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AN ANALYSIS OF MEHMET ZEKi AKDAG'S POETRY
Selami CAKMAKCI!

Abstract

Mehmet Zeki Akdag, who published his first poem in 1947, has an
adventure, lasting over fifty years, concerning writing poems. The poet,
recognized as "Today's Karacaoglan," has seven poetry books titled
Kirkikindi, Dar Saat, Uzunhava, Once Siir Vardi, Yagmura Duran Bulut,
Bosa Cignemedim Yalan Dunyayi, and Gecenin Gozleri. The poet is
nourished by folk poetry and folk culture in the poems predominated by
themes like love, love of country and nation, Anatolia, love of homeland,
and faith. The folk songs and Turkish are among the sources that inspire
the poet who adores folk songs and Turkish. Akdag also writes poems in
the form of free verse while he uses syllabic meter mostly. Akdag, who
employs living Turkish in his poems, also draws attention because of his
utilization from the possibilities of Turkish expressions.

In this study, the poems in his books titled Uzunhava and Bosa
Cignemedim Yalan DUnyay1 were subjected to an analyze under two titles
as love/affection and love of the country and the nation. Akdag gives places
to some of the poems in his poetry book titled Uzunhava, published in
1991, once again in his book titled Bosa Cignemedim Yalan Dunyayi,
published in 2002. Although the themes of love for the country and the
nation remain at the forefront in his poems in poetry book titled Uzunhava,
it is observed that the love/affection sense is mostly touched in the book
titled Bosa Cignemedim Yalan Dunyayi.

Akdag presents an attitude that continually voices his love in his poems,
where love and affection themes are predominated. While in these poems,
which display the individual sensitivity of the poet, he seeks for “beautiful,”
in other words, saying, his national sensibility implies an ideological tone
in his poems predominated by the love of the country and the nation.

Key Words: Love, affection, homeland, nation, ideal.

! Corresponding Author: Asst. Prof. Dr., Kahramanmaras Stitcti imam University
Education Faculty, selamicak23@hotmail.com ORCID ID: 0000-0002-3350-0373
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Selami CAKMAKCI

MEHMET ZEKi AKDAG’IN SiiRLERIi UZERINE BiR
INCELEME

Selami CAKMAKCI?
Ozet
[k siirini 1947 yilinda yayinlayan Mehmet Zeki Akdag’in elli yili askin

bir siir yazma sertiveni vardir. “GUnumuzin Karacaoglan1” diye
bilinen sair, Kirkikindi, Dar Saat, Uzunhava, Once Siir Vardi, Yagmura
Duran Bulut, Bosa Cignemedim Yalan Dunyay: ve Gecenin Gozleri
olmak Uzere yedi siir kitabina sahiptir. Ask, vatan ve millet sevgisi,
Anadolu, memleket sevgisi ve inanc¢ gibi temalarin agirlik kazandigi
siirlerinde halk siiri ve halk kulttirtinden beslenir. Turkuler ve Turkce
tarki ve Turkce sevdalisi olan sairin ilham aldigi kaynaklar
arasindadir. Akdag, hece Olciisini daha cok kullanmakla beraber
serbest tarz siirler de yazar. Siirlerinde yasayan Turkceyi kullanan
Akdag, Turkcenin ifade imkanlarindan yararlanmasiyla da dikkat
ceker.

Bu calismada Uzunhava ve Bosa Cignemedim Yalan Duinyayi adli
kitaplarindaki siirler ask/sevgi; vatan ve millet sevgisi olmak Ulizere iki
baslik altinda bir degerlendirmeye tabi tutulmustur. Akdag, 1991
yilinda yayinladigi Uzunhava adli siir kitabindaki siirlerin bazilarina
2002°de yayinladigi Bosa Cignemedim Yalan Duinyay: adli kitabinda
yeniden yer verir. Uzunhava siir kitabindaki siirlerinde vatan ve millet
sevgisi temalar1 6n planda olmasina karsin, Bosa Cignemedim Yalan
Dunyay: kitabinda ask/sevgi duygusunun daha cok islendigi gorilur.
Akdag, ask ve sevgi temasinin agirlik kazandig: siirlerinde sevgisini
surekli dillendiren bir tavir sergiler. Sairin, ferdi duyarligini tasiyan bu
siirlerinde “glizel’in yani séyleyisin pesinde oldugu goérulirken vatan
ve millet sevgisinin hakim oldugu siirlerinde ise milli duyarlig: ideolojik
bir renge blUrdnur.

Anahtar Kelimeler: Ask, sevgi, vatan, millet, ideal.

1. Giris

28 Haziran 1929’da Karaman’in Goktepe kasabasinda dogan Mehmet Zeki
Akdag, 30 Agustos 2018'de hayata veda eder. Omriinii siire adamis olan
Akdag, sanatinda izledigi yol itibariyle Hisar grubu sairleri arasinda kabul
edilir. Baz siirlerini bes dizeli bentler lizerine kurmasi onun sanatinin
ozellikleri arasindadir. Ik siirlerinden itibaren hece &l¢iisiinii kullanmakla
beraber serbest tarzda siirler de yazar. Heceyi basariyla kullanan sairin,

2 Sorumlu Yazar: Dr. Ogr. Uyesi, Kahramanmaras Stitcti Imam Universitesi,
Egitim Fakultesi, selamicak23@hotmail.com ORCID ID: 0000-0002-3350-0373
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ancak bu Olciiyli kullandigr siirlerinde gereken ahengi yakaladig:
sOylenemez.

Sanatmi olusturan temellere bakildiginda ask/sevgi, vatan sevgisi, tabiat,
Tiirkge ve tiirkiiler onun siirlerinin tizerinde ytikseldigi stitunlardir.
Milliyetci ve Tiirkgii bir ¢izgisi oldugu goriilen Mehmet Zeki Akdag, ilk
siirlerinden itibaren vatan ve millet sevgisini siirlerinin merkezine tasiyarak
milli duyarlik sahibi oldugunu gosterir. Tiirkgiiliik ideolojisinin 6ne ¢iktig:
siirlerinde hamasi tislubu gormek miimkiindiir. Siir yolcugunda ihtiyag
duydugu en 6nemli unsurun dil oldugunu diisiinen Akdag, Tiirkcenin
biitiin ifade zenginliklerini kullanir. T. S. Eliot, kendi dilini en iyi
kullanabilen sairin biiyiik bir sair oldugunu soyler. (Eliot, 1981: 122).
Anadolu insanin giinliik yasaminda kullandig1 “pilimiz pirtimiz”, “anamin
sancistyla zonkluyor goziim”, “evlek”, “corak” ve “koyak” gibi kelime ve
ifadeler, Akdag'in siirlerinde halkin diline yer verdiginin gostergesidir. Siir
tizerine verdigi roportajlarin birinde; “bence siir 6nce dil demek” (Yardim,
2015: 120) seklinde bir ifadeyle siirin bir dil isi oldugunu ozetler. Tiirkge
sevdalisi sair, bu sevdasini Bosa Cignemedim Yalan Diinyay1 kitabinda yer
alan Vurgun Yedi Dilimiz (s. 132) siirinde “Var mi Tiirk¢em gibi
kucak/Anamin gogsiinden sicak” dizelerinde dile getirir.

Akdag'in siirlerinde gii¢lii olmamakla birlikte milli romantik duyus
tarzinin izlerini de gormek miimkiindiir. Halk kiiltiiriinden ve halk
siirinden beslendigi goriilen sair, baz siirlerinde taslama 6rneklerine de yer
verir. Siirlerinde yasayan Tiirkceyi kullanmay1 yegler. “Siirin ana suyunun
kiltir ve dil” (Yardim, 2015: 124) oldugunu diisiinen Mehmet Zeki
Akdag'in siirleri, iginde bulundugu toplumun degerlerine gore sekillenir.
Tiirkiiler, Anadolu ve memleket siirlerinin en biiyiik ilham kaynagidir. Bu
ozelliginin bir yansimasi olarak tiirkii kavramina siirlerinde ¢ok yer verir.
Uzunhava’daki Bir Dag Koyiinden Tiirkiiler, Inan¢ Tiirkiisii, Turan
Tiirkiisii, Mutluluk Tirkiisti, Oliimsiiz Tiirki ile Bosa Cignemedim Yalan
Diinyay: kitabindaki; Tiirkiilerimiz, Kahir Ceken Tiirkiiler, Bitmeyecek
Sevda Tirkiileri, En Giizel Ozleyig Tirkiisti ve Kalaba Koytine Tiirkiiler
baglikli siirleri “tiirkii”lerle olan bagma ayna tutar. Bu siirlerinde
tiirkiilerimizden bazi boliimlere de yer verir. Kiiltiirel kimliginizin bir
parcasi olan tiirkiiler onun sanatinin bi¢imlendigi bir ifade alanm oldugu
gibi bazen de milletin kolektif bilincinin sembolik ifadesine dontistir.
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1.Ask/Sevgi

Insan varolusuna anlam veren duygulardan biri olan ask/sevgi, diinyay1 ve
insanlar1 bir arada tutar. Mehmet Zeki Akdag'in siirlerinin asli
temalarindan biridir. Uzunhava’daki® siirlerinde sevgiliye serenat seklinde
metinlere yansiyan bu duygu, sairin romantik ve platonik planda yasadig:
bir duygudur. Bu kitapta ask duygusunun hakim tema olarak islendigi
Usandim, Aslim Seni, Bu $iir Sana Bebegim, Diinyam, Hep, Dua Yagmuru,
Klara, ik Yazilan Siir, Nasilsin?, Sana, Sar1 Aksam, Siladan Doniis,
Yorumsuz Diis, Yanimda Oldugun Zaman, Seni Seni ve Titkenmez Bir
Heyecan adlisiirler baghk itibariyle agkiimler. Bu siirler genellikle sevgiliye
yapilan serenadi, ayriligin verdigi hiiznii ve umutsuzca bir bekleyisi dile
getirir.

Akdag, ask ve sevgide sinir tanimayan bir sairdir. Askin sadece bir genglik
heyecan1 olarak goriilmesini yadsiyan sair, onun bir insanin her yasta ve
ker kosulda yasamas: gereken bir duygu yumagi oldugunu diisiintir. Sair,
hangi yasta olursa olsun insanlarin sevgi ¢aginin gegmedigini diisiiniir.
Ona gore genglikte yasanilan bir askin kiilleri yillar sonra yeniden
alevlenebilir. Baglik itibariyle agsk cagristmma sahip oldugu goriilen
Uzunhava’daki Yanimda Oldugun Zaman siiri, merkezine bu duyguyu
alan bir metindir. Askin verdigi sonsuzluk duygusunu yiireginde hisseden
sair, sevgilinin yaninda oldugu zamanlarda kendisindeki biitiin olumsuz
duygularin kayboldugunu diistiniir. Bir¢cok acgidan kendisini eksik ve
caresiz hisseden insan, agk yoluyla ¢cogalmak ve tamamlanmak ister. Zira
agk bir tamamlanma halidir. “Bizler yasamak icin gerekli giice kendi
icimizde sahip olamayiz, bizler tek tek, bir biitiinliigtin ¢ok kotii dagilmig
ve yasamini tek basina desteklemekte yetersiz birakilmis birer pargayiz.”
(Sennett, 2013: 267). Ask, siirsel 6znenin yasama devam edebilmesi ve
yasamda bir denge olusturabilmesi i¢in sigindig: ilk limandir. Bu liimlii
diinyada ruhun bedenden daha iistiin oldugunun bir kamiti1 olan agk,
“bedenin kolesi” olmaktan kurtulmanin bir yoludur. Sevgilinin yaninda
olmanin verdigi heyecan ve nese, sairin diinyasinda bir bayram havas:
estirerek gonliintin bir “umman”a dontismesini saglar. Cilinki “Insan1
baskalari igin kendisini yok etmeye costuran en gercek mutluluk” (Toprak,

8 Uzunhava adli eserle ilgili alintilarda Oz Ofsset Yayincilik, 1991 baskisi esas alinmugtir.
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2006: 131) olan ask, cana can katan bir duygudur. Asagidaki dizelerde ask,
sair igin biitiin olumlu duygularin yesermeye basladig1 bir bahar mevsimi
olarak algilanir:

“Biter sirr1 diistincenin
Dagilir hirs haset ve kin
Bir anin bin candir sen

Yanimda oldugun zaman

Kole zincirinden kurtulur
Senden huzur senle gurur
Mevsimler hep bahar olur
Yanimda oldugun zaman” (s. 72)

Gortldtigi gibi ask, kaygiyla umut arasinda hayalperest bir ruh halindeki
oznenin olumsuz bir¢ok duygu ve diisiinceden uzaklasmasi ve yasama
tutunmasi i¢in gerekli bir duygudur. Insanm igini ve digim giiliimseten ask,
kini, nefreti ve hasedi yok ederek yerini giizelliklere birakir. Ancak ask,
sevene glizel duygular yasattig1 gibi ayrilik da bir o kadar 1zdiraba sebep
olur. Karacaoglan'm “Nicesinin giil benzini soldurdu.” dedigi askmn
yasattig1 ayrilik acisi, bu metnin 6znesini de perisan halde birakmustir.
Siirsel 0zne sevgilinin kendisinden uzaklasmasiyla biitiin giizelliklerin
kendisini terk ettigini ve diinyanmn bagina yikildiginmi hisseder. Agk, ne
kadar olumlu duygular icerse de bazen yasattigt mutlulugun bedelini
odetir. Kisaca verdiklerini bazen fazlasiyla geri alir. Aski “Hak’tan gelen bir
ses” olarak goOren sair, onu manevi bir ¢ikis yolu olarak kabul eder.
Kierkegaard’a gore askin tigiincii evresi olan “etik evre” eger evlilikle
dogrulanirsa, ask en {iist evreye, dinsel evreye gecisi saglayabilir. (Badiou-
Truong, 2017: 22). Boylece Akdag bazi siirlerinde, bilingli bir tercihle
“fani”ligini bilen her insan gibi “ezeli” olan “ask”1n pesine diiser.

Mehmet Zeki Akdag, Uzunhava ve Bosa (Cignemedim Yalan Diinyay1*
kitaplarindaki ask temali siirlerinde; genellikle sevda pesinde kosan ve
kendisini agka adayan bir insan konumundadir. S6z konusu siirlerde “ask,

% Bosa Cignemedim Yalan Diinyay: adl1 eserle ilgili alintilarda Avciol Basim Yayin, 2002 baskist

esas alinmigtir.
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oznel yasamin en acili deneyimlerinden biri” (Badiou- Truong, 2017: 50)
olarak mutluluktan ¢ok 1zdirap veren bir diinya olarak karsimizdadir.
Bazen sairde askin verdigi 1zdiraptan hoslanan bir tavirla karsilasmak da
mimkindiir. Sair, Uzunhava’daki Serenat siirinde agkin “Adem’den beri
tath bir dert” oldugunu diistintir. Bu dert, sevgilinin ayriligiyla birlikte
ikiye katlarur. Ugliiklerle yazilan asagidaki siirde, sevgiliye duyulan 6zlem,
“mavi sabahlarda goriilen diis” imgesiyle sezdirilir:

“Mavi sabahlarda gortilen diisler,
Su dal uglarinda giilen o6tiisler,

Inan ki sensiz hig beni sarmiyor..

Bu tatli dert bizim Adem’den beri
Sensiz bu sarkiy1 bu ¢iceklersi,

Kulagim duymuyor, goziim gormiiyor..

Bir yanda yoklugun ¢ekilmez kahri,
Bir yanda insafsiz Istanbul sehri,
Omriimii verdimde seni vermiyor..” (s. 30)

Tiirk siirine Bat1 dillerinden gecen “serenat”, Tiirk siirinde de birgok sairin
ask denilen duygusal yasantiy1 ifade ederken kullandig:1 bir kelimedir.
“Serenat, sevgiliye aski ilan etme bigimlerinden biridir. Ask duygusunun
belli bir atmosfer, mekan, zaman ve goriintii icinde sunulus bi¢imidir. Bu
da genellikle bir yaz aksaminda mehtapl bir gecede bahgesi ve duvarlari
glizel ciceklerle, sarmasiklarla siislii sevgilinin penceresinin oniinde ona
olan sevgi duygularini miizikal bir iislup i¢inde, romantik bir duyarlikla
dile getirmedir.” (Cetin, 2010: 92). Akdag'in bu siirinde de serenat, bir
1zdirab: icermekle birlikte sairin her tiirlii haliyle kendini agk igerisinde
hissederek mutlu olmasinin bir yolu olarak metne yansir. Sair, siirlerinin
genelinde bir agk diisii kurmaktan bikip usanmadan bahseder ancak bazen
de bu diisiiniin gereksiz oldugunu kabul eder. Ona gore ask “ezeli bir
kaynak” olarak “goniillere sigmayan” bir diinya olsa da sevenlerin “hayal
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giici”nden bagka bir sey degildir. Bosa Cignemedim Yalan Diinyay1 adli
siir kitabindaki Yiireklere Sigmayacak adli siirinde askin anlamsiz
oldugunu soyle dile getirir:

“Diislerden imdat umandan
Umut yok ondan amandan

Ask da silindi zamandan
Yasanmaya degmeyecek” (s. 72)

Sair, askin yasattigi olumsuz deneyimleri tabiattaki varliklar yoluyla
sezdirir. Siirde “giinesin zincirlenmesi”, “son bulutun calinmas1” ve
“yagmurun yagmamast” sairin agk dislerinin anlamsizliginin metne
yansimasidir.

Akdag'mm agk temali siirlerinin temel Ozelliklerinden biri karsi cinse
duyulan ilginin platonik seviyede olmasidir. Bu siirlerde ayrilik acisiyla
yanan sairin; kendisinden uzaklasan sevgilinin ardindan deneyimledigi tek
sey; yas, hayal kiriklig1, 6zlem ve buruk bir hiiziindiir. “Sevgi, yiirekten
yurege kurulan bir kopriidiir.” (Cetisli, 2012: 133). Akdag da bu siirlerinde
ayriigm verdigi 1zdirab1 gidermek igin sevgiliyle yiirekten yiirege bir
koprii kurmak iter. Ancak bu ¢abasi cogu zaman sonugsuz kalir. Bu nedenle
“0 hem derttir, hem merhemdir. Hem yastir, hem nesedir. Hem anahtardir,
hem kilittir. Hem zindandir hem hiirriyettir.” (Toprak, 2006: 115). Sair, Bosa
Cignemedim Yalan Diinyay1 adli siir kitabindaki Bitmeyecek Sevda
Tirkiileri I adli siirinde “ilk mayamiz” dedigi askin hem gercek hem de
yalan oldugunu kabul eder. Ancak ona gore agk yine de “biiyiilii” bir
diinyadir:

“Ilk mayamiz agktir bizim
Solduran da solan da ask

Biiyiilii bir miijdedir bu

Gergek de ask yalan da agk.” (s. 90)

Mehmet Zeki Akdag, aski bazen benzetmeler yoluyla siirlerine tasir. Sair,
Uzunhava’daki ask temasinin agirlik bastig: siirlerinde sevgiliyi, “bebek”,
“tincandaki fal”, “¢oziilmemis bilmece”, “bol meyveli dal”, “Allah’tan ilk
ogrenilen hece”, “asli”, “yiirek yangmm c¢irast”, “umut yikli dal”,

vl s

“ptskiillii bela”, “hoyrat bir dag tiirkiisii”, “sevincine meme veren besik”,
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“uyku”, “yesil yaprak” ve “yediveren giilii” gibi sifatlarla niteler. Halk siiri
motiflerinin en bilinenlerinden Ash ve Kerem ise onun Hep adl siirinde
kendine yer bulur:

“Ben askin keremi sen asli soyu,
Adaklar adadik mutluluk deyi,

Yesile as eren goncalar boyu,

Dallani dallani dallanirsin hep..” (s. 18)

Sairin Uzunhava kitabindaki ask temali siirlerinde sevgiliden yakinma
sebebi ayriliktir. Saire gore ayrilik “atesten bir ok” olmustur. Bu siirlerinde
sevgiliden ayr1 olmanin verdigi karamsar ruh hali s6z konusudur. Ancak
ayriigin sebepleri belli degildir. Sadece ge¢misteki mutlu anlarin
kaybolusunun hiiznii vardar.

Akdag'mn, ayni kitabindaki Tiikenmez Aydinlik, Sana Getirdim, Nisan
Sabahlari, Kaybolan Mutluluk, Bahar ve Sen, Usandim, Titkenmez Bir
Heyecan ve Serenat adli siirlerinde “sen” 6znesiyle ifade ettigi sevgili, hep
ayrihigindan sikayet edilen vefasiz biridir. Bu siirlerde “sen” 6znesinin
sirekli tekrarlanmasinin anlatimda bir tek diizelige neden oldugu da
gortiliir. Sairin Bosa Cignemedim Yalan Diinyay1 kitabinda yer alan Boylesi
Bir Sevda, Cok Uzakta Ama Yakimn, Yorumsuz Diis, En Giizel Ozleyis
Turkiisti, Askin Adi, Bu Nasil Hasret ki, Sanci, Gorebilsem Bir Defa
siirlerimde ise bastan sona sevgiliye duyulan 6zlem, onun nazi, agkin
verdigi mutluluk ve heyecan hakimdir. Bu siirlerde sevgili icin; “ebedi

I AL

sevincim goz pmarim”, “bahar giiliislii”, “umut kusu”, “diis bakish”, “yitik
ylzli”, “sarhos ar1” gibi nitelemelerde bulunan sair, sevgiliyi “yaratilan en
glizel” kadin olarak algilar. Akdag'm ask temali siirlerinin bircogunda
birkag istisna harig sevgili, klasik siirdeki gibi giizelligi idealize edilmeyen
bir sevgili olarak metinlere yansimistir. Bazi siirlerinde sevgilinin giizellik
bakimindan idealize edilmesi, klasik Tiirk siirindeki sevgili motifinin bir
yansimasidir.  Sevgilinin  giizellik olarak idealize edilmesi Bosa
Cignemedim Yalan Diinyay:r kitabindaki Cennet Cigegim siirinde de
“efsane” ve “diis” kelimelerinin ¢agrisimiyla gerceklestirilmek istendigi
anlagilir:

“Kanad1 unutan kussun sen
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Yorumu yok bir diigsiin sen
Efsanelere essin sen
Hitkmedersin iragima” (s. 99)

Agk, insan olmanin kosullarindan biridir. Sanatin vazgecilmez
temalarindan olan bu duygu, ilk insandan beri insanliin ebedi mirasma
dontismiistiir. Onun ayriligi dert, kavusmasi ise mutluluk verir. Akdag'in
siirlerinde kendine ¢ok yer bulan agk, klasik Tiirk siirindeki gortiniimiiyle
metinlere yansir. Hemen hemen biitiin sairlerde oldugu gibi Akdag da
hayalde yarattig1 sevgili aracilifiyla duygusal bir yasanti olusturarak siirini
kurmustur. Hayalde var olan sevgiliye duyulan askin sadece platonik
planda kaldig1 ve hicbir sekilde cinsellik boyutuna varmadig: gortiliir.

2.Milli Duyarlik: Vatan ve Millet Sevgisi

Hisar toplulugu sairleri milli duyarlik sahibi olduklarindan siirlerinde
Anadolu ve Tiirkliik motifleri ile ask, memleket ve vatan sevgisi temalarim
yerli bir durusla islemislerdir. Akdag da siirlerinde s6z konusu temalar1 6ne
cikaran bir tavir sergiler. Mehmet Zeki Akdag'in vatan ve millet sevgisi
temali siirlerinin temel 6zelligi yiireginde hissettiklerini yazmasidir. Yer yer
hitabet iislubuna kayan siirlerinde, “biz” duygusunu canli tutma gabasi
hissedilir. Uzunhava kitabinda yer alan Ulkiimiiz, Istanbul’un Fethi, Inang
Tirkiisti, Bir Madalya Merasimi, Bir Sehidin Mezarindan Gelen Ses ve
Dalga Dalga Bayrak Olmus Sevincim baglikl: siirlerinde agikga hissedilen
milli duyarlik; milliyetci, yer yer Tiirk¢ii bir bakis ve vatan sevgisini de
igerisine alan bir goriintii kazanir. Bosa Cignemedim Yalan Diinyay1 adli
kitabinda da Elbet Bir Giin, Canakkale Gegilir mi? ve Sevgili Sakin Oner’e
baslikli siirler sairin milli duyarhigmm yansimasiyla olusturulmus
metinlerdir.

Uzunhava’daki Dalga Dalga Bayrak Olmus Sevincim siirinde Tiirk
milletinin mensubu olmanin verdigi gururu duyan bir sairle karsilagilir.
Saire gore “ad1 biiylik” ve “nefsi ylice” bu millet diinyadan hep korkusuzca
yasamis ve hicbir zaman kimsenin boyundurugu altina girmemistir.
Bayragimi da direklerden hi¢ indirmemistir. Tiirkler, Islamiyet’i kabul
ettikten sonra bu inan¢ diinyasinin degerleriyle kisa sgiirede
biitiinlesmislerdir. Bu biitiinlesme asagidaki dizelerde soyle dile
getirilmektedir:
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“Duyalidan yana Hak bir
Ayet ayet tekbir tekbir
Vuslatinda en az kirkbir” (s. 84)

Tiirklerin farkli bir inang dairesine gectiklerini imleyen bu dizeler, Tanr1
denilen “yiice gerceklik” (Kog, 2013: 44) ile kurulan simirsiz bagm, Tiirk
milletinin hem kendisini ifade ederken hem de topluluk ruhuyla giristigi
eylemlerdeki ozelligini gosterir. Akdag’mn bu siirinde ilahi agkin, Tiirk
milletinin duygu diinyasinin vazgecilmezlerinden biri oldugu vurgulanir.
Siirde Mevlana, ilahi askin sembol kisilerinden biri olarak metne yansir.
Mevlana, diinyevi arzular1 bir yana birakarak Allah’a ulagsmay1 en biiyiik
amag olarak kabul eden diistincenin sembolik kisisidir. Sair, “Asi gonliim
Mevlana’yla” dizesiyle kendisini manevi bir ¢atismanin i¢inde bulanlara
“ilahi ask”1 bir yol olarak gostermek ¢abasindadir.

Tiirkler, Islamiyet'i kabul ettikten sonra “{immet” anlayisi da
benimseyerek daha zengin bir kimlik kazanmigslardir. Tiirklerin
Islamiyet'le kisa zamanda bulugmasi ve bu inang diinyasmin degerleriyle
donanmasi, tarihi siiregte sorumlulugunun artmasiyla sonuglanmustir.
“Kafirle catismay1 goze alan Miisliimana Tiirk denir.” (Ozel, 2013: 225)
diyen Ismet Ozel, Tiirkliigiin tarih icinde “din ile milliyeti birlestiren bir
millet” oldugunu vurgulayarak Islamiyet'in bayraktarligini kimseye
birakmadigimni vurgulamak ister. Tiirk milleti bu ozelligini Malazgirt'te,
Yemen’'de, Canakkale’de biitiin diinyaya ispat etmistir. Onun bu
diisiincesine Bosa Cignemedim Yalan Diinyay1 kitabindaki Sevgili Sakin
Oner’e (s. 107-108) adli siirinde rastlamak miimkiindiir. Siirde Dede
Korkut, Edebali, Kay1 Boyu, Mevlana, Malazgirt, Anadolu ve Alparslan gibi
“hatirlama figiirleri” ve hatirlama mekanlarina yer verilmesinin tek amaci
gecmisle bugtinii bulusturmaktir. Mazideki Tiirk idealinin canli kalmasi ve
Tiirk milletinin eski giicline yeniden kavusmas: i¢in sairin gozii hep yeni
dogacak fatihlerdedir:

“Gegmisimiz, gelecekle bulusan
Toremiz var dertleri de boltisen
Malazgirt'ten Konstantin’e ulasan

Alparslan’m sirl1 yayisin Sakin.” (s. 108)
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Tirk milleti i¢in en biiylik degerlerden biri sehitliktir. Akdag, vatan
ugrunda can vermeyi bir gurur olarak gormelerini Uzunhava kitabindaki
Bir Sehidin Mezarindan Gelen Ses siirinde dile getirir:

“Cenk var deyin dogrulup da dizilek,

Sir olmustuk, vatan icin ¢oziilek

Kiitiiklere yine sehit yazilak

Bir gelincik i¢in yine can verdik.

Topraga emdigi kadar kan verdir...”(s. 82).

Goruldiigti gibi topragmm vatana doniismesinin ipuglarini sezdiren
yukaridaki dizeler, ayn1 zamanda Tiirk milletinin vatan topragma bakisini
dile getirmektedir. “Vatan topraktir. Topragin vatanlasmasinda yapilan her
seyin, yasanan biitiin hatiralarin biiyiik bir onemi vardir. Ancak bu sekilde
her kosesine maddi-manevi hatiralar sinmis bir toprak vatanlasabilir.
Vatan, o milletin {izerinde yasamis oldugu maceranin, mazinin, yani tarihin
sahidi olan topraktir. Vatan Tiirkler i¢cin mukaddestir. Onun ugrunda her
sey goze almnir. Gerektiginde can ve mal feda edilir.” (Senler, 1997: 164). Bu
nedenle vatan ugruinda can veren “Topraga sarilarak yatan” sehitleri
unutmamak gerekir. Sehitlerin rahat uyumas: igin yeni neslin sorumluluk
almasi gerektigini diistinen Akdag, Bosa Cignemedim Yalan Diinyay1 adl1
siir kitabindaki Canakkale Gecilir mi? adli siirinde Tirk milletinin
imkansiz1 bagardig1 yer olarak gordiigii Canakkale’yi referans gosterir.
Zaman ve mekan baglaminda vatan sevgisinin somutlastig1 Canakkale,
Tiirk milleti i¢in “zincirin kirilldig1” yerdir:

“Zaferi celikten dokene kadar
Atesten denizi eyledik bahar
Haksizin Tiirkliigti yok etme kara

Defterin diirdiigli yer Canakkale.

Top sesleri dualanir derinde
Kan ¢icegi act1 dagin karinda
Irkimin Malazgirt ovalarinda

Yayinu gerdigi yer Canakkale.” (s. 114-115)
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Yukaridaki dizeleri Tiirk milletinin 1. Diinya Savasi’ndaki var olma
miicadelesinin birlestirici ve sembolik bir anlatis1 olarak gormek
miimkiindiir. Tiirk milletinin en biiyiik degerlerinden biri vatan ugrunda
canini feda etmektir. Canakkale Savasi’'nda her Tiirk ferdi yurdunu ve
milletini yasatmak i¢in kendini feda etmistir. Siirdeki “Kan ¢igegi agt1 dagin
karinda” dizesi, Canakkale Savasi'ndaki iki ytiiz elli bin sehidin gengligini
vatan ugrunda feda edisini imler. Canakkale, bu feda edisin ispatlandig:
yerdir. Canakkale Savasinin bu destans1 yonii tiirkiilerimize de konu
olmustur. “Kolektif biling ve kitle ruhu(nu)” (Bon, 2014: 22) kendisinde
tastyan tiirkiiler, milletin her tiirlii inang ve degerlerini yasatarak varolus
miicadelesinin birer simgesi olurlar. “Canakkale i¢inde vurdular beni”
tirkisii, bu varolus miicadelesinde milleti once 1zdirapta, ardindan da
zaferde bulusturarak “kolektif bilincin ve kitle ruhunu”n yasadigimi
gosterir. Bu anonim anlatinin Canakkale’nin “kiiltiirel bellek mekani1”na
dontismesinde pekistirici bir rol iistlendigini ve “ge¢mis”i “simdi”yle
bulusturdugunu soylemek miimkiindiir.

Akdag, yukarida oldugu gibi Tiirk tarihindeki 6nemli olay ve sahsiyetlere
milli duyarlikla yaklagir. O milli duyarli§i beslemenin yolu olarak
“gecmis”’i goriir. Ge¢mis, saire gore sadece bir olaylar dizisi degil, Jan
Assmann’m kavramsallastirdig1 sekliyle “kiiltiirel bellek” yani “milli
hafiza”dir. Sairin tarihi olay ve kisileri anmasinin amaci ge¢gmisi yeniden
kurgulamak degil, “kiiltiirel bellek”i canli tutmak ve bu yolla gelecegi
gliivence altma almaktir. Cinki “ge¢mis, bellekte oldugu gibi kalmaz.
llerleyen simdiki zamanin degisken iliskileri gercevesinde siirekli olarak
yeniden orgititlenir.” (Assmann, 2018: 50). Uzunhava adl kitapta yer alan
Istanbul’un Fethi adli siirde yiizey yapida dile getirilen “fetih” olay1, sairin
zaman ve mekan boyutuyla “kiiltiirel bellek”i canli tutma cabasindan baska
bir sey degildir. Jan Assmann’a gore, “her kisilik ve her tarihi olay bu
bellege girisiyle bir ders, bir kavram, bir sembol aktarir; toplumun
diislinceler sisteminin bir parcast haline gelir.” (2018: 46). 1453’te
Istanbul’'un fethini gerceklestiren Fatih Sultan Mehmet bir “fetih”
semboliidiir. Tiirk-Islam diisiincesinin en biiyiik ideallerinden biri olan ve
Sultan Mehmet'in “tarih adam” olmasini saglayan bu “fetih”, biittin Tiirk —
Islam diinyasmin en ¢ok gurur duydugu olaylardan biridir. Sairin bu fetih
olaymi siire tasimasimin asil amaci, Tiirk insanina ideallerini nasil
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basardigini gdstermektir. Idealler insan1 oldugu gibi toplumlari da eyleme
zorlar. Istanbul, tarih boyunca Tiirk ve Miisliimanlar tarafindan onlarca
defa kugatilmasma ragmen bu sehir fethedilememistir. Istanbul'un fethi,
Tiirk-Islam alemine biiyiik bir moral kaynagi olurken, Hristiyan alemi icin
de bozgun ve ¢okiisiin baslangicidir:

“Meryem ana sirra kadem
Fatih artik tarih adam
Daha toplar patlamadan
Bin yillik suru yikiyor.

Bogaz akmiyor korkudan

Alev boyle gecer sudan

Kafirlere diinya zindan
Goklerden huzur akiyor...”(s. 93)

Siirde Hristiyan aleminin bozgunu “Isa gézyas1 dokiiyor” ve “Meryem Ana
sirra kadem” dizelerinde kolaylikla hissedilmektedir. Yine siirde gecen
“bayrak”, “hticum borusu”, “sille”, “kelle”, “bur¢”, “top” ve “giille” kelime
ve kelime gruplar1 Tiirk milletinin giiciine ve savasciligina gondermede
bulundugu gibi, “ata”larin idealini gergeklestirirken kullandiklar:
nesnelere gondermede bulunur. Istanbul'un fethinde bir sembole déniisen
Ulubatli Hasan da siirde bayraklasan bir insan olarak “hatirlama figiirii”
(Assmann, 2018: 46) konumundadir. Siirdeki “dualar sirilsiklam” imgesi
fethin arakasindaki giliglerden birinin manevi biyiikler oldugunu
sezdirmektedir. Sair, Uzunhava’daki Inan¢ Tiirkiisii (s. 92) adl1 siirinde
“Dualar dal verdi kucak dolusu” dizesi fetihlerin arkasindaki bir baska

gliciin “ruh ordular1” oldugunu sezdirmektedir.

Tiirkler Istanbul’un fethiyle yeni bir cagin agilmasini saglamistir. Bu
fetih olayimndan sonra insanalr hangi irk ve dinden olursa olsun birarada ve
huzur i¢inde yasamaya baglamislardir. “Cihana giil sundu Tiirk’tin ulusu”
dizesi, Istanbul'un fethiyle gelen barisa gdndermede bulunulmaktadir.
Ciinkii Tirkliglin diinyadaki en biiyiik san1 ve soyunun en 6nemli 6zelligi
fetihlerle gittigi her yere huzur gotiirmesidir. Saire gore Islam’in sancagini
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elinde tasiyan Tiirkler, Tiirk-Islam davasmin atesini “bin yillik” bir siire
boyunca yakmaktadir.

Akdag'm ayn kitapta yer alan Terleme Daglar, Dua, Evvel Zaman
Icinde, Nerede ve Ulkiimiiz adli siirlerinde de Tiirk milletine mensubiyetin
verdigi gururu metne tagidig: goriiliir. Terleme Daglar siirinde bir “masal”
olarak gordiigii Tiirk-Islam iilkiisiiniin asirlik uykusundan uyanip yeniden
canlanmasin ister. Ona gore bu ideali canlandiracak kisi Fatih gibi
liderlerdir:

“Asirlik uykular son bul
Diisler gecelerden tasti
Fatih’i bir daha ara Istanbul
Bir biiyiik aydinligin
Sancis1 yakinlasti

Uzama gece uzama” (s. 146)

Ayniideal Dua (s. 163) siirinde de metnin hakim temasidir. Tiirk milletinin
sahip oldugu eski kudreti hatirlayan sair, Tanri’dan “daglar1 yaracak
kiling” ve “iilkeleri fethedecek akimcilar”i geri vermesini ister. Idil
Irmaginin yanina kurulan “otag”1 hayal eden sair, Evvel Zaman Iginde (s.
164-165) siirinde de yine Tiirk milleti ile 6zdeslesen “fetih” diisiincesini
metne tasir. Sairin bu disiincesinde Tiirklerin “cihan hakimiyeti
mefkiiresi"ne gonderme vrdir. Akdag, bu idealinin gerceklesmesi igin
Nerede siirinde de “Alpaslan’in yollara diismiis” olmasin ister ve Tuna

boylarinda gezen akincilar1 hayal eder:
“Tarih ge¢ utkumdan ge¢ dalga dalga
Destursuz akmazdi Idil'le Volga

Atlar koptik kopiik, bas tolga tolga
Tuna’y1 durduran soyum nerede?” (s. 170)

Yukaridaki dizelerde sair, vatan ve millet sevgisini tarihi bir sahsiyet olan
Alpaslan ve onun imledigi Malazgirt Savasi araciigiyla somut hale
getirmek amacindadir. Akdag, Ulkiimiiz adli siirde de “Tiirkliik
gergefinde” nakiglar islemeye devam eder. “Tiirkliik”i “iilkii”den ibaret
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olarak goren sair, bu tilkiiniin sahiplerini vatan i¢in can vermeyi tek amag
kabul eden insanlar olduklarini metne tagsir:

“Atla kilingla m1 her rityan yavrum,
Safak ¢oktan soktii kalk uyan yavrum.
Serhat tiirkiisiiyle uyuyan yavrum,

Tirkliigtin mayasi hasi olmali..

Biziz oglum fetihlerin piri de

Bir bakista diismanini eride

Kelle koltugunda zafer geride

Boyle kutsal duygusu olmali..” (s. 110)

Sair, Tiirk milletini idealize ettigi bazi1 metinlerinde, mazideki san ve
sOhretten uzak olmanin verdigi hiizniinii yasar. Bosa Cignemedim Yalan
Diinyay1 adli siir kitabindaki Ayrilik, Ozlem Cesmesi, Balli Tiirkcem,
Vurgun Yedi Dilimiz, Bakii’den Diiniir Var Ceyhan’imiza, Cumhuriyet
Nedir Amca?, Mustafa Kemal Kim Amca? siirleri ile Uzunhava’daki Sanci,
Yitikler, Sucun Hepsi Bende Demek ve Neslimin Umudu gibi siirlerinde
ideallerimizi kaybetmenin suglusu olarak giintimiiz neslini goriir.

Akdag, Uzunhava siir kitabindaki siirlerinin bazilarinda ideolojik bakisin
yansimalarmi kapali bir dile ihtiya¢ duymadan anlatir. Bu siirlerinden
hareketle sairin Tiirkcii ideolojiye sahip oldugunu soylemek miimkiindiir.
Turan Tirkiisti adli siirini bu diisiince ekseninde kaleme aldig1 goriiliir.
Ona gore on bin yillik bir tarihe sahip olan Tiirkler, “tek tilkii” ve “tek agk”
olarak gordiikleri Turan idealinden asla kopamamaktadirlar:

“Ulkiimiiz Turandir yéniimiiz turan

Asgkimiz turandir kinimiz turan,

Eskimiz Turandir yenimiz turan,

Diisen yildiz Turan diye diistiyor,

Tiirk olanda mutlak Turan yasiyor!.” (Uzunhava, s. 105)

Sair, “Turan” sevdasiyla yanip tutugsa da Tiirk milletinin Islamiyet’in
degerleriyle biitiinlesmesinin de mutlulugunu yasar. Siirde gecen “Bin
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sehit vermisim on dort yasinda” dizesi Tirklerin islamiyet’in asirlardir
bayraktarligimni yaptigini imler. Ciinkii Tiirkler, Islam dinindeki “cihad”
anlayisini gergeklestiren bir millettir. Cihad anlayisiyla gergeklestirilen bu
topraklardaki fetihler Tiirklerin asil glictinii gostermistir:

“Boyle and igmistir nabzimin kam

Bir vurus Tur’udur bir vurus Tan’1”

Her belaya siper olmus kalkan,

Bir ugursuz siirti sarmis ¢evremi,

Bundan sonra Bozkurt yapsin bayrami1” (Uzunhava, s.106)

Sair, metinde “sehitlik”, “Tur”, “Tan”, “on bin yillik Altayll”, “at” ve
“bozkurt” gibi Tiirkliik ile Islamiyet’in deger atfettigi unsurlar1 bir araya
getirerek Tiirkliigiin Islamiyet'in degerleriyle biitiinlestigini gdstermek
ister. Sairin ideallerini siisleyen “Turan” her Tiirk’iin de en biiyiik idealidir.
Ona gore dedesi tesbihini “Turan” diye ceker, anasi ise “Turan” diye
gozyas1 doker. “Kirim”, “Katkas” ve “Altay” Tiirklerin Tiirkiye disinda
yasadig1 sembol cografyalardir. S6z konusu cografyalar “Turan” idealini
mekan baglaminda somutlastiran ve sembolize eder. $airin anasmin
“Turan” igin doktigi gozyasi, Tirklerin bu cografyada yasadig:
zorluluklar1 imler. Sairdeki “Turan” idealini Uzunhava kitabindaki Elbet
Yarin adh siirinde de gormek miimkiindiir. Siirde “Tirklik”, “Sark
biilbiilii” kelime grubuyla ifade edilirken bagliktaki “yarm” kelimesi de
“Turan” diislincesini imler. Bu ideal, Anadolu ile Orta Asya’y1 birbirine
baglayan tren ile sembolize edilir:

“(G0Oz yumar mi1 seni goren
Anayurdum olma viran
Ankara’dan kalkan tren
Altaylar’1 tutacaktir..” (, s. 86)

Uzunhava’daki Biz (s. 49) ve Bosa Cignemedim Yalan Diinyay1 kitabindaki
Bizim (s. 14) adl1i siirlerde de ayni idealin izleri goriiliir. Sair iki siirde “biz”
ve “bizim” siir baslhiklariyla sezdirdigi “biiyiik diis” idealini “iilke”,

“toprak”, “diis”, “yiirek” ve “tugra” gibi kelimeleriyle daha acik bir sekilde
dile getirmis olur. Sairin asil amaci bu unsurlarla kiiltiirel bellege, milli
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kimlige ve vatan sevgisine sembolik deger kazandirarak milli duyarlig:
beslemektir.

Her kimlik, degerlerinin korunmasi ve yasatilmasi icin bayramlara ihtiyag
duyar. Akdag’imn, mesleginin hatiralarmi tasidigi anlasilan Uzunhava
kitabindaki Bir Madalya Merasimi (s. 47), vatan sevgisini duyarak yazdig:
siirler arasindadir. Metinde bir bayrak etrafinda toplanmis insanlarm
tasvirinde asil amag¢ vatan sevgisinin {stiin bir deger oldugunu
gostermektir. “Bayramlar ve ritiieller, diizenli tekrarlar1 ile kimligi koruyan
bilginin iletilmesi ve devredilmesi, boylece kiiltiirel kimligin yeniden
iretimini tistlenirler. Ritiiel tekrar, grubun zaman ve mekansal birlikteligini
garanti eder.” (Assmann, 2018: 65). Siirde bir madalya “merasimi”nde bir
araya gelmis yasli, geng, kadin ve cocuk herkes gonderdeki bayraga
bakarak sehit olan askerlerin yetim kalan c¢ocuklarmma odaklansa da en
sonunda gozler gonderdeki bayrakta birlesir. Uzunhava’daki Biz'de
“tugra”, Yasamak ve Ulkiimiiz adli siirlerde ise safagin ve “cihanin siisii”
olarak kabul edilen “bayrak” milli kimligi temsil eden ve “biz” duygusunu
hatirlatan sembollerdir.

Sair, ilhamini Anadolu’dan aldig: siirlerinde de vatan sevgisini isler. Ona
gore “Her tasinda Tiirk yazili 6renlerin diyar1” dedigi Anadolu vatanin
kendisidir. Burada “tas” topragi simgeler. Her karis topragi sehit kanlariyla
sulanmis Anadolu, vatan sevgisinin ayrilmaz bir parcasidir.

Kiltiirtimiiziin en zengin degerleri arsinda sayilan tiirkiiler, Mehmet Zeki
Akdag'in siirlerinde sik yer verilen bir motif olarak dikkat ceker. O,
tiirkiileri vatan ve millet sevgisinin bir pargasi olarak metinlerine tasir.
Tirkiler yeni dogan her Tirk ¢ocugunun ninnisidir. Tiirk milletinin
binlerce yillik gelenek ve gorenegi, acisi, sevinci, nesesi, sevdasi ve yasi hep
tiirkiilerde kendine yer bulmustur. Anadolu cografyasindaki insanlarin
anlam diinyasinda bir¢ok degeri barindiran tiirkiiler ayni zamanda bir yurt
gorevi goriir. Duygu yan1 agir basan bu sozli kiiltiir tirtinleri Akdag'm
siirlerinde de milletin ikinci bir yurdu konumundadir. “Kiiltiirel bellek”in
en canli tamif1 olan tirkiiler, deger aktarimi sagladigi icin kiiltiirel
kopmanin ontinde bir engeldir. Sair, Bosa Cignemedim Yalan Diinyay1 adl1
kitabindaki Tiirkiilerimiz adli siirinde tiirkiilerle dogup biiyiidiigiini bu
nedenle tiirkiilerle gomiilmek istedigini soyler:

“Anacagim gagirtyor
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Bir tlirkiide demin beni
Tiirkiilerle dogmusum ben
Tiirkiilerle gomiin beni” (s. 97)

Sair, ayni kitaptaki Tiirki Dilim Tiirk¢em siirinde ise “ses kaymag1” olarak
niteledigi Tirkgeyi “tlirkiilerin dili” olarak kabul eder. “Yunus’tan beri
tapulu malim” ve “nazh giiliim” dedigi Tiirkge, saire gore bizi koruyan en
onemli kiiltiir varligidir. Sair, bu kitaptaki Degerimiz Ne Acep adli siirinde
de duygularin sesi olan tiirkiileri, sesimizin terbiye edicisi, ac1 ve
sevinglerin ifadesi olarak gortir:

“Daglar siistilityor irmagn izi

Ses, soze verdik degerimizi

Tirkiiler anlatir en iyi bizi

Hayatta tiirkiisiiz kalinir mi ki...” (s. 75)

Mehmet Zeki Akdag, Uzunhava ve Bosa Cignemedim Yalan Diinyay:
kitaplarindaki siirlerinde Tiirk milletinin korkusuzlugunu, kahramanhgni,
savasciligii ve cesaretini isleyerek Anadolu’daki bin yillik dykiimiiziin
vatan ve millet sevgisi seklinde bir tiirkiiye doniistiigiinii vurgulamak ister.
Bu siirlerinde Tiik milletinin kutsal bildigi vatan ve bagimsizlik ugruna
cekinmeden canini topraga verdigini, “Hak” bildigi yolda “cihad”lar
yaptigini gururla anlatir.

Sonug¢

Mehmet Zeki Akdag elli yildan fazla stiren siir yolcuguna sahip bir sairdir.
Tirkceye hakim bir sair olan Akdag, siirini kurarken Tiirk¢enin
zenginliginden fazlasiyla yararlandig gibi halk siirinin ve halk kiiltiirtiniin
imkanlarindan da yararlanir. Bu nedenle ilk siirlerinden itibaren halkin
kullandig1 kelimelerle yazar. Anadolunun bir tiirkiiler diyar1 olusuna
nazire yaparcasia siirlerinde tiirkii kelimesini ve bu kelimenin yer aldig1
basliklar1 ¢ok kullanir.

Akdag'in  Uzunhava ve Bosa Cignemedim Yalan Diinyay1 siir
kitaplarindaki metinlerinde ferdi duyarhigini agk, milli duyarligini ise vatan
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ve millet sevgisi olusturur. Ask temal: siirlerinde romantik ve platonik
planda yasanan bu duygu hicbir sekilde marazilige varmaz. Ciinkii o, ask:
u¢ noktalarda yasayan biri degildir. Askla ilgili ifadelerinin zengin
cagrisimlara sahip oldugu sOylenemez. Baz: siirlerinde ilahi askla beseri
agkin birlestigi goriilmekle beraber sairin asil vurgulamak istedigi beseri
asktir. Akdag'in, ahenk bakimindan zayif oldugu goriilen Uzunhava ve
Bosa Cignemedim Yalan Diinyay1 kitaplarindaki agk temali siirlerinde yalin
Tiirkgeyle ayni duygular: tekrar ettigi goriiliir.

Mehmet Zeki Akdag behsedilen iki kitabindaki siirlerinde goriilen milli
duyarligin kaynaginda tarihi gecmise duyulan 6zlem vardir. Bu siirlerin bir
ozelligi de Turkgiiliik diislincesini tasimasidir. Akdag, Tirkgtliik
diisiincesinin, memleket ve Tiirkce sevgisinin agir bastig1 siirlerinde her
zaman milli ve yerli bir tavir sergiler. Siirlerinin arka planinda hissedilen
ideoloji, hicbir zaman sloganik bir sdyleme doniismez. Gegmisi, milli
duyarlig1 beslemek igin bir ara¢ olarak kullanan sair, mazinin gorkemli
glnlerini hatirlatarak geg¢misle bugiinii birbirine baglamaya calisir. Asil
amaci ise milli hafizay1 canli tutmaktir. Tarihi olay ve sahsiyetleri vatan ve
millet sevgisinin bir parcasi olarak goriir. Sair, ideolojik eksende gelisen
siirlerinde Tiirk-Islam motiflerine de yer vererek yer yer milli romantik bir
duyus sergiler.
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RISALAT MUANITH SIMAEIUN BY MUHAMAD BIN
'AYUWB ALQURIH 'AGHAJI (H 1290 H) DIRASAT AND
TAHQIQ

Nuafil Eali Majid ALRAWY 1

Abstract

This study and this investigation of this thesis are a statement of
the importance of the topic and the reason for taking care of it. As
for the research, it was based on two sections. The first dealt with
the translation of the author according to what the books of
biographies and biographies and the demands of the investigation
provided to us in the title of the thesis and its importance in
grammatical and linguistic studies and our work in the
investigation provided us. Especially the author of the message that
we have achieved, and the difference between masculine,
masculine, feminine and feminine, and between the feminine
feminine and the feminine feminine, while the second section has
been singled out for the manuscript text that we have achieved a
scientific investigation using the margin in the statement of what
occurred in the correction or distortion or a statement Needs
clarification, and the author divided his letter according to the
alphabetical arrangement, and he omitted in one place the letter
“W” by the letter “H”, and we mentioned that in the margin.

Key Words: Risalat Muanith, dirasat, tahqiq.

! Corresponding Author: Prof. Dr. Musul University, Iraq, mnan829@gmail.com

International Journal of Language and Education Research
Volume 2 /Issue 1, April 2020 p. 21-35


mailto:mnan829@gmail.com

Nuafil Eali Majid ALRAWY

(.a1290 ) @L’Gi ejﬁ.\\ gﬁi o RPN Slow Cige 3\3\.«)
&.E’Jj a..db)

gt o Jog

Rkl

o bleo] Dol sdn 53E g e slteV) oy £ 905l el Oy Boodal) Wl 0dd ool Ming 2yl odn (3 Wyl
Jol5 pand o plis ol Ll 20l play Dby ke s Lgd T a1 18 Lmoly OF Lajus Loy lalg) o
Ggpd) SLLl 3 Lezdly ALl Ol & kol ey pdly oo lil) S e Wiy Lo 3y e gl 2 oY)
sladall clizel (o 0Ly WD o Liabani) Gall 2all) (3 Elilly ST e 2y S5 Lol & (gl 3 Llosy 2yallly
ighly a3y gy il STy STy Gl cloze Ui I WLl ol Lap ¥ gyl Vs
G o g 1y b Oy & bl s Gode Gdd ol (ol Dglasell all 30 1 ) ) Wl ¢ olod)
S A sy wosn 3 e By LAY C) g8y e by QU 8 8y ¢ ol ) gt L Ol Sl S
bl (3 B3 VG sl 1By slbl 2 s ol

Gy Lalyd ( Slaw Cige Uy thlial) SLISY)

JgY el

: e Clang L jed! a1

453 (21399 ©y o) U vl e o il 15E o el s 5l g e e ) Ul sgas 3 sSS
A U5 15y «PUTD (3 1408 o ) oS Lo,y o) Gellgl) ommny ¢ PPl 1Ty ol oGl ool e
Oyl g & Ol 3 o5 Bilate o (1 03) OF f (05 Lalimay 2ol 0dn Jool & msdins 24 ey PP sl o e ggb ¢« Uas SVl s S3 L
&-243‘ (et iy ¢ 3V et sl 3 e UT () el ke s Lo om0 Ol 5O s 34eail) O (L gy LS 3 oW1 1 GBI o ST llny 2010
l:'-‘:- cidlo Bo ol bl 18 5280 0Y (A 2ol g i U] BT ey ¢ g ol 3 Indlesly g 0 5D JUES ) LT fnly 33 3 DBy e 05)) Lsf)j“
) L ol B T ) Dl O o s ¢ Tl ) s il Yl pLl s ¢ e oy ¢ Gy sty SR (A B i g ) 3

wadll 3 s Cadll Loy celedly ) Ll e a0 2 ol say ¢ (2 1500) 380 e o Olendh i G Y ) o 1] < 97/3 : (2626 =y (syad

(%) ool Amala 1YY A0S Agpall il and il shadiall GBiints sadl) Ml (gl e e Jigi S L)

mnan829@gmail.com

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290
H) Dirasat and Tahgqiq

STy ¢ 212900y (GO SH et oty ol ey el ol by J) B e
Y S 4l e ol J O jslall
PN WP WO TP |
A 3 Y sy 2
el e (3 Leiad e iSe gl oy el olsgl 3 AU, 3
OF i ¢ alSoag Bedall o )l it 0o T 3y e 2l o (3 gl (S0 g o Lol Bkl oo 1
Exd & S A OF 55 ¥ ST e oo T 0 D U] 255 dg odall e Al ) asas ) 5 palald
gooshl e OF it Vg ¢ gl paipn (3 Wy iy ot Bpall Bl o ] By 5 S e Sl ¢ A
bl By Lo bty 45087 o Sliab sl 2l (3 Elly STy gl deld Bas (43587 ale dns ady ago
b Wge B iy ot 00 (3 ke By ¢ Bl
Wl Olgs 2
i Of gy ¢ Aslendl lssll (3 DL, o OF PGS oiay oy « OB 1D caliad Lol Leler) S5 1 Olgeall LT
(U Sige oy ) sm dbglasll imio e el 2 adl Olall OY add) Olgial) oy Wl Cirosi 5 Olsial)
Oyl (3ol Lo gag
Sl Lerde g Cgually medall pn 2ot el Lo 39S e B3 o i il (3 kel Bl ¢ Bl g
Bendly ¢ By Ay (3 SISO ol Biiall V) Ol Bdos SO Sldo wf 3 Aoglasi) wiiy 25U (3 IST el
ez e bl e ¢l o eleldl gl Al gz ) i e 0pSl gl (3 OLAY) EISASG (3 Wb gis
(1320 2w Al )y Wl )l 218 (3 el o) S ¢ gendl o) Vg S & e s g ¢ (L) Ol
opas e S Ledlge b e WL Ol g o)Wl s
Wl ) denl 3
2 Ledlge OB I3 e Mab ¢ olendl Eigll sy il Bl Slosign a Lige Legoge gl L L) 28 oS5
29 ¢ Bl Bl pglay aoMbly anke s Led T LN ods aniog B Blis £ aisll e U e Ll 3y 0
o S ESTHL oda (3 Gl e Wy ¢ ey OB W il ) 5 SU) oded) st s L) Ol el
&gy ST g LU ) wlls] e Slas Lele s g g B
il aal) b ety ST 4
L e SUdly 3ally (o B [ s8is SR it sl 8 ] 1 s e U Gl o) &k
dayg ¢ Cpmast @WTJ AT ey e
gl il 3 ety STl alles G5 e ol e Blas desazt e Cady oot WI5 Ty
ot g 5osh s Al Blie e e I3 n VR o gt el Liniay gl 82 (3 il ST ¢ 505 )
T By ashl 1A Lz oo 531 51 aadly A6 i) 2gallly dgmid) 2L s ot 3l S e pdel) (ST ML 04
£28 & ekl s s Slagy a3 DS 3 ol il g ¢ ple Sy Bl i) Slssogn s ol
b 57l o Lol e Siomy omond Bl Gall) atlast n Sl Sl 3l Jo € iglly ST Gy 2Ll 2
3o o € ally Ll Wbl of g all LY Lol s 2gall) 5 alall oda 1) LT s o OIS o € 2F oW

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

ST € Lo B (3 CpelS s 342 2ot UK Salall ads A Loy € Lasialy A all Sl £05 L) )
S e e Ala s Sl coglly Shl) Wl ULl Lalll 055 et Ll Sl s 5 adly dncdl odss a2 aall
oy jerol) (3 3,05 83500l) (I 3yl Iy ATl il o5 ilS™ Jo € V) gy o) 280 Y ot (IS
1oV 3 3y W@ s eI 3 O iglly S el 2l Bis i (23280) LY s
SIS o 8 oo Sisgally ol (1l ikl oo gl STl 3 gl s | € (86100 s
to 9 Sl ol alaalll ST e Vs bl caog | Slsio Lod Y LT on 5V Abolae BUIYI

o) 2Vl LS el ¢ el 350

ey Ay iyl e (ESELL ady L O

g o ol 0 Ly Cradl e 1) B3¢z

@ el ST oVlenzal & gaol o 200 Oas il B3 G asldll e 22 el OlleoVly Ll s
Ol iy il @) 3y (lal s cadall Bl Ny sl amy (S LS (3 s LS ¢ 3olall aall
S Eoalafy coVally Cladl (3

D g el 33 Alall s OB e 55 By ey V1 o Al 4 Y LB aib STy R gl L 130
s ey el g i V) ae "pla )" RS0 V1 Lpiam e Agay WA am ie 35T 05T 5 2SI 0
"B (ol il ST OBl ) (5T iy V1 Al il O b e Bl LN JSCY)
A (3 slas Y S (oo Lo DS B Al 3 ity Bl (3 ST il U (3 ST g e ) 2 Sl
Laad 6 el s of el b (3ymmill CIW Gaaguadd Y1y B3 il ldle O 12w 81w Lol Wle
S (A3] 2 el s g all el GSil

Skl Y il ) e s dlgall e S5 ) gy ST bt OF 0501 s 3 il 1 T G
P i) 3 OB YI s OF Sl Yy ¢ el oldly Oled fle (3l et OLSY) d e e atie SIS s
Byl 2l (3 el ads gLt ST ¢ J Ll ol ST (3 B Bl g ¢ Y1y ST e IS7 e llar g BLAIYI e
G Sl G 83l eda (6 Lokie ol oy S Lpatlian (r Bumay Wbl 0 Sion Leba (520 DWW 3 Lajsuay
.@.‘p}h (R

Vg s oo UL sl ¥ sl sl B LSS el (3 e gin Og il 0t OF (3 L oS, alend) sds OF 04
SI e e s 3 il S ) G ST B Sl e 3 e ol e e I ¢ el e
s ols o lag V)l O Juall ] ol 3 el ae by STl alal e euadly ¢ oS0 OTAN (3 cagll e
sy 1 Bl s w1 S S el g gy Y1 OF ad SRl A ey s it (3 BT 1D clayig
(g Sty il Bgalll Aecdl) s Ol 31 & IS oty (BBL slegy (0n SOy W) Lol BT 2l
SAl o mi Je AL ST aa GV e ol 3y (Bl S5 ) L L LLail ikl plai) e et 34
i leleats 3l T Ol o 3020l o 2 o jlas U S Gl o e cnid) o Laloill el ¢ ST
S Ceshall dnT s opm gl a amg Lagi ol Oles mang OF il s O (il 0 SH G Lol
(2] Sl el el 3 Sy sl iglly ST (Legede llasy ¢ =)

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290
H) Dirasat and Tahgqiq

1o s e Doiglly ~asVly aalll 3 Eldly ST gme 0Ly 5 dmy Ly (5
tiggalll AW e illy ST (i
CED e El S5 Jgby s Ly 1S3 e gl plmd 8 1l 8B oy 1l sl e 3o le a3 ST

(37911 (21205 o) el it CH (gl G e o A2 p a3 adl) GV usall) sl r eyl U

ProA e il Jow 1l 880y (clall po tesVly odas Ly &Y a0 @ &30 W (ol e 3pele el
(158
PJU el e sad aall) (3 ek v*“’“ of L) 13]

Cigey Slet > 1z
sy She gl (2
SR e 10lend gry " lh ) S Of e b ga ST
- YR I U B P P N B B R I S S R RO VN PN
(@043 0 ¢ oslt sl il e o o o o e B Y ¢ adll 10 (31 Mg ¢ J»,‘Lfc@"f\ﬂ oA O e SLOL)
Vb O o e e ey ST bl Lol L s gl as 1 gl € 35713
(3] ey oo B N 2 s o b s el U
Ole g Ual il

Crial) Wn (3 slolal) Jlnay (DS 208 cBdbllimy ) 5 700 55 Al L tany R il -1
"y el e (ST L Ade 4 OIS Lty LS Cond sy L (ool (UL Jase o3 OY cdaiaieg sl
ST () 5 dadl 39 (63 ) 1 Al 3 oliens 1) BLaYL IV Lt ol Buny azil o m I o (g lally "alols"
(98 s el Sl ciglly ST s Jadl el 5l

e Jegy ¢ Jad e e 3y "B " e e 2l gl Al ) ailels Lz gag (gl =2
Bl gy (o T2EOL T A sy W 1A A 52 cade Bl el L el Se Ul
By g a3 e S Y 68 s Yy £l M e Yy O OGO L) s
@ by (Bl 153l cppmily cpsalll e JSBT By ¢ 2 MaoVly mol s Disn s G Jee e 258
D gl I e pshes A L (lmad) cnala 15 e sllly ST Wl OF Em Ul g sy A
(36 [ by
T B o alad) el GOl iy

-FURCRIUEY |
Syl Eogll =2
el Jaall esgl -3
"Edl;,fcazlb CGL_{Jg n J:} ‘C,_:_,i’,' 1,45}\_0 4:3) ij.a\l Lo.l.o d\f\.& Z‘}&_LU\ CA}lU
MestlSTel e 1 Jae gl Rle 0185 Al e St L rgpaalt il
(138 [l o) 1 2 (ol "2 e sl D ady (igh We OSTL 1 gyl sl

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

Ul oA Ol et Loy sledall o sue spam sl olondl E5gll g gl e 5T g5 L1 L BelaV) o Y
ol el gl OF 1813 o) Eaglly all gl B wdly BLE (3 53 By ¢ ol (alge o LS8
oay oy« Ay B sl B ol Al gl o L Lol igall o 31elly)) 1 U (el gl
Gllas el colondls Lol oy Ny Gginn 5o comsd 50 LoST 35kl il V1 Ll (Ll Ggine oy (33l
) o g Wale 066 Of b bae ¥ elendl gl ) (T ool Jls dly gDl 0 psedll 52 s (sgiall e
E e Dy Ol ¢ gy
Py oSl A (g Lo
fspy by S L (gsmm Oljgl Anis lin
s S e ke st e’
UKty e " 15 ol ns "’
S P T
DS s AV e st g ophae " 02 ek’ -
(138 ) aslsil) ony ”("":‘;“' i' g "J*"“;” _
@ V) S e Bl 58] 280 By pllatal (s Oleazdl alf ol Gl 5eSTU1 e ¢ 0o sl) 1AL LS Glgr 14 Ll
2 iyl Slonllas Sl o U 3 gl e it Tl ol gy ity 58 ¢ Ey ST o i
ek 095 Logis pendl 5% 830 ¢ gy 51 e Sy SA0 oy el 1) B3 (3 ol spmy cililly STI 2008
sl 12l Gy s gl of ST LT ¢ adledt o aas¥) Il Gy 581 of S0 OF ) s e of g 2l
o S e lley 6 S5 Sy (Y ST e alley a5 STl ¢ Lends Olpdly 0L Jety (s
OY Ny 15187 0ls ol B B3 Jray S5 ol sl OY toles e Oy sl B30 15855 tase JU ¢ 3V
.(2/ Sy anale esglly ST (()f.ll\ ;.UL; g g ‘(5627561 :3 oy ”:ﬁ\'jjﬁ ol

el 3ol L) sl OIS dLiad e o 3] ¢ Eldly STl g goe s Bl 2ids W (Sl )l s g
BN o o JU g pliadl el e Slimd ¢ 3gaill 54 B willsy SIS 0, euilily STl oS of
duge 55 00 B9 ¢ aglly ST Bme ey sl s o2 on O)) £ UY1 e et S T J6 ¢ 5Ll o ¢ 1S
sl Sl i) M ¢ 7T (g i of e i o gl LY o) 087 5T 1 of
(s Ll bl gl B1p3) 3 35 Ll slinY $l3y il byl & cpmasill U (50,0 as
OF Al anale (3 20 8l 1Sl ) Rete ¢ il ploan oz s Ol olpsSS Ay b ol e et i s @S0 0T (3 ey ST

4 g U 3l By ¢ Ul ST e Walonns Bi e Job L sl e 1878 g ¥ 36 ¢l S LG
e i Sy L 5 e U5 B Sl D) 5 3 o Y ¢ bl Sy ¢ sl s S
(3] @S T g ety oSy ¢ 6f el w3 ST ¢y cigly Sl

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290
H) Dirasat and Tahgqiq

(Gl b Les 5

3 U end) 1n (3 sl BT delsil 3y e Lpnai pmeny Lo (8l ) 33Le Lgniatil ¢ 30 LSO 388 (3 Uaef
gy gl J) Labael (aonndl) ool (3 Al Slggmn Loy LBy cimeal) vy Lnslyn 3 alidl gl TN o sadl
A LY Lo By agit (paill) g it (Gpagh) oor 4y 28 IS OIS ] 25 4 LS8, L) i
Loy el s e 5 0 a3 Ly Sl Sy il 2y oY L
@ Udly (L) SAL Lagby () AL bl agd Uiy (it Sygeast sl 25 Ll Lo el of Liaale O
oty ¢ gl Sisally OIS ] o Baslall (sl ) o Tos Lles (52
S i e P,

e £V O e ) AU e oldssT b e 1 LT 2

el Ly ol b a1 [ Ll ] 4
.@L&J\o@\p:(...) 5

Gioeall jadl S gdl)

L;ch."’ Eige Wl

PS8 ) elondl S5 3 Wl oda tosU piad) Legie B e ST o8 Onl e Cimiall a5
skl dly (elly STl Hakae 281 L) Laasg slomdl O i e Lz, o)

35080

KUESRC P <8 sl Y &Mb&&b‘ By 33T s g ¥ ol 0L 5 Yy plsy) ‘L;,_;‘y\ ‘u‘.’J‘Y‘ “.’_;)‘y\ FOIPREY
ol o o oy 85 5o ¢ Al tho ons bl Wdis ity ol (ol sl gl gty e s U o BT T 0085 a3y il (T 2 ot 00
Lally Gkl @Jj\) ¢ DLl ga, %fw b\‘) G e e (N = TP Oy o s e
Bt et B s WD ol (3 T ey LSTO e meo Wy e ¥ls Wy eVl Yl ¢ Yl
2219/ 2:adh ohday A21118/10 oS el sy 333/2 salel ay : 3wy Jas 207 @) <ol op 2 LS ol snn) oldl J6 (2047/6 0 by ¢ sak
m.‘::}i}} W‘Y‘ ﬁf.u 5% ( (Ls53 eys o sl sy 1 7372 ) gty ST w2 J6 ¢ 811 cUNI gy (141.139: gl Citng (473 1 il
B i IS U Y SR PN R UPESAPIY DES PPN x t PR W USSP Y
(s e G Rl n el 5L Sl ses 3 1

)l

idly ¢ e oG b 08 W82 4 2015 06 0 2o o (plps « 31 26 536 2 gy 42 sl e 351 gl ‘ﬁaig\ Al

Einy Sh Sl Sl

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

sl

e e e A @6 e 6l B 2 Sl 34 Ggp B o 206 (D) Ul 1 333/1: Al slin 3 oo ) I i)
) .((g\é'f;u,i,,} (Kl S 98I S oS 3 3 Sy ) 719/6

sl

el )l e g il Bl (gl ol Ay 4 22 Wy ol i o Sogk o Gins S gLl 18815 el 3 g2k ) (Lﬁﬂ\ (el
ROETH Sig wJ\j (Ol \_,,TJ A (g ol 150 gyl 2 8 iyl sstyy bl 13 T 2l & s cady

:P”’J‘

ol 3 ;\»)))}\ (GO M 3 05 8] s i By oy 1 13941 i 0l sl e ‘CL."L" RS CIENEY ‘(":"';" ¢ e
W e el o B e Wil WEE ) Uy el gl S Sims i B S sy S s s 3 ) S 134 /41 o
s 8 2 S by e sy ol 26 LN QIS [ L) G (€ (5 B (R R Ay ik e s Gl B by sk
Wiy S o) Wly L) CTTH] i o sl gty ST G ot ol s ¢ 2 b JG - i) 03

sslod!

Al o B0 Al by 30 G s Y 280 B sty s icdy il s 166/10 o ol 3 Dl g GO ¢ ok
ool WY1 b Sl Wy ¢ (iSO T ) g sl b Lkt G ) BV e \’))bej"\ (D205 1 llall ap oo ;;m 2 AU alally iy
P DL 3 B ) gag el g ek o) g (19 S
U Csss ST Jad) e T0 cessy ST JUH Ly ¢ jaudt (- 180 sl S0 ol pondl 2

(el

Gy (W Wy gy s S A Ly ¢ By STy 8y ¢ Bnadl) (3 a5 e LBy Blioy Wel iy e
gy Sip S gty oL kg (ol sacn ol o By Sl AN o8 st J 5D 95 o e sy

:J1d
VST oty 239 G Jol Uyl gy (39T 3ol ol B D Tl ey 15y Eig 01 pgald) 39 U0
(Shadl dmn by 2 ST el el sn ) 1 Ly (oSl il s gl ) (1281 At
Wsgy Sh el Ly cogl)

1

SUL Bsledl ) oy ol Lls ¢ ntdl ong s ¢ Bl o e U] B0 ag 301 ¢ adll ¢ cndll ¢ gl
gy SAS

:9‘)‘

oA 75 3 sl (@l Plaally i dlaly ¢ Ll 0g e Y1 315 @,5‘ P O I O PR VS Jlidly gkl Ll = @Jj\

QU TIPS LSS o Gt Vg sl St By fdl elegdly) 1133121 1 Ul ad ey o((Logghy pall ety 2431 21, (50 12 2all sl : 13421

. e - £ £ L 227 [ gl SA Al aomall By g0 (sl i B 2
iy S zaly ¢ ool Ul Ll (€227 g o s (G e 55

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290

H) Dirasat and Tahgqiq

:g\j\

gy SES el Wy gl

: Creed!

o5 oy OULlly Sl Uy e 3 BT cs) oy o220 (AT ap BLED ¢l gl ¢ ind ¢
5 B07 [ 21094 10 bt oot g8 ol (prse o2 ol S0 G € gl B3y Slodlaal) 3 e LS IS 2y T clandly mlal
o e S0 Gy el el bty Sl e S gy ST L) e sy 02 e
(- b B o 18 231 ¢ (Yphie 85 087 sakd Si2D) 1 s B o) (aie) Vsgoms 1y ¢ b Y Ego L abll Ll L,,Tj ¢ JyninS
LS gy ¢ 0y L1 Ut s 3 850 sl Bt i dy oy SRR L2 ¢ U aomyl 836 61/5: (0T sy S 3 ol ka5 53 Lewe o5orss
s Ul I3 gas SF 2 OGS e 1 s Sy 2585 slond) 0] sl U8 I Jgilly il gmn o S o 08y ol o iy Flane U85
Ol & el Ja.L.J\) . CM\J Jf“”ﬂ} ‘1 ((;:-‘ N Olgr Lgains J’u ("“”‘ (- 507 [ i (5ot LIS S 2 0 iy 33L5) [@‘c]
S iz, ity Rieh ks (bgath oo o i cha g iy W S0 clitly WA G @5 0 Y ol i 1 50 i)y < 316/7 1 e
o (o (@ 5 G B 5 (gl (St 5 i G ek U ekt Uiy 00 Bk 1405 /51 a3 8 10 06y . (( W S5 5 43 88

3

(R Rzl el 1590/4 - clovall 3 s o J0s . (S o 25 56 o0 B0 LB Az - 312 309 1109 /5 sl 3300 23 J6) l
Pl sl 3is e 3 Lae 1 o 3 el ¢ gy ST say el el oW1 3 OTU g LS 10 Tre delly
oG gl el 0 GIL) Sy s S it IS B2 L G =t Soly) 1109 /5 1 aasd (3 30 83 06 ¢ migpn 1 ) C;*“Jb s
S, e Sl G s - Y O 3 S5 Ll U At W G o sy

:Cﬁ“’u‘
NG Y ;-»\.:3 u'.f“:"j‘j M\ LAT} cCJ}L\ Y H)j;:ij\ cJdleidl ¢ Mj\

skl

of Clgally LoV 314 M\ e thj JJA..\QSD ¢ a.:..,a“ LAB 13 ur.,a“ - thj J}x:a_“ c)j.lJJ J.’lﬂ thj uj.\ia.s\ ¢ tl..a_“
&y (Dekall) Olpall ey Uiy f g (i) BedSTLTC 264 [ sglly ST 3 Laidll ey ¢ 259/3 1 ol 0L 1 e ¢ calll 558 o) Gll) 3B 1 (ol 5oV e 3 enal

NGNS

RULT ;_u ‘bM‘J e 264 [ &sslly ST @ fadll pomall 5209/8 1 2l pdZ 1y (g STy ol lmio

:slal!

el el © Ja ¢ pendlly 05 Y 3 %) 20 ) 148/5 : _aanidt (e conde 5y 05 13) Ty G5 8 22 gy ¢ Lol 2 sy %:.A‘
L1924 Ly L 3o 5 el U el sb g . ) L) LT, (268 ) ey sy
z Q3 61.:-4.9.:.,;0]0 y (Cw ;@&lg.bjﬂ:. - }cu:;d 9 ¢ §

gy SIS

b

(el plal) cigglall ) ng (7B G ol el ) s SN b ) gLl csillal
gy S Gkl Ly ¢ eggllal)

sl

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

el
Ugg Al o gllagy ol g0 ag S S il el 3 oW plaall 2T ag (2g,ally cianlly claslly ol
SIS el ) copSaal) ciall CIIHD il s e i B S S ey ¢ W)

9\;;.“‘(4 293/ esglly SA 3 Jhadl pmald oy (B3t ST 1seb Ol LT ciieall il Oly 6T 8 WaSB BaleY 55,0 M e RS S35 Ll OV (ol
Oty (GEally By 1 148 /5 aastll & S ) JB ¢ (i) Lelely Skl 8 Bmly by Bepin i 205 cslaall el il e Syl = C,_d\_,
B U el asged e oty ) L5 Ol

(RAE B il g Bk L Wi SLE s 3)

o Al € gl S sy lally slally mally ial) Uiy ¢ gl € (ol 380l 1 g b 2 i bl e i
T ol e ol ¢ S g ity 1ol e bl cxtae 80 e ST gt T o) 05y 5
gy S emally ¢ asally ¢ pally - 1STes adl plab ms U1 Ly

L)

skl s %) iles ST 2 B By 1 0B Bans e g L DS ity Rl (ki 280 LTy 224713 Lyl 6 3 sy 201 Wy ¢ Jgad
W (ot s o3 Ll omg 20 bl T 6 5 0 05 5 R G e Bl i i o 06 et By s e o B0 s s
Fb i) L st 5 A0 T 18)5 ol DL s o Wakone ) Ll ¢ puially 1l e a8 ¢ 293] (aglly ST (3 Jomdll mall ) 573 s o) S
S Esgy S LS isly ST o Glomboay Lok s o S5l il of G5 (3 of 185 o B o

sl

Eanlly) :289/1 : Zowall 3 s ki U5 Erd Py ) dgdll (sl (A Gl 9 ) ol sl (Ul
ol Gt o [B2] g ¢l (A Dy S Eis g S

qu ¥l

Uy el n 23l 31T o < S 385 a5 e i 1135 1kl () 11981 1 lnall (3 o asdl JG) 6& B w‘h ‘u‘)‘w . (.LEJ\
e ol Js 2 JoB LS 8 ol Adly (S )l Ly IS Loy L BB eyt JGs L LSO J,;Ju;;y u;u‘\ﬂ & ooV sy Ll il
et Y UL sl Uy 8 L 0 2 ) o Bl 20 e S50 13) (L) ot STy Lol b st By I g it g ol o 53 Lo B
A izl sl 15 Yy oS Gl JB s o B ny) Uiﬁ;u‘ BESIERIES = e da cﬂ)\ = gl Gy a1
N e s ot a0 gaeas Uly TU ity ST 13y adlly sl Lyl g gl ¢ jadll ¢ (I e
1A O e sl

2

o B 0 Ly otll g ¢80 Ul ety ST a1 Uy oSl 0801 S S ¢S G s
el 16 gl o gy S B T gy ST alleniel g sl e S O3 Ly cOLY)
-« 323/ fadl

S

(kg ST Jlls (g Ol Ll gl ¢ ol

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290
H) Dirasat and Tahgqiq

EN
ered)

o Skl Ulealls Ui 5 NIEYty . . I . . - . .. .
Sl Dyally Cimea say LY (315 sl (Al ‘Cm (o e alg b = sty (0935 aw il U JG L?J\ 9 o)
b A A6 BB (sl S b iy e JUS i ¢ ol b o e e oy O Oy Bpaly G5 $580)) 1267/ 11 plall 3 50040 G

5379 ] Joailt pmalt oy ¢ (T U iz Yy ccfesVI e U UL Y 0 581 Ll Sy s 50, Y L tpnill Sy sl ol (gl L B dy [l 53

iy ST cably Iy S Wy Lty STy T s ¢ i b 8 T gl oy O

s Ogdl

8 ) 8 1 25 17 sl A4 0 U8 Sl Gl ol s S 3Dy el 1 ekl
[ Joadld pomald 5 B4 [ s ¥ ¢ gy SHI By (Wb ) s ks oy iy oS QL] A5y L T o OSTISD Sl xRy gy 03
G sl Ll el ooy ol claglerly vl ¢ o) ol oadl Ll el S0 Lok jmg ol () (97
ot o SN 3 he i) Jadly ¢ il madd Al QUi 1y ¢ i ¥ e 4 € Bo ¥ gme ek 500 Tl s sa
RG] 7P ;J\.:A J‘ub «l L}L‘*‘ L«fc‘\:._ut") aﬁf.:\J D)% Jda J:.F 5] @l\) Ll LQ"b- Sl ‘6‘”";‘" SJJ A\‘ E.b; G
(- b e gl segadl sl eiin Lol (3135 ij‘}“

(g S0 e S iglly U Ly el ol g a3y ¢ gl ¢ )

sslglt

anj|
A el (5 pndly ¢ ledly ¢ NSy desilas et el
RSl

Sl lily O o bl aogll Lzl STlls caliny adiag sl 1ds 1085 Letsliy WysTs o2 [9 3/ O cler)
B ol 10l B85 Sy 124750800 eplie 3 o o) Jy SIS sl Vs gy ST L@.lfc.‘ﬁ\}d\ 2T 1S5 (oY1 e in)
2106/5:zoeall 3 a1 U5 1, 1y (G5 o2l o 5 Bl 5 e DY S 208 058 BT 00 s e 6 Ll 0 o e Ji o
o ol gl S Ll 3 o Bl bl iy ST (O il LB Sl ag B ] B o3 R e G el sy < 2107
13S5 (L@"j (s A By o w0 S 13 bl ) (3 ol ) B aaf ol s N1 s Wy B e ) OV el ety sl 2t
o leel ST 8wl 2asdlSy S Lol g b BBIS Eash Lol e L3y STl il wis e e 3 S
el Y] ol g ai G o i ol IS5 SN Lz 4ty il Loel o55T St alally G Gy sty
[ nd 2 5] 106y 295 T30 gyt (£ SSBT]  dlr 80 J6 ¢ 1S5 2y My oS iy oST5 st a6
By] 1Al 1B ¢ pgiy s Lan S Ly LasSTh 52 ool o OST00 ity Wb e 50 gt el (€ 2 B o 2055
oJoll 3135 [Cy' s g_,.s.Xf] :JBy (€ Syl e o 18 880 [1K05 3 1d QAT 5 iy ng sy o 310 [:J,,}; ERUty
I ASle ol Uy ¢ e Jlos) Sy Dy eS8y igh 1 ol LBas Oy (B 109 S8t ST
QoS S 3 Uy« Ul 2 sl OY ¢ ity WIS sl 3 ol s 23T 5 i) 357005 ¢ Jadl 3
e el US55 CROIOD Ll 3 L e aslidt oy gl ) 31y el 4 sl ST sl 136 dr Ly
By By 5T adly Gl ly e Y118 1 1534 ] 41 plall 3 o0t JG) Blallg U9 Jgmmally otryg Al Eige seb BB

gy IS s [ 53 [ it s 5 (s s 105 58 08 oy i

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

o Bl o)l Ol ¢y alby (olmy wopeg Wb STl s ¢ ool (g Joloddly el e jallally ity
s g 13) 100y el 3lal el Gt Lo, of Lo gl Lk sl 0) 138y (o alls Tl 1eds Slae gl of Coganll
e albl 3]s ¢ ol S Tl e bl 13 el baal OF LS L sl adall a0 18] (sl S ol sl MY
Sl o 05 VM) b aak @l s (STl alaa) Iy LS i e 2Tl 1 e ¢ o 3l Slsgl e ey
FAREES) u«»‘}l\ Ly (:330/3 : @3l il 2) @S sy 6272 1LV Y (O il 3 S sy Spadl L ey (o
CaRall i) 3y (el ol san (3 famt € 102130 5ol s o ¢ (G215 ) bl il s
Gz My mo b o Gl 1 plall 39T0 aope Uiy ¢ 138 Ll 1ol ¢ B8y ¢ Loy Ledlh 1 o ¢ B 3T e
dd O ¢ e e Jindly Sl G el L, Ol enii Ay L 0TI C OO sy &gkt sas,
ol S 4sS) alg (Lol Loy S0 il Sl WL S 4 sl Oy 6B O ol 2k sl
oo o el o Wy aaaally alli Ny 3ysally aially coldlly 5 STy 3 all (3 sldly cileldly Lelh) 1iSy T4
i ety STl Ly [5 4 ] 8janally dam Mg 88,mallg 8yLaY) AalS WL ) Jlemzad Y L 0 3 1y (2SN
andly slibly (S Lo 1Sy iy $2,dey B850y 35T Jemied Ulialy il anilly frodl 205y ¢ ol STl (S0 s
g L gay ke UL gl F s Ble 5o L g o all Gl Lo llly ST LSy Gigag ST Jamiy Lagdy
R B P T A
(i g iy et S 1 ol (3 g dallaSUnd) at) 3 sl ale 05 OF L Wy sy sTalS 5V ¢ olins
G el el Sl ol S 3 ) g B ) B BT e sy WS il e e e e gians
Jaal Gtz il (3 et g Jles] Ol sgy9 i pludl B30 Bl el 0,50 Ual s 050 () Jrod opas
o G a1 A e (BY b il e oSy i e o g 3 ) B s ol ¢ Ly
G e 3Ll OV b el (3 ST Ol ey olend) Sl e ke pheal 3 i I LIS SO
sl el V1 Uy ¢ Ul G oy (sl ant Ly ¢ iy Uadl dadd 3 sl e gl L sl
el QL bl IS o sl o e (el o Ullan el ol ol o Ny cliginn Bign o 50 LS
1320 @) ez

C’-‘Wj Ll
(g (S e al Gl ) 3 3dE (8 338 o) ol Lol oy et AeT e YL OTAN el
#1988 -21409

il S cdat o ssat oy cpld) i odianlly oy o) a sledly Jln g8 Y el esals 2N
2002 ¢ 155 ¢ cdlll i jise (21396 &

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290

H) Dirasat and Tahgqiq

- 21406 1L (e - :\._:I,A:J\ ?\.;g.U c(ﬁ624¢¢4) gw\ Chog cp g;l‘c co.w;L\ &}t}l el aL:Ji LS’L" S\jj” oli)
#1982

(2377 @) GV dnws 3T Ay ) e A Y e sSls Cppad) sl OV Jiles (3 Ol
(2003 21424 2L (D9 — Ea_f.a.d\ Z..LQ\

Jadl ol ez (it (29110y badl ) P S Gl op o) A GBlndly il Slib (3 Blegl) Ak
(1979 .21399 2L (S _J,g{d\ s c('.:.b\jl

sy S2dly Ll i a1 ((2817co) (oUT i) O o et ol Y allly sl 2T o) 3 22l
22000 . 2114215 (5205

A3/ 21988 21408 1L g5l sbg s @IS, wolal 3 ¢ il 2 3 25T

Badie i el laas et 3 O1EL oSS g bl ¢ ol e et ¢ il 2l @S0 0T (3 ey ST
ot o) ¢l ooy Bl 26 OLST Alally Ldlly 2SSl ol daaler (3 2l Al AU 2 )
ALITT ol (S s anas ¢ L) de 1 332 ¢ (2 650 1oy glall ek ez

(g — g}_},«J\ OU’J\ sl ls (s o8 dast g&g}; c(A370cQ) L(:thj‘y‘ A B BT ) &}‘Y caxllt s..,.giﬁ

120015

(L 3y @l - st s (2748 @y (eadl LB 1 Olete oy anT Ly des ) ae Y L) YT
#2006 . 21427

kel (S 15 (2043 @) (Lol Gl ) Ghas e e op e s Y ezl Ladll s
2 2001 - » 1422 (1 1aakell ¢ 0L — &g

(o T &&.AA ‘ﬂfﬁﬁ‘ J\A cbjjujy\ Aj.c.ﬁ c(}tﬁ.;‘- c(ﬁ1089¢)) L}Lﬁ‘;;‘ Ssles! UAJ cg.,.ﬁs'b o )L.:-\‘ t} MJJ\ Q\J.L&
#1986 .2 1406 1L

21398 (L 3) (sl il s e o 322 (2080 o @SUIA ) o) el (3 1S e
#1978

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Nuafil Eali Majid ALRAWY

(,.l:.“ )b 4)\.]4& )j.é,'t.“ de J»?“i Ld,_‘j; c(A393 Q) ggjm);i-\ sl o J:&Lt‘l f.e.o &;}J nﬁmﬂﬂ\ CW) Al CU cc\;r.o,aj\
21987 21407 4L oy — ol

cJB’uL\ :‘u:.<nj Sl ‘gf‘\j‘w‘ ﬂ‘)’b c@j}ivl\ (S cé._.ﬁ; c(.b170c)) L_;.L:A\J.aj\ aad o J:u-\ 4;}?‘)\ L S;Y c_';_\&“
(@ ) (P )

3 cOliany ealyl (3id (2438 o) @l b Sgall (@3l Bl e oy Blnn) e 2 Y ¢ gdl)
e1997 - 5 14170250 0L — gy el

S - Al ) dense 3 IR 34l S (it c(Jﬁ817CJ) LT el Csing o dag ol QSY gl ogali)
22005 .2 1426 8L ok —

ctfé.u—\ Z\Jg.n ¢ Ogyla = (M\ As Z‘}“‘i;- L(A180 ) g -zl e o Ol oges hu éf\j cg\.ﬁg\
.+ 1988 - » 1408 3 L 2l

(o — W) dnge (gl day fugps OUds (33 (21094 0y iU wse o ol i Y (oS

(&) (L)
21414 3L (ogp - plo s (37110 pslaie ) cpldl Jlas Lad) Y el 0L
22002 05,31 0lie ¢ B2l 15 cagay el ¢ uikly 331

Sl ¢ el e 1 3dd (2458 o) el s o Lelel o e e Y (o laeI Ll (S
22000 - » 1421 (1 L« wyp — apedall

et )l Ghag 1 5 (20606 o) @I i sl a0 S Gl o dest St Gl ) ) sl
21999 [ 21420 5 L ¢ o — @ i dsadl Al — iy paaal) 20

= A S el ls ¢ JU alal L s 3aE ¢ (2458 o) M sl o Lele) e el B el
21996 S1417 (1 L o

. C.b G 09 (o dadan 093 e ¢ (A361Q) S e )J (8 fn) 2l o eans Fwes| &‘;\( Eoglly SAl

(1989 chu.S\ ck;oy\.«.v}“ )Lb';&.\ c:Uaa 13 q\}ﬂ\ L [)L{A») .S ZL}"J; o» 207 <) ;\jﬂ\ é R \.gJS &}‘Y C,.vj—uj ;.U-\

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



Risalat Muanith Simaeiun by Muhamad Bin 'Ayuwb Alqurih 'Aghaji (H 1290

H) Dirasat and Tahgqiq

f)): o cq\j:.” L C)L.faﬁ) 2D Zd»_ié 4(.@395 1) cg;j\jﬂ @j}ﬁ\ ;L_»)f) o u.:)\.'a o .,\.A*T J_\.w;\ L}"Y cg:,.tjl\j ;.A.L\
. (1969 d L cSJALEJ\ (Aados

22007 o3Vl 2l 3 Sllin o gt Gt Olaatdl ol o etlyl 3 canlSTy anale csglly ST

s ik 1S el Jadll gl daz (g (2351 @l o o ds gl e clhll Y gl (1
21955 . 1375 (b .5y Gl

1995 (o pslo s (2026 13y sadl s ) ey ol e o Gl Olesd ¢ DL s
21959 21378 (ogp (il a5 (21408 w0y s AlnS das 1y Loy ond (I mens

1993 s (dd s Gl s e s Al Al ons

2199421414 (1 L 0l g el S Jls (s Joal Sl cesglly ST (3 hadl) omal)

SN s (Ogls et DLl e 3 (2395 10y () sl bS] op b op T ) Y I s
#1979 - 21399

sy - U 2 ¢ el el (30 (25770 LY pll JLS (ol Y bW Sl & sUYI s
#1985 . 21405 3L s )Y

International Journal of Language and Education Research
Volume 2/Issue 1, April 2020 p. 21-35



[JLER

nternational Journal of Language and Education Research

Volume 2, Issue 1, April 2020, p. 36-47
Istanbul / Tiirkiye

Article History:
Received

07/10/2019
Received in revised form
10/11/2019
Accepted
10/12/2019

1
:
1
Article Information :
#Article Type: Research Article i
|

|

|

|

1

~ This article was checked by iThenticate.

THE PROBLEM OF MULTIPLE TERMS IN MODERN
CRITICISM STRUCTURALISM AND LITERARY GENRE

(AS A MODEL)
Sami Shihab AL-JUBOURI !

Abstract

The fragmentation of knowledge fields on themselves, and the import
and export of what suits their topics and paths is a sign of openness
and inclusiveness that makes their concepts vulnerable to
accountability, criticism and scaling, which requires the opportunity
to move from the conceptual stage to the terminological identification
stage that reduces what it deems appropriate from those concepts, and
the fact that the monetary field among the fields most in need of terms
due to the fragmentation of intellectual philosophies and ideological
affiliations of writers, critics and scholars; We decided to delve into the
maze of two important terms: structuralism and literary genre. The
research plan included the following: Introduction: In it we talked
about how to move from the field of concepts to the field of the term,
which is affected by historical development and the environmental
factor; And it is in the form of word or composition. The first chapter:
In it we clarified the multiplicity of visions of critics on the western and
Arab levels, and from there is a difference of names, especially the
emergence of the term curriculum and its tyranny over other terms.
The second chapter: We talked about the differences between the
critics as well, on the western and Arab levels, and how the term genre
dominates neighboring terms such as type and form. In conclusion,
we ask Almighty Allah to be satisfied with what we have presented, and
we wish to benefit those who wish to have benefit.

Key Words: Problem of multiple, modern criticism, structuralism,
Literary Genre.
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Abstract

The present study was predicated upon two main objectives. The first
was to explore the L2 Motivational Self System of Islamic Studies
students. This undertaking consisted in measuring the impact of the
‘Gdeal L2 self’, the ‘ought-to L2 self’ and the ‘L2 learning experience’
variables on their ‘intended effort’ to learn English. As a second objective,
the study purported to elicit the views of these participants on the
importance of learning the language, account being taken of their
motivational behavior qua Islamic studies students. A thirty-six-item
questionnaire was administered to forty-four male and female students at
Dar El Hadith El Hassania (DHH) in Rabat, Morocco. This instrument
was complemented with an interview with four students in order to infer
their perceptions as to their overall English language learning motivation.
Results from the regression measure run showed that attitude towards
learning — operationalized herein as a key exponent of the
L2 learning experience— and the ideal L2 self were predictors of
intended effort among these learners. Analysis of the interview responses
also corroborated the foregoing statistical finding.

Key Words: English in education, Dar El Hadith El Hassania, L2
Motivational Self System, intended effort, attitudes.
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1. Introduction
The centrality of motivation in second language learning has led

researchers to explore the concept from different theoretical standpoints.
One conceptual model that has been influential in the field was proposed
by Dornyei (2005) and has been known in the literature as the L2
Motivational Self System (L2MSS, hereafter). This new conceptualization
of motivation as being both dynamic and complex (Dornyei and Ushioda,
2009) represents a departure from earlier models, namely that of Gardner
and Lambert (1972). One of the factors that have increased the popularity
of this new model resides in the changes today’s world is witnessing,
making the 21% century EFL learner today necessarily a member a global
world, where boundaries are transcended thanks to the lever of
information technology now accessible to almost all layers of the modern
society. As another important factor, the spread of English around the
world, along with the emergence of the so-called “world Englishes”, has
bereaved the concept of “the native speaker” of his/her long-standing
status as an “uncrowned king of linguistics” (Mey, 1981, p.73). Linked to
this is the waning of notions like the target English language community
insofar as this language is used as a lingua franca for communication at
the international level.

With this background as a starting point, the study hinges on two
objectives. These are:

1. To explore the L2MSS of students at Dar El Hadith El Hassania
institution by analyzing their ideal L2 self, ought- L2 self and L2
learning experience.

2. To put to test the impact of ideal L2 self, ought- L2 self and
language L2 learning experience on on DHH students’intended
learning.

3. To elicit these students’” views on the usefulness of English as part
of the curriculum they need to cover.

It should be pointed out that the variable “promotional instrumentality” is

another instantiation of the ‘ought- L2 selt’ variable (Tagushi, et.al., 2009);
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Wijeratne, 2015) and ‘attitude towards language learning’ and ‘cultural
interest’ instantiate the ‘language L2 learning experience variable’.
The present study is motivated by the fact that not enough similar
attempts have been made to study motivation in the Moroccan context
from the L2MSS standpoint. A couple of exceptions are Amrous (2020)
and Amrous and Zouiten (2020). The novelty of the present study resides
in its being conducted among students at Dar El Hadith El Hassania, a
religious institution where the dominant language had for long been
mostly Arabic. This is despite the fact that, over the last fifteen years, a
curricular reform was introduced and English became a course that was
made an integral part of the academic curriculum.
The study seeks to answer the research question as to which of the L2MSS
variables defines DHH students’ intended effort. From this emerge two
hypotheses:

1. DHH students” ought- L2 self will predict their intended effort

more than any of the other independent variables.
2. DHH students” views of English reflects their motivational
behavior.

The hypotheses above are justified on the grounds that at DHH, content
courses are officially delivered in Arabic, the latter being the language of
the Qur’an and therefore language of instruction in Islamic Studies classes.
Accordingly, one might be tempted to think that these learners view
English as unimportant and are therefore not likely to invest in learning it.
The first hypothesis will be tested quantitatively while the second will be
invested qualitatively.
This paper is organized as follows. In section 2, a brief account of presence
of English in Morocco will be given. Section 3 offers a description of the
linguistic situation in the country, while Section 4 provides an overview of
the L2MSS and summarizes the basic findings in previous research; The
details of data collection are given in section 5. Then, the presentation and

discussion of the findings are given in sections 6 and 7.
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2. The presence of English in Morocco

In general terms, a typical Moroccan student starts to learn English at
junior high school, though there are private schools that offer English
courses at levels as lower as primary school. At the university level, there
is hardly any institution that does not include an English module in its
curriculum, at least as part of the need to teach a “language and
communication” component. For the students who aim for a major in
English, they need to register at the English Department, where the
language of instruction of the credit courses is in English. With this,
English is carving itself a good position in Moroccan higher education.
Aside from academic institutions, the number of Moroccan people who
look for opportunities to learn English is in constant increase. In the same
vein, the number of schools that offer courses in languages in general and
in English in particular are also rising in number, to such a pass that one
can frequently notice posters in streets inviting people to register for
English courses. Many of these private schools offer training in English to
employees at different ministries as part of staff training initiatives. Many
individuals, especially students who need to capitalize on their skills in
the language, are ready to pay to join such private schools.

These facts, coupled with occasional official statements on the importance
of foreign languages, have made of English in Morocco a rival to French, a
language associated with the French presence in the country. The citizens’
changing attitudes towards French in favor of English are reported in
Buckner (2011), where it was made clear that French is rejected on the
grounds of its being associated with colonialism. In the same vein, as is
also reported in Amrous (2020), the Rabat Center for Political and
Strategic studies have called for the replacement of French in the country
“Morocco World News” (July, 5%, 2015). This view is corroborated by a
survey conducted in 2015, by Hespress, a leading news website, as it
concluded that 85% of the population were in favor of this English
replacing French in the country (Morocco World News, July 5, 2015)”.
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Over the last two decades, at least, the Moroccans have had more access to
internet and to the existing social media platforms, which has made the
need for English grow in the society. One side-advantage of this is that,
through films, documentaries, and live conversations with native
speakers, many young Moroccans have access to authentic language
input, which has remarkably improved their pronunciation, vocabulary
size and the use of idiomatic English on the whole. Many of them follow
TV series on English speaking channels and many report that this is of
great help to them. These factors have harnessed the spread of English in
Morocco.
What the foregoing facts reveal about motivation is that this concept needs
to adapt to the new realities of the contemporary Moroccan student, for
Morocco as a formal language acquisition context seems to have some
characteristics of a “virtual” naturalistic setting given learners’” easy access
to naturalistic input and their ability to engage in verbal exchanges with
native speakers. As reported in Amrous (2020, p. 98),
“Unlike his 1980s or 1990s predecessor, for example, [the
contemporary student] is likely to set different goals to his learning,
adopt different means of learning, hold different attitudes towards
the language itself and expect different learning outcomes”.
In order to capture these realities in a theory of motivation, the framework
of the L2MSS developed by Dornyei (2009) has proved to be relatively
more accurate than its predecessors. In light of the facts stated above in
regard to learning English in Morocco, our analysis of facts in the present
study will be couched within L2MSS. This model will be discussed at
some length in section (4 below). In the next section, a quick review of the
linguistic situation in Morocco is in order.
3. The Moroccan linguistic situation
The Moroccan sociolinguistic scene is a mosaic of a number of languages,
some local and others foreign. These languages, of course, have different

weights in society depending on a number of factors.
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Historical facts have resulted in different roles assigned to individual
languages in Morocco. While Standard Arabic is the language used in
formal contexts and religious sermons by virtue of its being the language
of the Qur’an, Moroccan Arabic, also known as Draija, is the lingua franca
among Moroccans as almost all citizens can use it with no difficulty
whatsoever. The Amazigh language is spoken natively by large segments
of the Moroccan population. In order to protect it from loss, there have
been important initiatives taken to elevate the status of Amazigh to an
official language (as is shown in the 2011 constitution). French remains a
language that many public and private administrations use for their
formal correspondences, oftentimes besides Arabic. This division of roles
reflects the importance each of these languages has in what Boukous
(2009) calls the “linguistic market”, where languages derive their
importance from the socio-economic value with which they are associated.
Foreign languages that are not a by-product of historical circumstances
exist de facto in the country. Here one can mention English, German,
Italian, Portuguese, Turkish and Chinese, name just a few. These are also

languages that many Moroccans find attractive.

4. The L2 motivational self system and English language learning

The Oxford Advanced Learners’ Dictionary defines the “motivation” as a
“feeling of wanting to do something”. Theory-faithful definitions of
motivation can also be inferred from the existing models, although they
diverge in ways they conceptualize and contextualize motivation. Below is
an overview of some of these models.

4.1. Models of L2 motivation

The L2 motivation literature suggests that conceptualizations of
motivation can be divided into three periods (see for example Dornyei and
Ushioda, 2009, Csizer and Magid, 2014 and Ushioda, 2013). The first is the
psychological period and it started in 1950s and lived up to 1990s. The
second is known as the cognitive situated period, which started in 1990s

and waned at the turn of the century. The third period, known as the
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process-oriented period, is the one that has earned contemporary acclaim
among researchers. A review of the research representing each of these
periods is in order.

The social psychological period was pioneered by Gardner and Lambert
(1972). The thrust of the model is that in contexts that are characterized by
bilingualism, as is the case of Canada, language learning is determined in
large part by whether or not a learner is motivated. An offshoot of this
idea is a three-component concept of motivation that consists of
motivational intensity, the desire to learn the language and attitudes
towards the language learning act (Gardner, 1985). Also along these lines
appeared the framework the integrative motive, which Gardner (1985)
defines as “motivation to learn a second language because of positive
feelings towards the community that speaks the language” (p.82-83).

The socio-psychological tradition was a precursor to other models, one of
which is developed by Clémens (1986) and was known as the ‘linguistic
self-confidence’ model. Basic to the view of motivation presented in
Clémens (1986) is the idea that L2 acquisition is predicated on two factors:
the extent of contact between two ethnic groups and the quality of this
contact. This was followed with a study by Gyles and Byrne (1982) where
the ‘intergroup model’ was introduced. Having pointed out that such
previous models as that of Gardner (1979) and Clémens (1986) did not
consider the variable of ethnic identification, Gyles and Byrne (1982)
sought to answer the research question as to “who in an ethnic group uses
what language variety, when and why” (p:17). The intergroup model soon
gave way to Acculturation theory as a la Schumann (1986), according to
which social and psychological distance between the L2 learner and the
target language community is the predictor of success in a language L2
learning experience.

In 1990s, the cognitive-situated period emerged, and, for the first time,
calls for the study of motivation in a classroom context were made, as can
be seen in the work of Crooks and Schmidt (1991). This approach
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considers that learners” mental processes influence motivation and points
out the fact that previous models failed to take into account this fact. In the
same vein, Dornyei (1994), made a three-level proposal which included
language, the learner and the learning context as essential elements in the
study of motivation. Motivation, according to this new conceptualization,
is not the outcome of social-psychological factors only, but it is also a
direct reflection of such key classroom variables as the teacher, the
curriculum and the syllabus.

Towards the turn of the 21t century, the process-oriented approach to the
study of motivation emerged. Motivation was for the first time pictured
as dynamic construct. This represents a departure from all previous
frameworks who adopted a monolithic, static approach to it. This,
according to Dornyei and Ushioda (2009), came to fill a gap in the
literature by accounting for motivational behavior in real-time. One of the
most outstanding model that marks the process-oriented approach is one
that was developed by Dornyei (2005, 2009).

4.2 An overview of the L2MSS framework

The theory of L2MSS was elaborated in Dornyei (2005, 2009) based on the
theory of “possible selves” articulated in Markus and Nurius (1986) and
sought to incorporate the theory of “ought-to” selves as explained in
Higgins (1987). In doing so, Dornyei’s L2MSS model of motivation
includes, and definitely goes beyond, the socio-psychological model of
(Lambert and Gardner, 1972) and the socio-educational model developed
in Gardner (1985). The novelty of the theory is that, a part from going
beyond the previous frameworks, it envisions motivation as a three-
component construct, one that consists of the ideal L2 self, the ought-to L2
self, and the L2 learning experience.

As is oft-quoted in the literature, the ideal L2 self refers to the ‘L2 facet of
one’s ideal self (Dornyei, 2009: 29). This is one way of picturing an L2
learner as projecting his image as a fluent and accurate L2 user on

completion of his/her learning. This is because the prospect of interacting
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with other users of the language is tantamount to putting the learner in a
situation where he/she feels successful in his second language L2 learning
experience. Of course, this projected image needs to be stimulated by
factors such as attitudes towards the target language and its speakers
(Dornyei et al., 2006) and certainly other affective and psychological
factors. Studies concur that the “ideal L2 self’ is more active than the other
two components of the model (see, for example, Ryan (2009); Taguchi,
Magid, & Papi, (2009); Kim & Kim’s, (2014); Ghapanchi, Khajavy, &
Asadpour, (2011); Rajab, Far, & Etemadzadeh, (2012); Islam, Lamb, &
Chambers, (2013)).

The ought-to self, the second component of the L2MSS model, describes
“the attributes that one believes one ought to possess to meet expectations
and avoid possible negative outcomes” (Dornyei, 2009: 29). Here, one can
easily notice that L2 learning can be driven the type of image learners
would construct for themselves. For example, many students learn
English because doing so would carve them a good place in society, where
they acquire some prestige among its members. This achievement might
as well be a barometer for hard work and intellectual success. On another
side, many students embark on the process of L2 learning because failing
to do so is likely to make their profiles undesirable and their academic
achievement unsatisfactory. In a few cases, this might earn them a
castigation of sorts from the members of their society. The literature
reports, however, that the ought- L2 self shows little effect in students’
motivational behavior as compared to the ideal L2 self (Dornyei et al.,
2006; Kormos & Csizér, 2008).

Both the ideal L2 self and the ought- L2 self are variables that relate to the
learner’s future self-image. To account for the immediate motives for
learning, the L2MSS model incorporates the language L2 learning
experience as a variable. As Dornyei (2009) put it, this variable refers to
“situated executive motives related to the immediate learning

environment and experience” (Dornyei, 2009: 29). This means that
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students” motivation is also likely to be affected by such factors as the
curriculum, the teacher, the institution and so forth, and differences in
these factors may result in differences in overall learning achievement.
The importance of the L2 learning experience variable can be inferred
from the studies that proved its contribution to intended effort as in
Taguchi et al., (2009), Taguchi (2013) and Islam et al., (2013).

The theory of L2MSS is relevant to the analysis of motivation on a number
of grounds. First, the concept of motivation is for the first time
decomposed into three variables that reflect the role of the learner’s future
image acting in concert with his/her current motives to learn an L2. This is
one way of picturing motivation as a dynamic rather than static construct
as was conceived in previous frameworks. Second, the L2ZMSS seems to be
the relevant model to describe the motivation of the modern language
learners in that the latter has more opportunities to communicate with
people worldwide thanks to the development of information technology.
5. Methodology

This section is an overview of the methodology of data collection and
analysis. A brief description of the participants and the instruments used,
namely the questionnaire and the interview, will be given along with the
rationale of using them.

5.1 Participants

In order to put to test the hypotheses stated in the introduction of this
paper, the data was collected from a sample of 44 male and female
Master’s students at Dar El Hadith El Hassania, Rabat. These students,
aged between 21 and 25, have already obtained their BA Degree in a field
related to religious studies. The reason behind choosing this sample is that
these learners study the main content courses in Arabic by virtue of their
being Islamic Studies students. With the reform implemented at the
institution in 2005, DHH students can now study English as a credit
course, which obviates the need for exploring their English language

learning motivation.
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These students were introduced to English at least since their first
semester of their undergraduate program. Many of them had studied the
language in high school for at least three years. The English curriculum
they follow at DHH is a mixture of general English and English for
religious studies. A group of well-trained professors take charge of
instruction. Because a group of these learners participated in the present
study at will, there were no cases who declined the researcher’s” request to

fill in the questionnaire.

5.2 instruments

The questionnaire used for the purposes of this study was adopted from
Wijeratne (2015), a study that adapted in its turn this instrument from
previous works (Dornyei, and Ushioda (2009) Taguchi et al. (2009) and
Ryan (2005). The final version of this questionnaire consisted of a total of
36 questions, each six question targeting one of the six variables in this
study. Thus, the six questions that target the students’ ideal L2 self yielded
a Cronbach-Alpha value of (.73). For the ought- L2 self, this internal
consistency measure shows a value of (.74). Equally reliable are the
questions that target attitude towards learning, with an Alpha value of
(.63). The questions measuring cultural interest were consistent at (.65)
while promotional instrumentality questions show a value of (.74).
Intended effort, the dependent variable, is shown to be consistent at (.73).
The consistency measures generated for each variable were indication that
the questionnaire items were consistent, though with varying degrees. The
questionnaire was, then, administered as none of the values seems to
threaten to invalidate such consistency requirement. The version of the
questionnaire administered was translated into Arabic to ensure that the
students would understand the questions well.

Administration of the questionnaire took place in the presence of the
teacher of the class of participants. This was decided beforehand with the

aim of making the environment anxiety-free. Apart from the instructions
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at the beginning of the questionnaire that guaranteed anonymity, oral
instructions were also given by the English instructor. No problem was
noticed during the process of the administration of the questionnaire.

6. Results

The data collected by means of the questionnaire were submitted to
statistical analysis. The measures of correlation and regression were run in
order to test the relationship among the L2MSS variables of the study on
the one hand, and on the other hand, to test the impact of these variables
on intended effort, which was chosen as the dependent variable of the

study (see hypotheses above).

6.1 Relationship among study variables

Most of the variables are shown to correlate, except the pairs ‘ideal L2 self/
ought- to self’, and ‘intended effort/promotional instrumentality’, where
the respective correlation coefficients (r= 4.14) and (r= .276), are
insignificant. Intended effort is shown to correlate with the ideal L2 self (r=
.561), the ought- L2 self (r=.341), attitudes towards learning (r=.682) and
cultural interest (r=.348). Similarly, the ideal L2 self is shown to correlate
with promotional instrumentality, attitudes towards learning and cultural
interest, with a correlation coefficient of (r=.404), (r=.456) and (r=.357)
respectively. The ought- L2 self, in its turn, correlates with promotional
instrumentality (r=.463), attitudes towards the target language (r=.440) and
cultural interest (r=.408). Promotional instrumentality correlates with
attitudes towards learning (r=.472) and cultural interest (r=.348). Finally
cultural interest is shown to correlate with attitudes towards learning
(r=.592). These correlations are better visualized in the correlation table (1)

below:
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Table 1. Correlation among the study variables.

Intended IdealL2  Ought-to Promotional Attitudes Cultural
effort self Self Instrumentality toward interest
learning
Intended 1
Effort
Ideal L2 .561** 1
Self
Ought-to .341* 414 1
Self
Promotional 276 .404* 463** 1
Instrumentality
Attitudes towards .682** 456** 440** A72%* 1
learning
Cultural interest .348* .357* 408** A438** .592%* 1

6.2 Impact on intended effort

The impact of the foregoing variables on learners’ intended effort was
tested by means of a regression model, for correlation coefficients reveal
only the relationship among these variables. A regression measure has the
advantage of predicting the extent to which changes in a dependent
variable can be accounted for by changes in any of the independent
variables. The following are the results of the impact of ideal L2 self,
ought- L2 self, promotional instrumentality, attitudes towards learning
and cultural interest on intended effort:

Table 2. Impact of predictor variables on intended effort.

Model R R square Adj. R square Standard Error

1 .752a .566 .508 2.62052

a. Predictors: (Constant), Cultural Interest, ideal L2 self, ought- L2 self,

promotional instrumentality, attitudes towards target language learning.
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Table (2) above is a summary of the overall impact of ideal L2 self, ought-
L2 self, attitudes towards target language learning, cultural interest and
promotional instrumentality on intended effort. Since the adjusted R-
square slot shows a value of (.508), we conclude with confidence that
almost (51%) of the changes observed in intended effort are explained by
the changes in the foregoing predictor variables.

The impact of each independent variable on the changes observed in the
dependent variable, intended effort, reveal that only the ideal L2 self and
attitudes towards learning have an impact on DHH learners’ intended
effort. Thus, the coefficient reported for the ideal L2 self is (.008) while it is
(.000) for the attitudes towards learning. Conversely, these students’
intended effort is shown to be affected none of the other independent
variables. Thus, the ought- L2 self does not show any significance (.897),
nor does promotional instrumentality (.337) and cultural interest (.444).

These results will be discussed in section (7) below.

7. Analysis and discussion

The first hypothesis of the study is not confirmed, since the regression
output suggests that it is DHH students’ ideal L2 self and attitudes
towards learning that predicted their intended effort. This finding runs
counter the expectation that these students, by virtue of their specializing
in religious studies, where Arabic is the main language of instruction,
would not consider important the idea of imagining themselves using
English in the future. However, this result shows support to studies
conducted other contexts, where the ideal L2 self is singled out as the most
important component of the L2MSS. For example, in his study on Iranian
learners, Papi (2010) shows how the ideal L2 self supersedes other
variables. Other studies with similar findings showing the strength of the
L2 self include Ryan, (2009), Kim and Kim’s, (2014) and Taguchi et. al.
(2009). This state of affairs finds consolidation among DHH students, as

shown in their answers to the interview question they were asked.
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Thus, in answer to the question as to what English represents to her, one
of the students responded that it is “our collective duty” to learn it. This
statement places English language learning among the tasks a researcher
in the field of Islamic studies should do, at least to be able to read
publications in English. The same response was given by her classmate,
who made it clear that, in order to communicate with other civilizations in
the world, “we must use English because many studies at the international
level are published in English”. These statements can be reconciled with
the statistical finding that makes the ideal L2 self a predictor of intended
effort. These students seem to envision their future image as users of
English at least for scientific and academic purposes. This is inferred from
the third student’s statement that “it is a must if you want to publish in
good international journals”.

As was mentioned in the introduction, English is increasingly gaining
ground in Morocco. In academic circles, including DHH, there are calls for
the learning of English insofar as this language continues to be an
international language in which a large portion of scientific research is
published. This is reminiscent of the assertion of the former Minister of
Higher Education, Lahcen Daoudi, that, during recruitment exams, jury
members should evaluate the candidate on his/her English. Unless the
candidate demonstrates his/her ability to use the language, he/she may not
be assigned the position of an Assistant Professor. Factors relating to this
awareness the importance of English, together with the spread of the
language among Moroccans, has presumably made DHH students foresee
their career with English and the added value it is associated with.
Although DHH students’ ideal L2 self is a strong predictor of their
intended effort to learn English, the results show that this effort is also
honed by the attitude of these students towards learning. One cannot
deny the role of positive attitude in successful learning (Finch, 2008;
Zainol, et al., 2012). Furthermore, the presence of English at DHH has

gained volume with the reform that the institution underwent in 2005.
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This is together with diverse academic activities the institution organizes
on a regular basis, including international conferences where speakers use
a variety of languages, including English. These factors may have made
DHH students’ attitudes towards learning English more positive and
therefore predictive of their intended effort.

8. Conclusion

This study started with a couple of objectives. First, it sought to explore
the L2MSS variables and check their impact on DHH students” intended
effort. Second, it sought to elicit these students’ view on the inclusion of
English in the curriculum at their institution. The idea behind this was to
see how these students would view this state of affairs. In order to test the
hypotheses that were derived from these objectives, a questionnaire was
administered to 44 and a short interview with 4 students. The statistical
analysis showed the predominance of the ideal L2 self and attitudes
towards English language learning. A consistency between the statistical
analysis and responses of the students to interview questions was
observed, with DHH students welcoming the idea of learning English on
the grounds of its importance, especially in the academic sphere.

The study has a few limitations, though. First, it is the first of its kind that
analyzed data from DHH students. Therefore, any result achieved in the
study needs to be validated against other similar attempts. The second
limitation could be related to the interview, which included only four
students who spoke for a short period of time given the short and direct
nature of the questions. More informative data could have been ferreted
out had the questions been more general and had the students been given
more time to talk. Third, the study was conducted among Master’s
students and it therefore lacks in detail in regard to lower, undergraduate
levels. One cannot, after all, venture into a generalization on all DHH
students of the findings achieved in a study based solely on data from
Master’s students.

This said, one of the recommendations for future studies that aim at
exploring DHH students” L2MSS is that they need to take account of
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academic level. One suggestion to consider in this regard is to work
towards comparative studies between undergraduate and Master’s
students. This will answer an unaddressed question as to whether DHH
students” L2MSS changes as their academic level gets higher.
Comparative studies are also desirable between DHH students and the
students from other Islamic studies groups—for example, from the School

of Humanities.
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