysal ilbay

journey. Turnbull's study (2018) delves into these ramifications and
encounters viewpoints that challenge the use of L1 in educational settings.
He contends that L1's presence in the L2 classroom restricts exposure to L2
and could potentially engender laziness and excessive dependency on L1.
Conversely, proponents assert that heightened exposure to L2 yields
superior learning outcomes. The contradictory assertions found in Deller
and Rinvolucri’s study from 2002 highlight the potentially harmful effects
of including L1 in L2 learning processes. They support a monolingual
approach to language instruction, arguing that since more exposure to the
target language invariably results in improved skill, the only way to truly
improve language competency is through dedicated use of L2. This ongoing
discussion sheds light on the complexities and nuanced issues regarding
the inclusion of L1 in EFL classes, ultimately influencing the pedagogical
environment. The comprehension, anxiety, and language development
needs of learners can all be met by a balanced integration of L1 and L2,
while also ensuring that they get the essential skills in the target language.
In order to maximize language acquisition outcomes, educators and
curriculum designers must traverse the complexities of the L1 debate.

Implications For Teacher Training

After providing a brief overview of the role and significance of L1 in second
language education and its influence on the learning process, it is now
pertinent to examine its implications for the training of language teachers.
Despite numerous empirical studies advocating for the use of L1 as a
pedagogical tool, there appears to be a gap in the dissemination of this
research to teachers (Copland and Neokleous, 2011). It can be argued that
teachers often lack clear and sufficient guidance on effectively and
systematically incorporating L1 in EFL classroom:s.

It should be a top priority for training programs to give educators a
thorough understanding of both the theoretical underpinnings and real-
world applications of L1 research. Investigating instructors” attitudes and
convictions toward the usage of L1 is also crucial (Hanif, 2020). Many
educators think it’s detrimental to include L1 in language classes. For
example, a study on high school English instructors done in South Korea
discovered a link between the teachers’ beliefs and their actual usage of L1
(Liu et al., 2004). In the realm of language education, there exists a common
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concern regarding the use of L1 (the native language) in instructional
settings. In fact, many educators are hesitant to implement L1 in their
classrooms due to various negative sentiments. For instance, a study
conducted on 18 international students who were enrolled in a UK-based
MA TESOL program revealed that 11 of them felt guilty about using their
native language to teach L2. This suggests that there is a need to educate
teachers about the benefits of using L1 in language instruction and the
various pedagogical, cognitive, and affective roles it can serve. It is crucial
for educators to understand the potential advantages of incorporating L1
and how it can enhance the learning process. In order to achieve optimal
learning outcomes, teachers must also have access to efficient methods and
tactics for integrating L1 into their teaching practices. This way, they can
confidently choose when to code-switch and make their classrooms
inclusive and productive for their students. By providing teachers with this
information and guidance, the stigma surrounding the use of L1 can be
reduced, and they can adopt a more assured approach to integrating it into
their language instruction.

CONCLUSION

In this study, an extensive examination was conducted to explore the
significant advantages of incorporating L1 in EFL/ESL classrooms. The
review encompassed various published empirical studies from different
regions of the world, encompassing diverse student and teacher
populations. The purpose was to shed light on the concerns, practices, and
attitudes surrounding the utilization of L1 in EFL classrooms. The study
delved into the multifaceted functions that L1 serves in foreign language
classrooms. It underscored the importance of recognizing and leveraging
the potential of L1 as a pedagogical resource for enhancing language
learning outcomes. The findings emphasized the need for the integration of
L1 in teacher education programs to equip educators with the necessary
knowledge and skills to effectively incorporate L1 in EFL classrooms. By
considering research from a global perspective and exploring the
perspectives of both students and teachers, this article aimed to provide a
comprehensive understanding of the topic. It sought to contribute to the
ongoing discourse on the use of L1 in EFL classrooms and to advocate for
its purposeful and strategic integration in foreign language education.
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A NOVEL TOURISM APPROACH: CHILD TOURISM AND
LIVING CULTURAL HERITAGE

Sunay AKKAYA:

Abstract

The tourism sector is commonly designed as a domain exclusive to adults. As
a result, thematic classifications such as 'religious tourism, gastronomy
tourism,' etc., are observed to be constructed and implemented with a tourism
understanding aimed at adults. However, in Turkey, there is no tourism model
based on the living cultural heritage that is designed specifically for children
travelling with adults. This study aims to create space for children in the
tourism sector in Turkey and contribute to the establishment of thematic spaces
in cities, such as tales, narratives, children's activities, riddles, and traditional
folk theatre, which are part of the cultural heritage that is still alive. In this
context, data related to children, tourism, and cultural heritage from different
countries around the world have been accessed via the internet. The document
analysis method has been applied to obtain the related data. It has been
observed that certain countries, especially Germany, have explored the
relationship between child-family, cultural heritage, and tourism.
Consequently, it is believed that the construction of children's spaces and areas
in cities based on the relationship between child-living cultural heritage and
tourism will bring innovation and diversity to the tourism sector in Turkey,
resulting in the emergence of child-themed cities.

Keywords: Child tourism, cultural tourism, city, cultural heritage.
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TURIZMDE YENI BiR YAKLASIM DENEMESI:
COCUK TURIZMI VE YASAYAN KULTUREL

MIRAS?

Sunay AKKAYA:

Ozet

Turizm sektorii yaygin bir yaklasimla yetiskinlere 6zgii bir alan olarak
tasarlanmaktadir. Buna bagh olarak “inang turizmi, gastronomi turizmi” vb.
tematik simiflandirmalarda yetiskinlere yonelik bir turizm anlayisinin
kurgulandig1 ve hayata gecirildigi goriilmektedir. Ancak yetiskinlerle beraber
seyahat eden c¢ocuklara yoOnelik yasayan kiiltlirel mirastan hareketle
tasarlanmais bir turizm modeline Tiirkiye’de rastlanmamaktadir. Bu ¢alismanin
amaci Tiirkiye’de turizm sektoriinde gocuklara yer agmak ve onlara yonelik
kentlerde yasayan kiiltiirel mirasin bir parcasi olan masal, fikra, cocuk oyunu,
bilmece, geleneksel halk tiyatrosu gibi tematik mekanlarin olusturulmasina
katki saglamaktir. Bu kapsamda, diinyanin farkl tilkelerindeki ¢ocuk, turizm
ve kiiltirel miras iliskili verilere internet tizerinden ulasilmistir. Ulasilan
verilere dokiiman analizi yontemi uygulanmigtir. Basta Almanya olmak {izere
baz1 {ilkelerin c¢ocuk-aile, kiiltiirel miras ve turizm iligkisini kesfettikleri
gozlemlenmistir. Sonug olarak ¢ocuk-yasayan kiiltiirel miras-turizm iliskisi
tizerinden kentlerde hayata gegirilecek ¢ocuk mekanlar1 ve alanlar1 sayesinde
¢ocuk kiiltiirli temal1 kentlerin olusmasmin Tiirkiye’de turizm sektoriine bir

yenilik ve cesitlilik getirecegi anlagilmistir.
Anahtar Kelimeler: Cocuk turizmi, kiiltiir turizmi, kent, kiiltiirel miras.

2Bu ¢alisma, Bandirma’da 2017 Kasim ayinda gerceklestirilen Uluslararas: Egitim Bilimleri
ve Sosyal Bilimler Sempozyumu'nda “Turizmde Yeni Bir Yaklasim Denemesi ‘Cocuk
Turizmi’” ve Yasayan Kiiltiirel Miras” basligiyla sunulan bildirinin genisletilmis ve gézden

gecirilmis seklidir.
3 Sorumlu Yazar: Dr. Ogr. Uyesi, Adiyaman Universitesi Egitim Fakiiltesi
sakkava@adiyaman.edu.tr. ORCID: 0000-0002-5640-3111
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GIRIS

Cocuk turizmi terimi, “gocuklar igin turizm” veya “gocuklarla turizm”
kavramlarina karsilik gelmektedir. Diinya literatiiriinde “cocuk turizmi
kavram1” hentiz kullanilmamis bir terim olmakla birlikte turizmin,
“yetigkin turizmi”, “geng turizmi” seklinde terimsel olarak simiflandirildig:
gortilmektedir. Cocuk turizmi konusu hakkinda yapilan arastirmada gerek
diinyada gerekse Tiirkiye’de herhangi bir ¢alismaya rastlanmamustir. Bu
durumun asil sebeplerinden biri ¢ocuk kiiltiirii ile ilgili ¢alismalarin 20.
ylizyilin sonlarinda baslamis olmasi* digeri ise yukarida sozii edilen kent
markasi ¢alismalarinin yine 1990’1 yillarda baglamis olmasi ile ilintilidir.
Kisacasi, birbirinden beslenerek ilerleyecek iki siirecin hem kent markasi
(yaratict kentler ag1)® hem de ¢ocuk kiiltiirii ¢alismalarinin ayni tarihlerde
ortaya c¢ikmasmin dogal bir sonucu oldugu goriilmektedir. Bununla
beraber, c¢ocuklara yonelik turizm c¢alismalarimin diinyanin cesitli
tilkelerinde kismen de olsa basladig1 izlenmektedir. Dolayisiyla ¢ocuk
turizmi, bilimsel anlamda halk bilimi, kent bilimi ve turizm disiplinleri
kapsaminda yeni bir ¢alisma alani olarak degerlendirilebilir. Ayrica “cocuk
turizmi” terimi turizm alaninda yetigkinler kadar ¢ocuklara da bir yer
agilmasi, bunun yaninda ¢ocuk kiiltiirii ¢alismalariyla ilintili bir uygulama
alani olusturulmasini da imlemektedir. “Yasayan kiiltiirel miras” terimi ise
2003 yilinda UNESCO tarafindan kabul edilen SOKUM So6zlesmesi'nin
kiltirtin canlandirilmasina ve vyasatilmasina yonelik yaklasgimindan
hareketle kiiltiirtin yasayan bir deger oldugunu vurgulamak amaciyla
tercih edilmistir.

Sanayi devriminden giintimiize diinyada kentlesme stireci hiz kazanmaistir.
Bu siireg basta halkbilimi olmak {izere sosyal bilimler alaninda insan1 ve
onun yasantisin1 konu edinen bir¢ok disiplini etkilemistir. Halk biliminin
bilimsel bir disiplin alan1 olmasinda kuskusuz kentlesme siirecinin etkisi
yadsinamaz. Halk biliminin isim babasi W. John Thoms'un 1846 yilinda

4 Onur, Bekir-Cok, Figen (2000) Ankara Universitesi Cocuk Kiiltiirii Arastirma ve
Uygulama Merkezi (COKAUM), Ankara Universitesi Cocuk Kiiltiirii Arastirma ve
Uygulama Merkezi Yayinlari, Ankara., s. 11, 39.

5 Akkaya, Sunay (2016), Evliya Celebi Seyahatnamesi'nde Kent Imgeleri ve Giiniimiiz Kent
Markasi Tasarimina Etkisi, (Yayinlanmis Doktora Tezi), Grafiker Yay., Ankara.
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yaymladigr “Folklor” baslikli yazisi aslinda sanayi c¢aginda kentlesme
sireci karsisinda kiiltiirtin  yok oldugu ve derhal halk bilimsel
malzemelerin toplanmas1 gerektigini 19. yiizyilla 6zgii romantik bir
yaklagimla vurgulamaktadir. 19. yiizyildan 21. yiizyila aradan gegen 171
yilin sonunda halk bilimi daha ¢ok ekonomik bir bakis agisiyla ele alinmaya
baglamistir. Bu kapsamda 2. Diinya Savagsi sonrasi somiirgeciligin ortadan
kalkmasiyla artik ekonomik giiclinii kaybetmeye baslayan ve Ozellikle
1990’ yillarda ekonomik krizle karsilasan Avrupa kentleri kiiltiirii
surdiirtilebilir ekonomik kalkinmanin temel dinamigi olarak gormeye
baslamiglardir. Bir donem somiirge altinda yasamis, ekonomik, teknolojik
ve bilimsel gelismelerin gerisinde kalmis ekonomik anlamda diinya
pazarlarinda bir iiretimi olmayan 3. Diinya Ulkeleri de kiiltiire Avrupa
tilkeleriyle benzer sekilde yaklasmistir. Bir yandan Avrupa {ilkeleri,
Avrupa Birligi etrafinda toplanarak ekonomik kaygilarla basta kiiltiir
endiistrileri olmak {izere kiiltiire dayali turizm, edebiyat, kent, gorsel
sanatlar ve medyay1 teknoloji baglaminda kiiltiirel ekonomik bir sektore
doniistiirdiiler. Ote yandan gelismemis ve gelismekte olan 3. Diinya
Ulkeleri UNESCO'nun Kkiiltiirle iligkili program ve sdzlesmelerinin
etrafinda toplanarak kiiltiirleriyle hamle yapma yolunu segctiler. Avrupa
tilkeleri ve gelismekte olan iilkeler kiiltiirel calismalar alaninda belli bir
olgunluga ulastiktan sonra kent insanina nefes aldirmak amaciyla “Kiiltiir
kentin oksijenidir.” bakis acisiyla yaratici kentler ag1 ile kentleri
markalastirma  yolunu segtiler. Boylece kentleri, kendi 0Ozgilin
kiiltiirlerinden hareketle yeniden tasarladilar. Basta Kanada, olmak tizere
bir¢cok {iilke kentin turizm hedeflerine ulasmasi igin kiiltiir politikalar:
gelistirmektedir. Boyle bir zeminde Tiirkiye’de kentlerdeki turizm
taaliyetlerinin yetiskinlere 6zgii bir bigcimde olusturulmasi geleneksel cocuk
kidltiirtiyle ilintili turizm sektoriintin goz ardi edilmesine neden olmustur.

Diinyanin yarisi, yaklasik olarak 6 milyar insan bugiin kentlerde yasamakta
ve Birlesmis Milletler, 2025 yilina kadar diinya ¢ocuk niifusunun % 60'1nin
kentlerde yasayacagimi 6n gormektedir (Christensen vd., 2003, s. 15). Bu
konjonktiirde sanayi devrimi sonrasinda fabrikalar etrafinda halkalanan
kent merkezlerinden giiniimiiz tiiketim kiiltiirtintin kent merkezlerine
dontisen alisveris merkezleri arasinda gegen siirecte ¢ocuklara yonelik
kiiltiirel mekanlarin yoklugu gerek kent yasaminda gerekse turizm
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alaninda ¢oziimlenmesi gereken bir sorun olarak durmaktadir. Bu
¢alismanin amaci, Tiirkiye’de turizm sektoriinde ¢ocuklara yer agmak ve
onlara yonelik kentlerde yasayan kiiltiirel mirasin bir pargasi olan masal,
tikra, ¢ocuk oyunu, bilmece, geleneksel halk tiyatrosu gibi tematik
mekanlarin olusturulmasina katki saglamaktir.

YONTEM
Arastirmanin Deseni

Cocuk turizminin yayginlasmasi ve nasil olmasi gerektigiyle ilgili ipuglar
veren bu calisma, nitel bir calismadir. Veriler ise dokiiman incelemesi
yoluyla elde edilmistir. Dokiiman incelemesi ile izerinde ¢aligma yapilacak
olan konular hakkinda yazili veriler toplanarak bu verilerin analizi yapilir.
Dokiiman analizi, yazili belgelerin igerigini titizlikle ve sistematik olarak
analiz etmek icin kullanilan uygun bir nitel arastirma yontemi olarak
benimsenmektedir (Yildirim ve $Simsek, 2006, s.187).

Arastirmanin Kapsami

08. 05. 2017- 25. 10. 2017 tarihlerinde www.kids-world-travel-guide.com,
https://www.visit.brussels, https://www.frankfurt-tourismus.de,
http://www.museedesenfants.be/ ve http://www.luebeck-tourism.de web
sayfalarindan ve bu web sayfalarinda yer alan brostirlerden yararlanarak
bu calismanin verileri olusturulmustur. Bu web sayfalarinin dokiiman

olarak belirlenmesinin nedeni ise bu web sayfalarinin 6zellikle ¢ocuklarin
turizm deneyimlerini gerceklestirmeleri; ¢cocuklara ve ailelerine yonelik
kentleri gekici kilmak igin gesitli tematik ¢ocuk turizm brosiirlerine ve
rehberlerine yer vermesidir.

BULGULAR

Turizm sektorii ge¢mis donemlerindeki anlayisindan siyrilarak yeni
doneminde kentin 6zgiin kiiltiirel dokusuyla tematik ¢alismalara agirlik
vermektedir. Bu durumun en somut 6rnegini UNESCO'nun Yaratict
Sehirler Agi'nda sehirlerin edebiyat, miizik, tasarim, gastronomi, sinema,
zanaat ve halk sanatlar, medya sanatlar1 temalarma gore
smiflandirmasinda goriilmektedir. Buradan hareketle gec¢mis turizm
anlayis1 kentlerin birtakim sorunlarla karsilasmasina neden oldugundan
artik turizm sektoriiniin daha insan merkezli, kentleri daha yasanilabilir
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mekanlara doniistiirebilmek i¢in tematik ve daha 6zel ¢alismalar baslattig:
sOylenebilir. Avrupa kentlerinin “yaratict kent ¢alismalarii” ¢ocuk temali
bir turizm anlayisiyla gelistirmeye basladiklar1 gozlenmektedir. 08. 05.
2017- 25. 10. 2017 tarihleri arasinda Google arama motoruna “kids, culture,
tourism”, “children, culture, tourism”, “children, culture politics, tourism”
anahtar kelimeleriyle yapilan taramalarda baz1 Avrupa kentlerinin ¢ocuk
temal1 turizm calismalarina rastlanmistir. Bu kentler, 6zellikle ¢ocuklarin
turizm deneyimlerini gerceklestirmeleri ve ¢ocuklar ve ailelerine yonelik
kentleri cekici kilmak i¢in gesitli tematik cocuk turizm brosiirleri, rehberleri
ve web siteleri hazirlamaktadirlar. On planda olan “cocuklarin goziinden
diinya” yaklasimiyla hazirlanmis Kids- World- Guide adli web sitesinde
cocuk temal: turizm tilkeleri arasinda; Avusturalya, Arjantin, $ili, Giiney
Afrika, Avusturya, Bolivya, Brezilya, Cin, Fransa Almanya, Kanada, Halya,
[zlanda, Japonya, Meksika, Norveg, Katar, Namibya, Meksika, Seyseller
bulunmaktadir.® Bu tiilkelerden 6n plana ¢ikan ve kendi brosiirlerini, gezi
rehberlerini ve temalarim1 hazirlayan kentlerin basinda ise Norveg/Oslo,
Almanya/ Frankfurt, Luebeck, Cologne, Belcika/Biiriiksel, Kanada
gelmektedir. Kentler yaptiklar1 calismalari, Aileler ve ¢ocuklar ile
Frankfurt, ¢cocuklarla Briiksel, cocuklar i¢in Luebeck (¢ocuklar igin kiiltiir),
Kolonya (Cologne for families and kids), ¢ocuklar i¢in Briiksel seklinde
adlandirmiglardir. Yukarida s6zii edilen kentlerin ¢cocuk turizmi etkinlikleri
incelendiginde, ¢ocuk turizmi: kiiltiirel etkinlikler, festivaller, konserler,
miizeler, sergiler, tiyatrolar ve yemekler basliklari altinda siniflandirilabilir.
Ornegin KWG web sitesinde eglenceli gergekler linkinde yemekler baglig
da bulunmaktadir. Burada iilkelerin ¢ocuklara yonelik patlamis musir,
seker, hot dog, muz gibi imgesel degeri olan geleneksel yiyeceklerini
tanitilmaktadir. Yiyeceklerin mesela muzun bilmece ile, domatesin ispanya
domates festivali gibi tarihi- kiiltiirel degeri ile birlikte anlatilmas1 yasayan
kiiltirel mirasin ¢ocuk turizmi ile iliskilendirilerek kullanimina Ornek
olarak gosterilebilir. Bunun yaninda, tilkelerin insanlari, ekonomileri, tarihi
mekanlari, miizeleri, faunasi, florasi, ¢ocuklarin goziinden bir diinya
algisiyla  beraber  kiiltiirle  iligkilendirilerek  turizm  sektoriine
kazandirilmaktadir. 7

¢ Erisim tarihi: 25. 10. 2017 https://www.kids-world-travel-guide.com/
7 Erisim tarihi: 25. 10. 2017 https://www.kids-world-travel-guide.com/
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Yukarida yaratici kent veya bir baska ifadeyle marka kent ¢alismalariyla
¢ocuk- turizm temali ¢alismalarin ayn1 donemlerde basladig: belirtilmistir.
Bununla beraber, kentlesme siirecinde kiiltiirel ¢alismalarimi belirli bir
noktaya getirmis ve marka olmus Kanada, Almanya, Japonya, Cin, Norveg,
Belcika gibi tilkelerin ¢ocuk turizmi alaninda daha fazla 6n plana ¢iktiklar:
gorilmektedir. C)rnegin sadece cocuklarla sinirlandirilmis, Cocuklar igin
Briiksel Tematik Kitapgiginda ¢ocuklara yonelik bircok kiiltiirel etkinlik yer
almaktadir. Bunlardan Briiksel'in dogas1 geregi kozmopolit ve cesitli kiiltiir
varliklarini sergileyen yerliler ve sanatgilardan olusan Zineke gecit toreni,
Brosella Folk and Jazz, Nomadik Theatre Festival kiiltiirel etkinliklere
ornek olarak verilebilir.® Kolonya’da Hanneschen-Tiyatrosu, Frankfurt
Cocuk Miizesi’, Biirtiksel Cocuk Miizesi'?, Liibeck Kukla Tiyatrosu Miizesi!!
yasayan kiiltiirel mirasla igeriklendirilmis ¢ocuk turizmi mekanlarindandr.
Bu mekanlar ve etkinlikler kiiltiiriin deneyimlenip yaratici ¢alismalarin
yapilarak ¢ocuklarin kenti yasamasi ve kentin ¢ocuklarla yasamas: igin
diizenlenmistir.

SONUC VE ONERILER

Sonug olarak ¢ocuk turizmi, yasayan kiiltiirel miras ve ¢ocuk kiiltiiriine
dayal1 yeni bir alan olarak dogmustur. Tiirkiye’de ¢ocuklarla ilgili kiiltiirel
calismalarin smirli olmasi, kentlesme siirecinde yasayan kiiltiirel mirastan
yararlanilamamasi, kiiltiir politikalar1 alanindaki eksiklik, kiiltiir turizmi
alaninda diinya standartlarinin gerisinde kalmasi nedenlerinden dolay1
cocuklara yonelik bir turizm anlayisi hentiz gelistirememistir. Bu nedenle,
Tirkiye'nin turizm alaninda ¢ocuk turizmi ¢alismalarini yakalayabilmesi
icin kentlerin yasayan kiiltiirel mirasindan hareketle ¢ocuklara yonelik
yasam alanlarini olusturmasi gerekliligi bu ¢calismanin en 6nemli 6nerisidir.
Gecmisten gilintimiize Tirk kiiltiirii igerisinde dogumdan askere kadar
gecen stirecte ¢ocuklarla ilgili kiiltiirel birikimlerin oldukg¢a fazla olmasi,

8 Erigim tarihi: 23. 10. 2017

https://visit.brussels/binaries/content/assets/pdf/brussels for kids thematic kit.pdf
9 https://www. frankfurt-tourismus.de/en/Frankfurt-for/Families-and-
Children2/frankfurt-children-s-museum

10 http://www.museedesenfants.be/site/

1 http://www.luebeck-tourism.de/culture/museums/theaterfigurenmuseum.html
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Tiirkiye niifusunun %28.7’sini ¢ocuklarin olusturmasi'?, iklim, cografi
ozellikler, faunasi ve florasi gibi bir¢ok acgidan turizme elverisli bir tiilke
olmasi Tiirkiye'nin bu konu ile ilgili harekete ge¢mesi icin yeterli nedenler
arasinda sayilabilir. Cocuk- yasayan kiiltiirel miras- turizm iligkisi yeni bir
alan olarak basta halk bilimi, turizm kent bilimi olmak tizere, disiplinler
arast yaklagimlarla kiltiir endiistrisi ve ekonomisi baglaminda devlet
kurumlar1 ile koordineli bir sekilde calisilmay1 beklemektedir. Ozetle,
yapilacak calismalar sonucunda ¢ocuk turizmi konusunda Tiirkiyenin
diinyada etkili bir {ilke olacag1 diistiniilmektedir. Ancak burada suna
dikkat etmekte fayda var: Kiiltiir denilen olusum ge¢miste tiretime yonelik
ve dogurgan bir yapiya sahipti. Fakat giintimiiz diinyasinda zaman,
mekan, insan gibi biitiin degerlerin yaninda kiiltiir de tiiketilen bir nesneye
dontistii. Bu durum kiiltiiriin i¢inin bosaltilmasina ve basta gelenekler
olmak tizere bircok alanimnin anlamsizlasmasina neden olmustur.
Dolayisityla Tiirkiye'nin bu akimin tersine bir hamle yapmasi tiretim
kiltirt yaklasimini benimsemesiyle miimkiin olabilir. Clinkii kiiltiir ancak
tiretime dontistiigiinde gelecege tasmabilir ve siirdiiriilebilir.

Konuya iligskin diger oneriler su sekilde siralanabilir:

e Cocuk temal1 yasayan kiiltiirel miras projelerinin kentlerde hayata
gecirilerek cocuk kiiltiirii veri arsivlerinin olusturulmas,

e Kentlerde yasayan kiiltiirel mirastan hareketle yasayan cocuk
oyunu, geleneksel Tiirk Tiyatrosu (Karagdz, meddah), Masal
kahramanlar1 kukla tiyatrosu, ¢ocuk kultiirti miizeleri'®>, masal
evleri, agik hava alanlar1 gibi mekanlarin tasarlanmas,

e T.C. Turizm ve Kiiltiir Bakanliginda Arastirma ve Egitim Genel
Midirligti catis1 altinda Halk Kiilttirti Bilgi Yonetimi Dairesi
Bagkanligi ve Somut Olmayan Tiurk Kiltiir Mirasi Daire
Bagkanligmma bagh “Cocuk Kiiltirii Arastirmalart  Sube”
miidiirliiklerinin kurulmasi ve bu birimde ¢ocuk gastronomisi basta
olmak tizere, ¢cocuk oyunlar1 ve oyuncaklari, ¢ocuk halk anlatilari,

12 (Erisim Tarihi: 02.11.2017) http://www.tuik.gov.tr/PreHaberBultenleri.do?id=24645

13 Ozdemir, Nebi (2003), “Miize Cocuk liskisi ve Cocuk Kiiltiirii Merkezi ile 1lgili Baz1
Degerlendirmeler”, Tiirkiye’de Halk Bilimi Miizeciligi ve Sorunlari, Gazi Universitesi
THBMER Yay., Ankara, s. 126-147.
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geleneksel cocuk giyim kusami gibi ¢ocuk kiiltiiriiniin 6zel olarak
calisilmasi,

e T.C.Cevre ve Sehircilik Bakanliginda “kentlerde ¢ocuklara yer agin”
temal1 kent ¢alismalarinin baglatilmasi,

e T.C. Kalkinma Bakanligi'nin ¢ocuk kiiltiirii politikalar1 gelistirmesi,

e Kentlerde yerel yonetimlerin c¢ocuklarla ilgili etkinliklerinde
cocuklar igin yasayan kiiltiirel mirasla iliskilendirilmis festivaller,
sergiler, yarigmalar, diizenlemesi.
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